Knowledge Maps
Target Grades Developing to Exceptional Performance
Year 9Science
Your Name
Your Email Address

Term 4

Contents page
English

Slide 3-10

Maths (DAB)

Slide 11-13

Maths (C)

Slide 14-18

Science

Slide 19-24

Geography

Slide 25-27

History

Slide 28

Religious Studies/Philosophy and Ethics

Slide 29

MFL

Slide 30-33

Art

Slide 34-43

Dance

Slide 44

Drama

Slide 45-46

D&T

Slide 47-49

Computer Science

Slide 50-51

PE

Slide 52-86

Subject: ENGLISH

Term: 3

Topic: CONFLICT POETRY

Week 2

Week 1
Fear
The effects
of conflict
The
realities of
conflict

Key content and
ideas

Personification is employed to accentuate the violence and danger of the war
zone, such as bullets ‘smacking’ the air and a green hedge that ‘dazzles’ with rifle
fire. Verbs like ‘lugged’ and ‘stumbling’ underscore the awkwardness of the
soldier. He is not a superhero or brave soldier – this is a man struggling to come
to terms with the hellish landscape that surrounds him.

Key
themes

Poppies
A mother describes her thoughts and feelings as her son is leaving home
to join the army. As a mother prepares to say goodbye to her son who is
leaving to go to war, she remembers the experiences she had with her
son when he was a child, how she feels now that he is going and her
fears of what will happen in the future. Like some of the other poems in
the ‘Power and Conflict’ collection, Weir’s Poppies deals with the feelings
of absence and loss.

Structure and Form

Structure and Form

The poem begins with the soldier already running – he finds himself running
across the battlefield, as if he is detached from what is happening. The poem is
broken up into three stanzas: the first explains the soldier’s initial actions and the
patriotism he had at the beginning: “The patriotic tear that had brimmed in his
eye / Sweating like molten iron from the centre of his chest”. The second stanza
shows a significant change in tone with the soldier experiencing ‘bewilderment’
and a level of self-awareness: “In what cold clockwork of the stars and the nations
/ Was he the hand pointing that second?” It is a kind of existential experience for
the soldier as he begins to question exactly what he is doing.
The third stanza sees the soldier ‘awaken’ again and find a way to keep moving, to
get out of “blue crackling air”, but the yellow hare is included potentially as a
form of metaphor to represent cowardice.
The use of caesuras and enjambment creates lines of differing lines which could
represent the uneven running of the man through the mud.

Key
themes

The poem has four clear stanzas, the opening and closing stanzas with six
lines, the second with 11 and the third 12. The heavy use of caesuras
suggests a person unsure about themselves and how they feel. Whilst
the mother gives the outward appearance of confidence and certainty to
her son, inside we can see through her thoughts that she is struggling to
come to terms with the loss of her son as he leaves.
As the poem moves along we see it is moving across time as well: “Three
days before”, “Before you left”, “After you’d gone”, “later” and “this is
where it led me”. Throughout the poem the mother returns to her past
with her child as she remembers their experiences together. The
memorial in the final stanza acts as a visual metaphor for the past as the
speaker stands in the present looking to the future. Like some of the
other poems in the ‘Power and Conflict’ collection, Poppies focuses on
the idea of time and the power it has.

Language

Key content and ideas

A soldier during the First World War is sent ‘over the top’ to charge across no
man’s land with a bayonet or knife fixed to the end of his rifle. As he moves his
thoughts and feelings begin to change. The speaker explains how a soldier begins
the war full of patriotism and pride in fighting for his country, but halfway across
on his journey his feelings change and he gets a sense of ‘bewilderment’ or
realisation of where he is and what he is doing. The inclusion of the yellow hare
could be literal or it could be metaphorical, representing the cowardly side of the
soldier wanting to escape the situation he now finds himself in. By the end of the
poem he is desperate to escape. This poems contrasts particularly well with
‘Charge of the Light Brigade’ in terms of attitudes towards war and bravery.

Language

Bayonet Charge

Throughout the poem a military motif is used to provide constant
reminders of war and conflict and echoes the speaker’s own feelings as
she keeps thinking of her son going off to fight. Images such as
“blockade”, “spasms”, “bandaged” and “reinforcements” all allude to the
threat of war throughout the entire piece.

.

Absence
Loss
Memorie
s
The
realities
of conflict
The
effects of
conflict

Subject: ENGLISH

Term: 3

Topic: CONFLICT POETRY

Week 4

Week 3

Memories
Guilt
The effects
of conflict
The
realities of
conflict

Key
themes

Key content and ideas

The religious imagery in the first stanza allows the photographer to detach
himself from the process of developing the photos and being affected by the
suffering he has witnessed. It has become a process he must go through without
emotional response in order for him to complete it. However, we know he is
affected by it as his hands ; which did not tremble then though seem to now’.
The sibilance of ‘spools of suffering’ again seems to dehumanize or desensitize
the photographer and the reader to the violence of war.

Kamikaze

A kamikaze pilot sets off on his mission but halfway on his journey he changes his
mind. Kamikaze pilots were trained to go on suicide missions, or to crash their
planes into enemy boats. The pilot’s daughter tries to explain to the reader why
she thinks he turned back: because he loved the beauty of nature around him and
because he remembered the wonderful days of his childhood. It was a great
honour to become a kamikaze pilot in Japanese culture at the time and to not
complete your mission would be viewed as cowardice and a great dishonour to
your family. The pilot’s wife and family shun and isolate and slowly his children
learn to do so too. Beatrice Garland uses this poem to question the attitudes
surrounding Kamikaze pilots and how the pilot is treated when he returns. The
way the fish are described in the sea emphasises how beautiful they were to the
father, and the way speaker talks of her father suggests she can understand why
he did what he did.

Structure and Form

Structure and Form

The poem is divided up into four regular six line stanzas and each one ends with
a rhyming couplet. Unlike some of the other poems in the ‘Power and Conflict’
collection, War Photographer is rigidly structured. Could this mirror the
photographer’s determination to find some sort of order in the chaos he finds
himself in? He does put the ‘spools of suffering’ into ‘ordered rows’ after all.
Moreover, a war photographer must be detached and distant from his work in
order to do his job. The regular structure to the poem seems to reflect this. The
final lines “From the aeroplane he stares impassively at where / he earns his
living and they do not care” suggest the people he takes photos for do not care
about the people he takes photos of, and the war photographer is off to his next
assignment to earn his living and feels ‘impassive’ or without care about having
to do it once more.

Key
themes

The poem is set out in seven, six-line stanzas and although there isn’t a regular
rhyming pattern to the piece, most lines have a similar length and number of
syllables to them, providing a calmness, neutrality and regularity to the poem. The
speaker tells the reader the story, and the reader can then make up their own
minds about the events that have taken place.
There is a shift in perspective halfway through the poem. Initially, the poem is told
in third person (“her father, “she thought”), but this changes to first person (“my
mother never spoke again”) which changes our understanding of the poem and of
the pilot. Finally, we are told that the speaker’s mother thinks the father probably
felt about would have been the better way to die. We are provided with three
perspectives throughout the poem and it is up to the reader to interpret the
events.

Language

Key content and ideas

This poem focuses on the experiences of someone who goes to war zones to
take pictures for national newspapers back in the UK. In his darkroom (where he
develops his photos) at the start of the poem, he develops the pictures he’s
taken. Being back at home in the UK presents a very different world to the ones
he has visited in the midst of war. Like in ‘Remains’, the photographer
remembers the experiences he went through and the ‘ghosts’ that are in his
thoughts. Duffy uses her poem to not only explain the difficult role of being a
war photographer, but to ask the reader to look at themselves and ask why they
have become desensitized to images of war. It also seems like the war
photographer is finding it increasingly difficult to find comfort in his own world
but also forget about the events he has seen – he is emotionally and mentally
torn.

Language

War Photographer

Language: The pilot has a dichotomy to choose between: a physical death and an
emotional death. If he completes his mission, he loves his physical life. If he does
not, he loses any emotional connection with his family and friends. Throughout
the poem similes (“strung out like bunting”) adjectives (“green-blue translucent
sea”) and powerful imagery (“flashing silver as their bellies
swivelled towards the sun”) are used to show the power of the pilot’s childhood
memories to make him what to return home.

Loss
Absence
Power of
humans
Power of
nature
Guilt
Memories
The effects
of conflict
Identity
Lack of
power

Subject: ENGLISH

Term: 3

Topic: CONFLICT POETRY

Week 6 -

Week 5 Key
themes

.
The title has multiple meanings: It can mean ‘remains’ as in what remains of a
body after a person has been killed, it can refer to what ‘remains’ in the
soldier’s head after the event and finally what remains of the soldier now that
his life has been turned upside down. The first person perspective provides a
kind of monologue and the use of no particular rhyme scheme and examples
of enjambment make the poem sound like natural speech, as if the speaker is
talking directly to us.

Key content and ideas

The poem is made up of eight stanzas, with the first seven made up of mostly
unrhymed quatrains (four line stanzas). However, the last stanza is only two
lines long acting as a kind of summary of the soldier’s feelings about the
experience. Ultimately, he cannot get the image of the dead man out of his
head.

Loss
Power of
humans
Guilt
Memories
The
effects of
conflict
Fear
Identity
Lack of
power

A group of soldiers during the First World War are waiting around in the
trenches before they are given orders to ‘go over the top’ and fight. During
this time, the speaker describes the horrendous weather conditions that
surround the soldiers and threaten to kill them: they are shown to be
another type of enemy. Indeed, many soldiers did perish because of the
appalling conditions rather than because of the fighting itself. The speaker
mentions about soldiers remembering being back home, but ultimately
‘nothing happens’ in this poem.

Structure and Form

A soldier recalls the memories he has of killing a man who was running from a
bank raid he was a part of. The soldier describes the memory of killing him in
great detail and explains his feelings about it afterwards. It is not something
he can just forget about and the images of the man keep going around and
around his head – this is something called ‘Post-Traumatic Stress Disorder’.

Exposure

This poem is divided up into eight stanzas of five lines each (using iambic
hexameter – lines of eight syllables), with each final line being indented
and shorter than the rest. These shorter lines help to provide a type of
final idea to each stanza that emphasizes the speaker’s thoughts and
feelings regarding the war. They are often framed as rhetorical questions,
asking the reader question the point of these men being exposed to these
conditions.

Language

Language

Structure and Form

Key content and ideas

Remains

Owen was disgusted by the war and what he perceived as the utterly futile
or pointless nature of it. Thousands of young men seemed to be losing
their lives in horrifying ways for no reason. In this poem, Owen turns his
focus to the weather and how it too becomes an enemy to the soldiers. His
regular use of personification helps to get across to the reader how the
weather seems to be an enemy to soldiers and is deliberately attacking
them.

Fear
The power
of nature
The power
of humans
The effects
of conflict
The
realities of
conflict
Anger

Subject:

Term:

Topic:

Week 8 -

Week 7 Key content and ideas

Like many of Heaney’s other poems, this one is packed with images of nature. He
describes the work the people of the community are doing to ensure they are
protected from the oncoming storm; the speaker also describes the power of the
storm through very military-like imagery and shows the growing strength of it,
but ultimately this is a ‘huge nothing’ that they fear- which is the wind.

Power of
nature
Power of
humans
Lack of
power
Fear

The Charge of the Light Brigade

Structure and Form

Structure and Form

The poem is presented in one stanza, which could be used to represent the
isolation of the island within the storm. Both enjambment and caesuras are used
at times throughout the poem to emphasise the preparations of the people on
the island and the ferocious power of the storm. Moreover, the poem is
presented in blank verse: 19 lines of unrhyming iambic pentameter. Again, like
‘The Prelude’, iambic pentameter is used as it best represents the natural way of
speaking. When you couple this with the at times informal language of the
speaker (“you know what I mean”) it feels as if the speaker is addressing us
directly.

Key
themes

Language

Key content and ideas

An isolated community is preparing itself for the onslaught of a severe storm. The
speaker describes the preparations, his thoughts and feelings about the storm,
the storm itself and how it affects him. Seamus Heaney grew up in rural Northern
Ireland, where his father was a farmer. Much of Heaney’s poetry focuses on the
countryside of his childhood and his descriptions of nature can often act as
metaphors for human behaviour – in many ways this is similar to Wordsworth’s
‘The Prelude’. Heaney spent much of his life living and teaching in Northern
Ireland and devoted himself to his writing.

Language

Storm on the Island

The speaker pleads with the reader to picture the six hundred soldiers that formed the
Light Brigade to see them as brave and to be respected, even though their deaths
were tragic and because someone ‘blundered’ or made a huge mistake. Although the
soldiers were killed because of a stupid mistake, the speaker tries to refocus the
outcry that this generated and instead asks the reader to remember the soldiers’
bravery and nobility rather than anything else. He describes the actions of the soldiers
in detail, focusing on their bravery rather than their deaths.
The poem is divided up into six stanzas, with the first being 8 lines long, the next two
have 9 lines, the fourth stanza is 12 lines long, the fifth 11 and the final stanza only 6
lines long. The structure in this poem is driven by the refrain that appears at the end
of each stanza and begins ‘Rode the six hundred’. This line changes slightly depending
on the message of each stanza, but the repetition of it focus the reader on the bravery
of these men. They continue to ride on despite the horrors they face. The poem also
features repetition heavily, suggesting an unrelenting rhythm that mimics the fast
pace of the soldiers and the horses as they rode into battle. This is further emphasized
with the use of rhyming triplets and couplets throughout the poem, including at times
the use of half rhyme.
The constant repetition within the poem mimics the movements of horses as they
galloped closer and closer to almost certain death. The repetition of cannon
emphasizes the deadly situation the soldiers find themselves in; the regular use of
powerful verbs like ‘volleyed’, ‘plunged’ and ‘flashed’ help to bring to life the action of
the battle and exaggerate the actions and movements of the soldiers and their
surroundings, building them up into almost superheroes or demigods.

Fear
The power
of humans
The effects
of conflict
The realities
of conflict
Memories

Subject: iMedia

Term: 3

Topic: RO81 Revision

Week 2 – File Format

Week 1 – Pre-Production
Give a 50 word summary of Bayonet Charge – discussing
key themes, context and use of language.

Give a 50 word summary of Poppies– discussing
key themes, context and use of language.

.

Subject: iMedia

Term: 3

Topic: RO81 Revision

Week 3 – Reviewing Documents

Give a 50 word summary of War Photographer – discussing
key themes, context and use of language.

Week 4 - Context
Give a 50 word summary of Kamikaze– discussing
key themes, context and use of language.

Subject: iMedia

Term: 3

Topic: RO81 Revision

Week 6 -

Week 5 Give a 50 word summary of Remains– discussing key themes,
context and use of language.

Give a 50 word summary of Exposure– discussing key themes
context and use of language.

.

Subject:

Term:

Topic:

Week 7 -

Week 8 -

Give a 50 word summary of Storm on the Island– discussing Give a 50 word summary of Charge of the Light Brigade –
discussing key themes, context and use of language.
key themes, context and use of language.

Subject: Maths 9DAB Higher

Term: 4

Week 1: Angle properties in triangles
and quadrilaterals

Angle x is the interior angle and angle y is the exterior angle.
x+y=180⁰ due to angles on a straight line

The exterior angle of a
triangle is equal to the sum
of the interior angles at the
other two vertices

Topic: Angles

Week 2: Angles in parallel lines

Subject: Maths 9DAB Higher

Term: 4

Week 3: Interior and exterior angles in
polygons

Topic: Angles

Week 4: Pythagoras
𝟐

Pythagoras theorem: 𝒂

+ 𝒃𝟐 = 𝒄𝟐

Subject: Maths 9DAB Higher

Term: 4

Topic: Angles

Week 5: Trigonometry- missing side
The side opposite the right angle is called the hypotenuse.
The side opposite the angle θ is called the opposite.
The side next to the angle θ is called the adjacent.

O
S

O

A
H

C

T

H

A

SOH CAH TOA
The angle of elevation (e) is the
angle measured upwards from
the horizontal.
The angle of depression (d) is
the angle measured downwards
from the horizontal.

Subject: Maths 9 (F) Term: 4 Topic: Equations, inequalities and sequences

Week 1: Solving equations

Subject: Maths 9 (F) Term: 4 Topic: Equations, inequalities and sequences
Week 2: Solving equations with brackets

Key words:
Identity – when two sides of a relation such as 2 𝑥 + 5 = 2𝑥 + 10 are equal for all values
of 𝑥 we call it an identify. We can use the symbol ≡ to show an identify
Equation – An equation is when two sides of a relationship are only true for certain values
of 𝑥. For example 2𝑥 = 6, therefore 𝑥 = 3 is the only value that makes this true.
In an equation with brackets, expand the brackets first.
When we expand a bracket, we must multiply every term inside the bracket by the term on
the outside of the bracket. For example:
4 𝑥 + 8 = 4𝑥 + 32

Subject: Maths 9 (F) Term: 4 Topic: Equations, inequalities and sequences
Week 3: Inequalities on a number line

>

more than

<

less than

≥ more than or
equal to

≥

An integer is a
whole number. The
integer values that
satisfy: 2 < 𝑥 ≤ 6
are 3, 4, 5 and 6

≤

Symbol
Number line
Graph

>

<

≤

less than or
equal to

Subject: Maths 9 (F) Term: 4 Topic: Equations, inequalities and sequences
Week 4: Solving inequalities
When solving an inequality, you can treat it exactly the same as an equation.
Worked example 1
=

Worked example 1
=

=

=

=

=
=

=
=

=

=

=

It I important to make sure that your final answer includes the correct inequality symbol

Subject: Maths 9 (F) Term: 4 Topic: Equations, inequalities and sequences
Week 5: Generating a sequence

𝑢𝑛 means the nth term.
𝑢1 means the 1st term,
𝑢2 means the 2nd term,
𝑢3 means the 3rd term
etc.

5, 7, 9, 11, 13, …
the term-to-term rule is +2

1, 1, 2, 3, 5, 8, 13, …

Subject: Science
4.1 The blood

Term: 4

Topic: Year 9 Biology - Organisation and the digestive system
Week 1

4.3 The heart

Week 1

The blood is made up of a liquid called the plasma. This plasma carried red blood
cell, white blood cells and platelets.
Plasma transports all of your blood cells and other substances around your body
such as; carbon dioxide to the lungs, urea (from the breakdown of proteins) to
the kidneys to be turned into urine and soluble products of digestion.
Red-blood cells pick up oxygen from your lungs and carry it to the cells. Red
blood cells are good at their job because they are biconcave discs so they have a
high surface area to volume ratio. They have lots of haemoglobin that binds to
the oxygen and no nucleus to make room for haemoglobin.
White-blood cells have a nucleus and are part of the body’s defence system.
Some white blood cells (lymphocytes) form antibodies against microorganisms,
some form antitoxins against poisons and some (phagocytes) engulf and digest
bacteria and viruses.
Platelets have no nucleus and are important to help the blood clot.

4.2 The blood vessels
There are three types of blood vessels;
1. Arteries – carry blood away from
the heart
2. Veins – carry blood away from
organs to your heart.
3. Capillaries – link arteries and veins.

Our bodies have a double Week 1
circulatory system. One transport
system carries blood from your
heart to your lungs and back. The
other transport system carries blood
from your heart to all other organs
of your body and back again.

4.4 Helping the heart

Week 1

Hearth valves have to withstand a lots of pressure. Overtime they
may leak or become stiff. People who suffer this may become
breathless and without treatment, will eventually die. Doctors
can operate and replace faulty valves.
Pacemakers can be used to solve the problem of the heart beating out of rhythm. The pacemaker
sends and electrical signal to the heart to stimulate it and make it beat more regularly.
Artificial hearts are temporary but can support your natural heart until it is replaced. By 2015 almost
1500 people had an artificial heat sustaining their lives. Most of these patients have to stay in hospital
until a transplant is found. Sometimes artificial hearts can be used to give diseased hearts a rest so
that they can recover.

Subject: Science
4.5 Breathing and gas exchange

Term: 4
Week 2

Gas exchange occurs in the alveoli of the lungs. Here
the oxygen in the air in the lungs diffuses across the
membrane of the alveoli and into the bloodstream.
The alveoli are good at this because they are thin,
they have lots of capillaries and they have a huge
surface area.
When we inhale the ribs move up and out and the
diaphragm flattens, the volume of the chest
increases. Increased volume means lower pressure
in the chest so atmospheric air is drawn into the
lungs. This is because the atmospheric air is at a
higher pressure.
When we exhale the ribs fall and the diaphragm
moves up, the volume of the chest gets smaller. This
causes the volume to decrease and therefore the
pressure increases. Having a higher pressure in the
chest then outside of the body the air is forces out of
the lungs.

Topic: Year 9 Biology - Organisation and the digestive system
4.6 Tissues and organs in plants

Week 2

Epidermal tissues in plants cover the surfaces and
protect them. These are often waxy and protect the
leaves.
Palisade mesophyll tissue contains lots of chloroplasts,
which carry out photosynthesis.
Spongy mesophyll tissue contains some chloroplasts for
photosynthesis but also has big air spaces for the easy
diffusion of gas.
Xylem and phloem tissues transport water and food
around the plant.
Plant organs
The leaves, stems, roots are all plant organs as they have
specific jobs to do. They are made up of tissues.

4.7 Transport systems in plants

Week 2

Phloem is used to transport sugars made by
photosynthesis from the leaves to the rest of the
plant. It is a living tissue. The movement of
dissolved sugars from the leaves to the rest of
the plant is called translocation.
Xylem is used to transport water and mineral
ions from the soil around the plant to the stem
and the leaves. Mature xylem cells are not living.

4.8 Evaporation and transpiration

Week 2

Water is lost all over the plant. Water in
the leaves evaporates through the
stomata which cover the bottoms of the
leaves. This can be reduced about guard
cells. Guard cells open and close the
stomata to reduce the evaporation of
water from the leaves. This loss of water
vapour is known as transpiration.

4.9 Factors affecting transpiration

Week 2

The conditions of the environment can affect the rate of transpiration.
These include the temperature, humidity, the amount of air movement
and light intensity. Anything that increases the rate of photosynthesis
affects the rate of transpiration.
To reduce water loss plants have certain adaptations. These include a
waxy, waterproof layer to prevent the water from being evaporated.
Stomata are also mostly found on the underside of the leaf to protect
them from direct light energy from the sun.
If too much water is lost the plant may wilt or the stomata close and stop
photosynthesis.

Subject: Science

Term: 4

Topic: Year 9 Physics: Electric Circuits

P4.1 Electrical charges and fields
When you rub a balloon and it sticks to the ceiling, the rubbing action charges the balloon with static electricity.
Inside the atom there are protons and neutrons, the electrons move around the space around the nucleus.
When we rub something like a balloon we turn it into an ion.
An ion is made by
• adding electrons to make it negative
• Removing electrons to make is positive
This can be done by friction, like in the diagram 
When two objects are charged each creates and electric field around itself. If objects have oppositely charged electric fields, the two
objects will attract. If objects have the same charge the two objects repel.
P4.1 Current and Charge
Make sure you know the symbols and their names 
An electric current is a flow of charge. When an electrical appliance is on, millions of electrons
pass through the torch bulb every second.
The size of an electric current is the rate of flow of electric charge.
𝑪𝒉𝒂𝒓𝒈𝒆 𝒇𝒍𝒐𝒘, 𝑸 = 𝒄𝒖𝒓𝒓𝒆𝒏𝒕, 𝑰 × 𝒕𝒊𝒎𝒆 𝒕𝒂𝒌𝒆, 𝒕
𝑐𝑜𝑢𝑙𝑜𝑢𝑚𝑏𝑠, 𝐶
𝑎𝑚𝑝𝑒𝑟𝑒𝑠, 𝐴 (𝑠𝑒𝑐𝑜𝑛𝑑𝑠, 𝑠)
Week 4

P4.3 Potential difference and resistance
Potential difference:
• It is measured by a voltmeter, in volts (V)
• Voltmeters are connect in parallel
𝑃𝑜𝑡𝑒𝑛𝑡𝑖𝑎𝑙 𝑑𝑖𝑓𝑓𝑒𝑟𝑒𝑛𝑐𝑒 𝑎𝑐𝑟𝑜𝑠𝑠 𝑎 𝑐𝑜𝑚𝑝𝑜𝑛𝑒𝑛𝑡, 𝑉
𝑒𝑛𝑒𝑟𝑔𝑦 𝑡𝑟𝑎𝑛𝑠𝑓𝑒𝑟𝑟𝑒𝑑, 𝐸
=
𝑐ℎ𝑎𝑟𝑔𝑒, 𝑄
𝑅𝑒𝑠𝑖𝑠𝑡𝑎𝑛𝑐𝑒, 𝑅 =

𝑃𝑜𝑡𝑒𝑛𝑖𝑐𝑎𝑙 𝑑𝑖𝑓𝑓𝑒𝑟𝑒𝑛𝑐𝑒, 𝑉
𝐶𝑢𝑟𝑟𝑒𝑛𝑡, 𝐼

Ohms Law:
The current through a resistor at constant
temperature is directly proportional to the
potential difference across the resistor

Week 4

Week 4

Week 3

Subject: Science
Resistance in a wire
required practical

Term: 4

Topic: Year 9 Physics: Electric Circuits

Week 4
P4.5 Series circuits
In a series circuit the same current passes through each component.
In a series circuit, the total potential difference of the power supply is shared between the
components.

Cells in series – the total potential difference of cells in series is the sum of the potential
difference of each cell.
Resistance rule for components in series:
The total resistance of two (or more) components in series is equal to the sum of the resistance
of each component.

Week 5

𝑇𝑜𝑡𝑎𝑙 𝑟𝑒𝑠𝑖𝑠𝑡𝑎𝑛𝑐𝑒, 𝑅𝑡𝑜𝑡𝑎𝑙 Ω = 𝑅1 + 𝑅2

P4.4 Component characteristics
Have you ever switch a light bulb on only to hear it pop and fail? Electrical
appliances can fail at time, this can happen because too much current passes
through a component in the appliance.
Using current-potential difference graphs
A filament lamp
- The line curves away from the y-axis. So, the current is not directly proportional
to potential difference. The filament lamp is a non-ohmic conductor.
- The resistance increases as the current increases
- Reversing p.d. reverses the current.

The diode
The current through a diode flows in one direction only, called the forward direction.
- In the forward direction, the line curves towards the y-axis. So the current is not directly
proportional to the p.d. Resistance changes as current changes. A diode in a non-ohmic
conductor. In the reverse direction the current I virtually zero.
Thermistors and Light Dependent Resistors (LDR)
Thermistor - temperature dependent resistor, and its
resistance decreases if its temperature increases.
LDR – resistance of LDR decreases if the light intensity
increases.

Week 4

Subject: Science

Term: 4

Topic: Year 9 Physics: Electric Circuits

P4.6 Parallel circuits
The total current through the whole circuit is the sum of the currents through
the separate branches.
For components in parallel, the potential difference across each component is
the same.

𝐶𝑢𝑟𝑟𝑒𝑛𝑡, 𝐼 =

𝑝𝑜𝑡𝑒𝑛𝑡𝑖𝑎𝑙 𝑑𝑖𝑓𝑓𝑒𝑟𝑒𝑛𝑐𝑒, 𝑉
𝑐𝑜𝑚𝑝𝑜𝑛𝑒𝑛𝑡 𝑟𝑒𝑠𝑖𝑠𝑡𝑎𝑛𝑐𝑒, 𝑅

The total resistance of two (or more)
components in parallel is less than the
resistance of the resistor with the least
resistance.

Week 5

P

P5.1 Alternating current
Direct current is when the current only
flows in one direction.

Alternating current is when the current repeatedly reverses its direction.
Frequency – the number of cycles it passes through each second. It is measure in Hertz,
Hz.
Every mains circuit has a live wire and a neutral wire. The live wire is dangerous as it its
potential changes repeatedly form + to – every cycle. It can reach 325V.
The National Grid
The national grid is a nationwide network of cables and transformers. A power station
P
typically generates electricity at an alternating potential difference of about 25 000 V.
• Step-up transformers – used to make the size of the alternation potential difference
much bigger.
• Step-down transformers – used to make the size of the alternation potential difference
much smaller again.

Week 5

Subject: Science

Term: 4

Topic: Year 9 Physics: Electric Circuits
Week 6

P5.3 Electrical Power and Potential difference
𝑃𝑜𝑤𝑒𝑟, 𝑃 𝑊𝑎𝑡𝑡𝑠, 𝑊 =

𝑒𝑛𝑒𝑟𝑔𝑦 𝑡𝑟𝑎𝑛𝑠𝑓𝑒𝑟𝑟𝑒𝑑, 𝐸 (𝑗𝑜𝑢𝑙𝑒𝑠, 𝑗)
𝑡𝑖𝑚𝑒, 𝑡 (𝑠𝑒𝑐𝑜𝑛𝑑𝑠, 𝑠)

Or, 𝐸 = 𝑃 × 𝑡

P5.4 Electrical currents and energy transfer
𝐶ℎ𝑎𝑟𝑔𝑒 𝑓𝑙𝑜𝑤, 𝑄 = 𝑐𝑢𝑟𝑟𝑒𝑛𝑡, 𝐼 × 𝑡𝑖𝑚𝑒, 𝑡
𝑐𝑜𝑢𝑙𝑜𝑚𝑏𝑠, 𝐶 = 𝑎𝑚𝑝𝑒𝑟𝑒𝑠, 𝐴 × (𝑠𝑒𝑐𝑜𝑛𝑑𝑠, 𝑠)
When charge flows through a resistor, energy is transferred to
the resistor, so the resistor becomes hotter.

Power, in watts, is the amount of energy it transfers in joules per second.
𝑃𝑜𝑤𝑒𝑟 𝑠𝑢𝑝𝑝𝑙𝑖𝑒𝑠, 𝑃 = 𝑐𝑢𝑟𝑒𝑛𝑡, 𝐼 × 𝑝𝑜𝑡𝑒𝑛𝑡𝑖𝑎𝑙 𝑑𝑖𝑓𝑓𝑒𝑟𝑒𝑛𝑐𝑒 (𝑉)
Choosing a fuse – when choosing a fuse you can use the power rating and its p.d. to ensure you select the correct one.
P5.2 Cables and plugs
Inside a plug there is a
live wire, a neutral wire
and an Earth wire. The
earth wire is connected
to the earth. This stops
a metal case becoming
live if the live wire
breaks and touches the
case.
The plug also contains a
fuse. If too much
current passes through
the wire in the fuse, it
melts and cuts of the
live wire.

Week 6

Week 6
P5.5 Appliances and efficiency
You can use the equation below to work out the energy, in joules, transferred to a mains appliance in a given
time:
𝑬𝒏𝒆𝒓𝒈𝒚 𝒕𝒓𝒂𝒏𝒔𝒇𝒆𝒓𝒓𝒆𝒅 𝒇𝒓𝒐𝒎𝒕 𝒉𝒆 𝒎𝒂𝒊𝒏𝒔, 𝑬 = 𝑷𝒐𝒘𝒆𝒓, 𝑷 × 𝒕𝒊𝒎𝒆, 𝒕
𝑗𝑜𝑢𝑙𝑒𝑠, 𝐽 = 𝑊𝑎𝑡𝑡𝑠, 𝑊 × (𝑠𝑒𝑐𝑜𝑛𝑑𝑠, 𝑠)

To calculate the power supplied to an electrical appliance use the following equation:
𝑷𝒐𝒘𝒆𝒓, 𝑷 = 𝒄𝒖𝒓𝒓𝒆𝒏𝒕, 𝑰 × 𝒑𝒐𝒕𝒆𝒏𝒕𝒊𝒂𝒍 𝒅𝒊𝒇𝒇𝒆𝒓𝒆𝒏𝒄𝒆, 𝑽
𝑤𝑎𝑡𝑡𝑠, 𝑊 = 𝑎𝑚𝑝𝑒𝑟𝑒𝑠, 𝐴 × (𝑣𝑜𝑙𝑡𝑠, 𝑉)

Efficiency is how well an appliance can convert input energy into useful energy.
𝑖𝑡𝑠 𝑜𝑢𝑡𝑝𝑢𝑡 𝑝𝑜𝑤𝑒𝑟
𝐸𝑓𝑓𝑖𝑐𝑖𝑒𝑛𝑐𝑦 =
(× 100)
𝑖𝑡𝑠 𝑖𝑛𝑝𝑢𝑡 𝑝𝑜𝑤𝑒𝑟

Week 6

Subject: Geography

Term: 4

Topic: Natural Hazards- Climate change

Week 1- How has climate changed since the beginning
of the Quaternary period?

? climate over a long
Climate change is any significant change in the Earth’s
period. Global temperatures have fluctuated (gone up and down) throughout
the Earth’s history.
• The Quaternary period is the most recent geological time period,
spanning from 2.58 million years ago to today.
• The Earth’s climate was warmer and more stable in the period before the
Quaternary. Since then, things have changed quite significantly.
• Global temperatures have shifted between cold glacial periods and
warmer interglacial periods. As you can see from the graph below glacial
periods have lasted around 10 times longer than interglacial periods.

•

Since the last glacial period, 15000 years ago, the climate has been
warming. Global warming is the term used to describe the rapid increase
in global temperatures over the last century.

Week- 2 Evidence for climate change

A range of evidence has been used by scientists to work out changes in the
Earth’s climate.
Ice and Sediment Cores
An ice core is a sample taken from a glacier or ice sheet. It involves drilling
down into the ice and removing a cylinder of ice. As ice is formed in layers it
is possible to analyse gasses from each year. From this scientists can work out
the temperature at the time. Ice cores can be taken from Antarctica that
provides information for the last 400 000 years. Samples of sediment taken
from the ocean floor can also provide an indication of temperature over
time. It has been possible to gather data from the last 5 million years by
using this technique.
Temperature Records
Thermometers have been used to accurately measure temperature since the
1850s. This provides reliable, short-term data on climate change.
Tree Rings
For each year a tree grows it forms a new ring. The width of the ring gives an
indication of the climatic conditions for the year. The thicker the ring the
warmer and wetter the climate for that year. Tree rings are useful for giving
an indication of climatic conditions over time.
Pollen Analysis
Analysing pollen preserved in peat bogs or the bottom of lakes gives an
indication of the species that were living in the past. This gives an indication
of temperatures based on what we know about the conditions different
plants thrive in.

Subject: Geography

Term: 4

Topic: Natural hazards- Climate change

Week 3- Natural causes of climate change:
Natural Causes of Climate Change
There are some possible natural reasons for climate change. These include orbital
changes, volcanic activity and solar output.
ORBITAL CHANGES
The way the Earth orbits the sun changes from an almost perfect circle to an
ellipse and back again every 96 000 years. The Earth will receive more solar
radiation during a circular orbit compared to an elliptical orbit. This would account
for the glacials and interglacials during the Quaternary period.
VOLCANIC ACTIVITY
Significant volcanic eruptions can put large quantities of ash and gas into the
atmosphere. These particles can reflect the Sun’s energy into space.
SOLAR OUTPUT
The energy released by the Sun is not constant. If changes in cycles of around 11
years. When solar output is reduced the Earth’s climate might become cooler.
There is a general agreement amongst scientists that solar output does not have a
significant effect on climate change.

Week 4- Man-made causes of climate
change
What causes global warming?
Global warming is caused by the increases in the amount of carbon dioxide and other
gases being released into the atmosphere by the burning of fossil fuels. These gases add
to the natural greenhouse effect. Causing global temperatures to rise.
Deforestation also leads to a greater concentration of carbon dioxide in the atmosphere.
Trees act as a carbon store as they absorb carbon dioxide. Removing this store leads to
increased levels of carbon dioxide in the atmosphere.
World population growth has led to a greater demand for food. As the result of this
farming has intensified and more animals are reared on farms. This naturally leads to an
increase in greenhouse gases such as methane.

Human factors increasing global warming
Some human activities increase the greenhouse gases in the atmosphere:
Burning fossil fuels, e.g. coal, gas and oil - these release carbon dioxide into the
atmosphere.
Deforestation - trees absorb carbon dioxide during photosynthesis. If they are cut down,
there will be higher amounts of carbon dioxide in the atmosphere.
Dumping waste in landfill - when the waste decomposes it produces methane.
Agriculture - agricultural practices lead to the release of nitrogen oxides into the
atmosphere.

Subject: Geography

Term: 4

Topic: Natural hazards- Climate change

Week 5- Managing climate changemitigation
Mitigation
.
Mitigation
involves reducing the causes of climate change by reducing greenhouse gases in
the atmosphere.
ALTERNATIVE ENERGY PRODUCTION
The development of renewable energy solutions such as wind, solar and tidal energy
reduces our reliance on fossil fuel burning power stations. This helps reduce carbon dioxide
emissions being released into the atmosphere.
Carbon capture involves reducing carbon dioxide emissions from the fossil fuel burning
power stations. Carbon Dioxide is removed from waste gases. Once captured the Carbon
dioxide is then converted into a dense liquid. This can be stored in safe locations e.g.
underground in old coal mines. This helps reduce the amount of carbon dioxide released
from fossil fuel burning power stations by up to 90%.
PLANTING TREES
Planting trees helps reduce the amount of carbon dioxide in the atmosphere as trees absorb
it as part of the process of photosynthesis. Through afforestation (planting trees) a greater
proportion of carbon dioxide can be absorbed reducing greenhouse gasses in the
atmosphere.
INTERNATIONAL AGREEMENTS
The Kyoto Protocol is signed up to reduce their carbon emissions by 5 percent that came
into effect from 16th February 2005. The Kyoto Protocol expired in 2012. Its impact has
been limited due to major developing countries such as China and India not being required
to make reductions and the US refused to participate.
The most recent UN climate talks were held in Paris in 2015. During these talks, it was
agreed that the European Union would put its emission-cutting pledges inside the legallybinding Kyoto Protocol. Many major countries have signed up to the Paris Protocol.
The main aim of the protocol was to agree to limit global temperature change this century
to well below 2 degrees Celsius. In the Paris Agreement, each country determines, plans
and regularly reports its own contribution it should make in order to mitigate global
warming. There is no mechanism to force a country to set a specific target by a specific
date, but each target should go beyond previously set targets in international law that
countries

Week 5- Managing climate changeadaptation
Adaptation
Adaption strategies do not aim to reduce the impact of climate change but respond to it
by reducing its negative effects.
CHANGE IN AGRICULTURAL SYSTEMS
Farmers respond to climate change by adapting their farming practices. This can include
changing the type of crops they grow to those better suited to a warm climate e.g. grapes.
Areas at risk of desertification will need to change approaches to farming. Low technology
solutions to this include the use of stone lines. You can find out more about managing
areas at risk of desertification in the Sahel case study.
MANAGING WATER SUPPLY
There may be a greater need for developing water transfer schemes. This involves moving
water from areas of surplus (more water than is used) to areas of water deficit (not
enough water). This can be achieved by building water transfer pipelines. An example of
this is the Kielder water transfer scheme in the north-east of England
REDUCING RISK FROM RISING SEA LEVELS
This involves developing coastal defences to protect areas at risk of coastal flooding. The
purpose of these is to reduce the risk of further land being eroded away. It is estimated
that sea levels will rise between 28 and 43cm by 2100 putting settlements and valuable
agricultural land at risk. This will have a knock-on effect in terms of increasing costs of
insuring properties and protecting areas at risk.
Environment Agency and local councils are developing Shoreline Management Plans to
manage the threat of coastal change. They identify the most sustainable approach to
managing the flood and coastal erosion risks to the coastline in the:
• short-term (0 to 20 years)
• medium term (20 to 50 years)
• long-term (50 to 100 years)

Subject: History

Term: 3 and 4

Topic: The Holocaust

Week 8-11

Week 1-7
Key concept 1: What was the Holocaust?

Key question 4: What happened to the survivors?
The Holocaust was the systematic extermination of 6 million Jews at the hand of SS
killing squads and extermination/ concentration camps.
The Holocaust was the culmination of anti-Jewish measures in Germany, which can be
categorised in the rough time frame
1.
Anti-Jewish Laws 1933-1936 (see e.g. Nuremberg Race Laws)
2.
Physical actions against Jews, especially the Night of Broken Glass 1937-1940
3.
The systematic persecution and deportation of Jews 1941-1945

Some people survived the horrors of the camps and lived to tell their stories. Elie
Wiesel for example, wrote many books about his experiences. Primo Levi, Eva Kor
and Arek Hersh also explained what happened to them and it is through these
accounts that he have a detailed understanding of life in the camps today.
One famous account of a Jewish child under Nazi occupation is Anne Frank, who
perished in Bergen –Belsen camp in 1945, just before the British liberation.
Sadly, many people never got to tell their stories and we are still trying to understand
what the experiences of some prisoner categories, for example ‘asocial’ prisoners,
‘homosexual’ prisoners, women accused of lesbian conduct, Sinti and Roma and many
others, were.

Key Question 2: What led to the Holocaust?
Hitler became chancellor of Germany on 30th January 1933. His main aims were: an
master Aryan race, a united German Reich, Lebensraum, Anti- Communism and
Anschluss with Austria.
He used propaganda, terror and many other methods to make the German people comply
with his views.

Key question 5: What happened after World War 2?

.

Germany lost the war and was divided into four occupational zones ruled by
Britain, USA, USSR and France.
The victorious allied did, however, not always get along and the Cold War
developed.
Key events include the Berlin Blockade and the Cuban Missile Crisis.

Key question 3: What was life like in a Nazi camp?
What life was like in a camp depended greatly on what type of camp one had been
deported to.
Concentration camps were essentially work camps, which ‘concentrated’ a number
prisoners in one place. The work was hard, the food was sparse and many people died
from the conditions and illnesses. The first concentration camp was Dachau in 1933.
The prisoners were categorised into various triangle categories to aid their
identification.
Death/ extermination camps developed much later and served only one purpose, that
of mass killing. Six such camps were established in Poland, the best known one was
Auschwitz- Birkenau, where over 1 million Jews died.

Further reading and research:

https://www.bbc.co.uk/bitesize/guides/zkfk7ty/revision/1
https://www.bbc.co.uk/bitesize/guides/zn8sgk7/revision/2
https://www.bbc.co.uk/programmes/articles/4W3yzYG6DzPBH08Ld0H9L9j/six
-stories-of-children-who-survived-the-holocaust
https://www.bbc.co.uk/bitesize/guides/z3h9mnb/revision/1

Subject: Philosophy and Ethics/ RS

Term: 3 and 4 Topic: Religion, War and Peace

Week 8-11

Week 1-7
Key question 1: What are Christian views on violence and war?

Key question 3: So what does this look like in action?

Christians generally believe that ‘You shall not murder’,
a teaching which forms part of the Ten Commandments in the
Old Testament of the Bible. This teaching is repeated in the
teaching of Jesus in the New Testament, for example when
he states that ‘those who live by the sword, die by the sword’.

Many Christians have fought for peace over the years and they have also tried to bring
about social justice. Examples of this are Martin Luther King, Mother Teresa and
Liberation Theologians in South-America, such as Oscar Romero and Camillo Torres. The
current pope Frances spent most of his career in South America and was involved in
Liberation Theology.

Christians may agree with war if it is a Just War. The Just War
theory was developed by St Thomas Aquinas and it aims to help Christians to decide
whether they go to war or not, in case they find themselves in this situation. A Just
War meets certain criteria to make it just (=fair), for example that civilian lives are
ideally spared or that only necessary force is used.

Coventry Cathedral has become a centre for truth and reconciliation (when two sides
come back together after a disagreement). Coventry was heavily bombed in World War II
and the city decided to pursue a path of peace rather than revenge. The ruins of the old
cathedral, hit by a Nazi bomb, stands as a reminder for the constant need to work for
peace.

Modern war has made the application of the Just War theory very difficult (see
Hiroshima and Nagasaki, drone warfare, Iraq war)
Christians may also agree with a Holy War, a war fought with God on their side. A
religious leader may have proclaimed this war, for example in the Crusades.

Key question 2: What are Christian views on peace?
Christians generally always believe that peace is preferable to war. They use
teachings such as ‘blessed are the peacemakers’ to back up this viewpoint.
Christians work to promote peace, not only in their communities, but around the world.
They support the work of the United Nations and other peace keeping organisations.
Many Christians are pacifists, which means they only agree with peaceful means of solving
a conflict.

.

Further reading and research

https://www.bbc.co.uk/bitesize/guides/zbygjxs/revision/1
https://www.bbc.co.uk/bitesize/guides/zfnv87h/revision/9
https://www.bbc.co.uk/bitesize/guides/zrvrq6f/revision/2
https://www.bbc.co.uk/bitesize/guides/z2fymsg/revision/1
https://www.bbc.co.uk/religion/religions/christianity/beliefs/liberationtheology.sht
ml
https://www.bbc.co.uk/programmes/p00t2fmg/p00t2g8g

Subject: Spanish (Y9)

Terms: 3 & 4

Topic: Viva AQA GCSE; Módulo 2: Mi Vida en el Insti Theme 3- Current and Future Study and Employment

Term 3 Week 3 & 4 -

Term 3 Week 1 & 2 •
•
•
•

Talking about different school subjects
Describing school facilities
Explaining opinions and reasons about subjects
Varying adjectives for school subjects

This is CORE vocabulary for this topic.
Me gusta(n)
Me chifla(n)
Me flipa(n)
Me mola(n)
Me encanta(n)
No me gusta(n) Odio

•
•
•
•

Talking about your school studies
Discussing different teachers and subjects
Justifying opinions and using a range of language
Comparing things together

This is CORE vocabulary for this topic.

COMPARISON SENTENCES!
El español es más interesante
que el inglés
La educación fisica es menos
aburrido que el teatro
.... ES más/menos ____ que .....
THING is more/lesson ADJECTIVE than THING

.

https://quizlet.com/19385
1796/aqa-gcse-spanishviva-higher-module-2-flashcards/

https://quizlet.com/193851796
/aqa-gcse-spanish-viva-highermodule-2-flash-cards/

www.conjuguemos.com is a really useful website to practise verbs and endings 

Subject: Spanish (Y9)

Terms: 3 & 4

Topic: Viva AQA GCSE; Módulo 2: Mi Vida en el Insti Theme 3- Current and Future Study and Employment

Term 3 GENERAL REVISION

Term 3 Week 5 & 6 •
•
•
•
•

Talking about different school rules
This is CORE vocabulary for this topic.
Discussing different school uniform
Using phrases followed by the infinitive https://quizlet.com/193851796/aqa-gcse-spanish-vivaUsing negative structures
higher-module-2-flash-cards/
Comparing past and present

Amarillo/a YELLOW
Blanco/a WHITE
Negro/a BLACK
Rojo/a RED
Morado/a PURPLE
Naranja ORANGE
Rosa PINK
Azul BLUE
Verde GREEN
Gris GREY
Marrón BROWN
Oscuro/claro DARK / LIGHT

www.conjuguemos.com
www.quizlet.com
www.linguascope.com
www.memrise.com

.

Estoy de acuerdo I AGREE
¡Qué va! NO WAY!
¡Qué horror! HOW AWFUL!
¡Qué bien! HOW GREAT!

DON’T FORGET KEY PREVIOUS MODULES
TOO... WE HAVE COVERED 1 MODULE SO FARBE SURE TO PRACTISE IT. LAS VACACIONES
LITTLE AND OFTEN! MAKE YOUR LIFE AS EASY
AS POSSIBLE NOW...

KEY GRAMMAR POINTS WE HAVE
LEARNT...
• Present Tense Grammar
• Preterite Tense (Past- Completed
Actions)
• Near Future Tense (Future- I am going
to go, We are going to visit)

 Create flash cards
 Practise module vocabulary using
Knowledge Maps and Vocabulary Lists
per day
 Use online resources to practise
 Create vocabulary revision posters and
you can colour code the words you know
 Test your friends & get your family to
test you
 Little and Often is key
 Attend support sessions/Ask for support
sessions BE PROACTIVE!
 Don’t give up- even if you find it tough!
KEEP GOING! YOU CAN DO IT! 

Subject: Spanish (Y9)

Terms: 3 & 4

Topic: Viva AQA GCSE; Módulo 2: Mi Vida en el Insti Theme 3- Current and Future Study and Employment

Term 4 Week 1 & 2 • Talking about problems in school
• Varying topic vocabulary
• Using a variety of new verbs

This is CORE
vocabulary for this
topic.

Term 4 Week 3 & 4 -

This is CORE vocabulary for this topic.
BURLARSE to make
fun of something
SUFRIR to suffer
TENER to have
TENER MIEDO to
be afraid of
QUERER to want

• Talking your school day
• Using different transports
• Practising times

•
•
•
•

Talking about what you are going to do
This is CORE vocabulary for this topic.
Explaining a future school exchange
Using the Near Future Tense
https://quizlet.com/193851796/aqa-gcse-spanish-vivaAsking and answering questions
higher-module-2-flash-cards/

. NEAR FUTURE TENSE
Es la una 1:00
Son las dos 2:00
-------------Son las tres y cuarto 3:15
Son las cuatro y diez 4:10
-------------------Son las cinco y media 5:30
-------------------------------Son las seis menos cuarto 5:45
Son las siete menos veinte 6:40
Son las ocho menos diez 7:50

It is used to talk about what is going to happen in the future. It translates as ‘I am going to visit’
STEP ONE: Take the Present Tense of IR TO GO VOY, VAS, VA, VAMOS, VAIS, VAN
STEP TWO: Add A
VOY A
STEP THREE: Add the VERB
VOY A IR / VAS A VISITAR / VA A ESCUCHAR

www.conjuguemos.com is a really useful website to practise verbs and endings 

Subject: Spanish (Y9)

Terms: 3 & 4

Topic: Viva AQA GCSE; Módulo 2: Mi Vida en el Insti Theme 3- Current and Future Study and Employment

Term 4 Week 5 •
•
•
•
•
•
•

Talking about extra curricular activities
This is CORE vocabulary for this topic.
Discussing different achievements at school
https://quizlet.com/193851796/aqaUsing different object pronouns
gcse-spanish-viva-higher-module-2-flashSaying how long you’ve been doing something for
cards/
Varying topic vocabulary
Expanding opinions and reasons
Changing the tenses- past, present and future PUSH YOURSELF!

www.conjuguemos.com is a really useful website to practise verbs and endings 

Subject: Art

Term 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 1: Photography Genres

Key Skill 3: Photoshoot Planning

Key Skill 2: Photography Analysis

Subject: Art

Term: 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 3: Weaving

Key Skill 4: Drawing

Weaving is a method of textile production in which two distinct
sets of yarns or threads are interlaced at right angles to form a
fabric or cloth. Other methods are knitting, crocheting, felting,
and braiding or plaiting. The way the warp and filling threads
interlace with each other is called the weave.

Alana Dee Haynes wants to change the way you think.
Troubling the line between photography and illustration, the
Brooklyn-based artist engraves intricate designs on images
from fashion glossies. She adorns her subjects in baroque
doodles – some mimicking veins and musculature, while
others tattoo the body like a second skin. The result is sensual,
whimsical, and raw – her inky etchings leave traces of human
touch on the manufactured image.

Paper weaving is a craft in which thin strips or sheets of paper
are woven together to create textured, durable, and colourful
new creations. Woven paper has many different uses.

Subject: Art

Term: 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 5: Collage
Collage is an art form that is made up of overlapping pieces of
material, such as photographs, fabric, coloured and textured
paper and other types of mixed media.

Mixed media photography is an art discipline that
brings together a variety of art forms. This purpose is
achieved by creatively combining an array of artistic
insights and crafts into one final creative photograph.

Key Skill 6: Photoshop
What is Photoshop?
Adobe Photoshop is the predominant photo editing and
manipulation software on the market. Its uses range from
the full-featured editing of large batches of photos to creating
intricate digital paintings and drawings that mimic those
done by hand.

Subject: Art

Term: 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 7: Photoshop Layers
Photoshop layers are like sheets of stacked acetate. You can
see through transparent areas of a layer to the layers below.
You move a layer to position the content on the layer, like
sliding a sheet of acetate in a stack. You can also change the
opacity of a layer to make content partially transparent

Key Skill 8: Photoshop Filters
Filters are individual algorithms (or behind the scenes calculations) that
alter the appearance of an image. For example, a simple filter might
blur a selection, while an advanced filter could make a photograph look
like a hand-drawn sketch.

Subject: Art

Term: 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 9: Geometric Polyscapes

Key Skill 10: Kalidscope

A Polyscape is an amazing photo effect that allows you to
merge beautiful landscapes with the simplicity of common
shapes. With the help of Clipping Masks and Shape Tools, you
can create an easy polyscape full of wonder and design.

kaleidoscope, optical device consisting of mirrors that reflect
images of bits of coloured glass in a symmetrical geometric
design through a viewer. The design may be changed
endlessly by rotating the section containing the loose
fragments.

In lessons you will digitally manipulate images to create a
kaliscope image.

Subject: Art

Term: 3&4

Topic: Photography; Manual & Digital Manipulation

Key Skill 11: Research
This term you will learn about manual and digital manipulation in photography.

Manual – manipulating a photograph by hand. i.e. collage, sewing, weaving etc.
Digital – manipulating a photography using technology i.e. Photoshop, App etc.
Photography
The photographic process allows an image to be reproduced using light.
This process has developed over many years to now enable mass production and sharing of images through magazines, posters, fine art
pictures, advertising etc.
Photographic techniques include traditional (analogue) photography, digital photography and camera-less photography.
traditional photography uses light-sensitive film negatives and light-sensitive paper to create an image
digital photography saves images as files that can be manipulated on a computer
Whatever camera you use, it's useful to put on its manual setting rather than using it in automatic mode. This puts you in control of
the aperture, focus and shutter speed which gives you more control over the final photograph.

Subject: Art

Term: 3&5

Topic: Photography; Manual & Digital Manipulation

Key Skill 11: Research
Steve McCurry is an American photographer, freelancer, and photojournalist. His photo Afghan Girl, of a
girl with piercing green eyes, has appeared on the cover of National Geographic several times. McCurry has
photographed many assignments for National Geographic and has been a member of Magnum Photos
since 1986

Nigel Parry is a New York-based photographer, who started his career in London in 1987 and moved to
New York in 1994. His work has been seen in magazine features, such as Elle, InStyle, Vanity Fair, Men's
Health and Maxim

Greg Sands is an American Photographer whose work deals with the concepts of time and memory.
He uses found photographs of a particular model at different stages in their life. He then blends or
merges these together using weaving a paper craft technique. This is a very technically challenging
process that requires preparation, mathematical precision and time.

Subject: Art

Term: 3&5

Topic: Photography; Manual & Digital Manipulation

Key Skill 11: Research

Alana Dee Haynes is a illustrator and tattoo artist who draws intricate abstract patterns on to her found
photographs,

Dada was an art movement formed during the First World War in Zurich in negative reaction to the
horrors and folly of the war. The art, poetry and performance produced by dada artists is often satirical
and nonsensical in nature.

Pawel Pacholec - Covid-19 Collages
A worldwide epidemic of Covid-19. Characteristics, issues and potential solutions for the coronavirus.
Inspired by Dadaism

Victoria Siemer, also known as Witchoria, is a Visual Artist based in Brooklyn, NY. She works
mainly in the digital realm, creating surreal photo manipulations that reflect her like of ennui,
existential crisis, and heartbreak.

Subject: Art

Term: 3&5

Topic: Photography; Manual & Digital Manipulation

Key Skill 11: Research

Hayden Simpson uses combinations of different landscape forms that are intermingled
with geometric shapes. The aspect that he is fascinated with is the possibility of
stepping through a portal in one plane and suddenly being somewhere else in our
world. Moving from one landscape to another.

Marco Andras's passion for photography comes from childhood, inspired by his grandfather, also a
photographer in Germany.

Laura Zalenga is a (self) portrait artist born in South Germany in 1990. In
addition to realising personal photography projects, she teaches in
workshops, gives lectures and travels the world – always on the search for
special places and magical lighting.

Key Skill 12: Analysis
Each lesson you will learn about associated photographers, artists, art movements your own work or about techniques you have been
developing. Self / Peer assessment will allow you to reflect on your progress throughout the Topic supporting you in making relevant
improvements to work.

Subject: Art

Term: 3&5

Topic: Photography; Manual & Digital Manipulation

Key Vocabulary and Definitions:
Contrast = Contrast is the degree of difference between two colours or between the lightest lights and darkest darks in an image
Atmosphere = Mood conveys an emotional tone, while the atmosphere projects a sense of place and time.
Expression = create an image to communicate to others, using visual language, how you feel about a specific idea or a subject.
Pose = the act of assuming a certain position
Genre = a style or category of art, photography, music, or literature.
Macro = photography is extreme close-up photography, usually of very small subjects and living organisms like insects, in which the size of the subject in
the photograph is greater than life size.
Photojournalism = is journalism that uses images to tell a news story. It usually only refers to still images
Monochrome = contain variations of only one colour and nothing else
Subject Matter = The topic dealt with or the “thing” represented in an image.

Colour = The colours used in an image, the hues, shades, saturations.
Angles = The location a photograph is taken from.
Lighting =Lighting refers to the decisions made about light set up in a photograph.
Mood =The impact of lighting on the emotional value of a photograph.
Purpose =Why a photograph was taken and what it is being used for.
Weaving =Paper weaving is a craft in which thin strips or sheets of paper are woven together to create textured, durable, and colourful new
creations. Woven paper has many different uses.
Manipulation = Manual – manipulating a photograph by hand. i.e. collage, sewing, weaving etc. Digital – manipulating a photography using
technology i.e. Photoshop, App etc.
Concept = illustrates an idea
Symmetry = appears when parts of your composition mirror other parts. It is created when two halves of your scene look the same and
balance each other out.
Align = organizing elements relative to an invisible line
Photography Response = is a piece of your own but in the style of the artist you have studied, so using their themes, painting style, etc
Baroque = French word meaning "irregularly shaped." At first, the word in French was used mostly to refer to pearls.
Collage = is an art form that is made up of overlapping pieces of material, such as photographs, fabric, coloured and textured paper and other
types of mixed media = artworks composed from a combination of different media or materials
Fragmentation = the process or state of breaking or being broken into fragments.
re-construction = the action or process of reconstructing or being reconstructed.
Geometric = imagery that emphasis on bold shapes, lines and patterns
Duplicate = copy of original photograph Polyscape = “poly” means “many”, and “scape” means “view or scenery." In essence, a polyscape is a
graphic that contains many different views or scenes.
Kaleidoscope = optical device consisting of mirrors that reflect images of bits of coloured glass in a symmetrical geometric design through a
viewer. The design may be changed endlessly by rotating the section containing the loose fragments.

Subject: Year 9 Performing Arts
Choreography

Block: 1 - 3

Topic: Introduction to GCSE Dance

Week 1 - 4

What is the role of a choreographer?
Choreographers create original dances based on a range of different stimuli and they also
can develop new interpretations of existing work. During rehearsals, they typically
demonstrate dance moves, to instruct dancers in the correct technique and intention of
the piece.
What is a stimulus?
A stimulus OR stimuli can be defined as something that gives you an idea – an inspiration,
a starting point. It is the beginning of the choreographic process.
What does RADS stand for?
Relationships – Dance relationships you can use within your work
lead and follow • mirroring • action and reaction • accumulation • complement and
contrast • counterpoint • contact • formations.
Actions – The movement you use to create your sequences
travel • turn • elevation • gesture • stillness • use of different body parts • floor work •
transfer of weight.
Dynamics – The energy in how you perform the movement
fast/slow • sudden/sustained • acceleration/deceleration • strong/light • direct/indirect •
flowing/abrupt.
Space – How you use the space within your dance
pathways • levels • directions • size of movement • patterns • spatial design
What are choreographic devices?
motif and development – A motif is a series of movements linked to your theme.
Repetition – To perform a movement more than once in the same way
Contrast – To use movements that are opposite in style, size, speed, space
Highlights – to create moments within your dance that stand out.
Climax – To build up to a dramatic moment within the dance
manipulation of number – The number of dancers you use within in your piece
unison and canon – UNISON: Dancers perform movements at the same time CANON:
Dancers perform the movement one after another.

Performance

Week 4 - 6

What are Performance skills in Dance?
Physical Skills:
Balance - A steady or held position achieved by an even distribution of weight.
Alignment - Correct placement of body parts in relation to each other.
Strength - Muscular power.
Isolation - An independent movement of part of the body.
Control - The ability to start and stop movement, change direction and hold a shape
efficiently.
Posture - The way the body is held.
Extension - Lengthening one or more muscles or limbs.
Co-ordination - The efficient combination of body parts.
Stamina - Ability to maintain physical and mental energy over periods of time.
Flexibility - The range of movement in the joints (involving muscles, tendons and
ligaments).
Mobility - The range of movement in a joint; the ability to move fluently from action to
action.

Expressive Skills:
Projection - The energy the dancer uses to connect with and draw in the audience.
Phrasing - The way in which the energy is distributed in the execution of a movement
phrase.
Facial Expression - Use of the face to show mood, feeling or character.
Focus (Use of) - Use of the eyes to enhance performance or interpretative qualities.
Spatial Awareness - Consciousness of the surrounding space and its effective use.

Subject: Year 9 Performing Arts
Text In Practice

Block 1 and 2

Topic: Introduction to GCSE Drama

Week 1 - 3

Who is Willy Russell?
Willy Russell is an English dramatist best known for Educating Rita (1986). He was born in
Whiston, near Liverpool in 1947 to a working class family; his father worked in a factory
and his mother was a nurse and then in a warehouse. After he left school he became a
hairdresser and took other odd jobs, such as a warehouseman. Being a hairdresser was, in
his own admittance, “a job I didn’t understand and didn’t like,” and he began to write
songs and sketches for the media because writing was the “only thing I felt I understood,
felt that I could do.” He went on to write a range of plays that were big successes and
made into films.
Our Day Out Plot Summary
Some students from a Progress Class in Liverpool are going on a trip to Conwy Castle, but
they misbehave. Before the trip they leave they buy sweets and the deputy head
disciplinarian teacher, Mr Briggs, joins them. On the journey, they make some stops: at a
cafe, a zoo, the beach (Conwy Castle) and (afterwards) a fun fair. Whilst the children
shoplift and generally make trouble, an older boy, Reilly hits on his young teacher, Susan,
who shakes off his attentions by suggesting he turn his attention to the pretty young
Linda, who had been trying it on with her own boyfriend, Colin. At the castle, they end up
losing one of the children, Carol.
Mr. Briggs finds Carol on the cliffs as she ways up the necessity of returning to her
troubled home life. He shouts at her to return but when she threatens to jump off the cliff,
he softens and gently talks her down. In an uncharacteristic moment, Mr. Briggs takes the
children to the fun fair, where Mrs. Kay gently mocks him for enjoying himself, saying she
has the photographs to prove he is not all that bad.
What themes are explored in the Text?
The major themes in Our Day Out are the lack of education, lack of opportunity
and deprivation in inner city Liverpool equaling unemployment and no money
for education because of this.

Performance of an Extract

Week 4 - 6

Creative Process – Getting to know your character
Performance of an Extract: An extract is a section of a play.
Character Status: The power difference between the characters
Role-on-the-wall: To visually map the relationship between characteristics (emotions) and
actions (behaviors) onto a simple outline of a human figure.
Hot Seating: A strategy in which a character is interviewed by the rest of the group. This
activity invites students to recount a specific event, explore motivation and multiple
experiences related to a theme, topic, event, or idea.
How do you rehearse effectively for a performance?
To commit dialogue to memory for devised performances and/or learn text they are
performing for text-based performances
Self Discipline: To be able to work independently and stay on task
Repetition: To practice your use of skills over and over again to improve.
Reflection: To look at your work and understand how to improve it and be able to listen
and implement feedback from others.
Performance or Production
Performance Skills
Physical Skills: body language, posture, gestures, co-ordination, gait, stillness, timing,
control; facial expressions; eye contact, spatial awareness, Expression of mood.
Vocal Skills: Tone, Volume, Pace, Pitch, Diction, Accent, Pause
Interaction with other performers: Relationships between the characters.
Proxemics: Use of Space within the stage area.
Production Skills
Set Design: Flat, Backcloth, Location, Naturalistic, Non-Naturalistic, Props, Scenery,
Construction.
Lighting Design: Atmospheric, Backlight, Blackout, LED, Spotlight, Lantern, Dimmer/Fader,
Cue Sheet, Channel, Lighting Board, Plotting, Rig, Transition.

Subject: Year 9 Performing Arts
Theatre Design and Production

Block: 1 and 2

Topic: Introduction to GCSE Drama

Week 7 - 10

Lighting Designer - Responsible for designing the lighting within a
production, working closely with the director and the design team to create
lighting states for atmosphere and mood on stage. The lighting designer will
often have an initial idea about how the lighting will look for a show and will
then make adjustments during the rehearsal process. Once their design
work is complete, technicians will rig and programme the lights.
Sound Designer - Responsible for designing the use of sound within a
production, e.g. sound effects or music, working with the director to create
and develop sound that enhances a production. They will also advise the
director on whether the production requires microphones and other
technical equipment.
Costume Designer - Responsible for designing the costume, hair and makeup for a production, working closely with the design team to ensure that
the costumes match the style of the show. They will often create designs
ahead of the production being cast and can then make changes once they
have met the performers. The costume designer works closely with the
costume department, who are responsible for making the outfits and wigs.
Set Designer - Responsible for designing the set, working closely with the
director and the design team to create the world of the show. They may
begin by providing the director with a concept, before moving on to the
technical drawing stage. Once the design is complete, the set is constructed
and completed by various departments that specialise in materials such as
metal, wood and paint.

SETTING
SPACE
STAGING FORM
RELATIONSHIP TO
AUDIENCE
ENVIRONMENT
LOCATION
PERIOD
GENRE
TEXTUAL DEMANDS
SET DRESSING
SHAPE
SCALE
MATERIALS
COLOUR & TEXTURE
DURABILITY
SYMBOLISM
ATMOSPHERE
LEVELS
IMAGERY
STAGE MACHINERY

DESIGN ELEMENTS
LIGHTING= SPACE / INTENSITY / COLOUR / TIMING & PACE / ATMOSPHERE / CONVENTIONS / FOCUS /
LANTERNS / GELS OR FILTERS / SPECIAL EFFECTS / TEXTURE / SCALE / LINE / SHAPE / BARN DOORS / GOBOS /
ANGLE / PROFILE / FRESNEL / PARCAN / FLOOD / LED / INTELLIGENT LIGHTING
COSTUME= COLOUR / TEXTURE / FIT / CUT / SHAPE / PERIOD / SYMBOLISM / ENVIRONMENT / DURABILITY /
GENRE / MOVEMENT / ACCESSORIES / CONTEXT / MASK / MAKE-UP / PERSONAL PROPS
SOUND= VOLUME / PITCH / TONE / PACE / MUSIC / SOUND EFFECT / SOUNDSCAPE / PERIOD /
ENVIRONMENT / MOOD / ATMOSPHERE / SPECIAL EFFECTS / TIMING / CONTEXT

Subject: Year 9 D&T
ITERATIVE DESIGN

Term:4

Topic: Iterative Design

Wee
k 1-2

Subject: KS3 D&T
TECHNICAL TERMS

Bandfacer

Term:4

Topic: Manufacturing / H&S

Week 3- 4

Keywords

Subject: Year 9 D&T
Systems Control

Term:4

Topic : Systems Control

Week
5-6

Subject: Yr. 9 Computer Science DA

Term: 4

Databases and their uses;

Topic: Further databases

Week 1

Databases are used to organise data in a clear and consistent way.
Most website and online applications use databases. With so much
data now being shared online, data security is an important issue.

Exploring common data types, SQL data typing and data structures in a database.
Extended learning:
https://www.bbc.co.uk/bitesize
/guides/zfd2fg8/revision/6

Extended learning:
https://www.bbc.co.uk/bitesize/guides/zfd2fg8/revision/1

Relational databases;

Data types;

Week 2

Week 4

Week 3
Big data, open data and data mining;

Understanding relational databases allow data to be separated
and connected across several tables. Tables are connected
through primary and foreign keys to increase efficiency.

There is so much data being captured online and
through smartphones that data is being used in many areas of life.
Big data, open data and data mining are important terms when
working with data. Extended learning:
https://www.bbc.co.uk/bitesize/guides/zfd2fg8/revision/2

Extended learning:
https://www.bbc.co.uk/bitesize/guides/zvq634j/revision/1

Week 5
Database queries and SQL;
When working with databases we need to be able to use query languages such as
SQL. This requires basic use of Boolean operators.

Extended learning: https://www.bbc.co.uk/bitesize/guides/z37tb9q/revision/4

Subject: Yr. 9 Computer Science BC

Term: 4

Databases and their uses;

Topic: Further databases

Week 1

To explore how databases are used to organise data in a clear and
consistent way. Investigate how website and online platforms use
databases to store their information. Explain how and why
databases require data security.
Extended learning:
https://www.bbc.co.uk/bitesize/guides/zfd2fg8/revision/1

Relational databases;

Data types;

Week 2

Exploring common data types, creating a database structure and enter information.
Extended learning:
https://www.bbc.co.uk/bitesize
/guides/zfd2fg8/revision/6

Week 4

Week 3
Big data, open data and data mining;

Understanding how tables can link together in a relational
database. Find out what is a primary key and use one in a
database.
Extended learning:
https://www.bbc.co.uk/bitesize/guides/zvq634j/revision/1

There is so much data being captured online and
through smartphones that data is being used in many areas of life.
Find out how businesses use big data, open data and data mining
Extended learning:
https://www.bbc.co.uk/bitesize/guides/zfd2fg8/revision/2

Week 5
Database queries and SQL;
Find out how database searches use Boolean operators like and / or / nor.

Extended learning: https://www.bbc.co.uk/bitesize/guides/z37tb9q/revision/4

Subject: PE – Year 9

Term: 1-4

Topic: Badminton
Badminton at Wootton Park School

Key Skills
Badminton is a racquet sport played using racquets to hit a shuttlecock across
a net. Although it may be played with larger teams, the most common forms
of the game are "singles" (with one player per side) and "doubles" (with two
players per side). ach side may only strike the shuttlecock once before it
passes over the net. Play ends once the shuttlecock has struck the floor or if a
fault has been called by the umpire, service judge, or (in their absence) the
opposing side. The shuttlecock is a feathered or (in informal matches) plastic
projectile which flies differently from the balls used in many other sports. In
particular, the feathers create much higher drag, causing the shuttlecock to
decelerate more rapidly. Shuttlecocks also have a high top speed compared to
the balls in other racquet sports. The flight of the shuttlecock gives the sport
its distinctive nature.

Leadership will be an integral part of the Year 9 curriculum for learners at WPS. Leadership might
broadly be considered the behavioural process of influencing individuals and groups towards set goals.
In sport and exercise, leadership includes; making decisions, motivating participants, giving feedback,
establishing interpersonal relationships, and directing the group or team confidently. Leadership will be
developed in Badminton through learners taking on different roles such as; coaches, umpires, and
scorers using the correct Badminton terminology throughout.

Key Words

Disguise

Variety

Ready Position

Grip

Tramlines

Key Words
Ready position – the position in which you await the next shot from your opponent.

Variety – the use of different shots in a game situation e.g. Serve, smash, clear, drop.
Grip – a way of holding the racket in order to hit shots during a match.
The most used grip is the orthodox forehand grip.
Disguise – give your shot a different appearance in order to conceal its identity e.g.
feint a smash shot but playing a drop shot.
Tramlines – the singles side lines are not the outermost lines, but the next ones in.
Taken together with the outermost (doubles) side lines, these make narrow alley
shapes along the sides of the court. These alleys are often called the tramlines.

Home learning task
Subject: Year 9 PE
Task- Define
the following key
terms in the
text boxes provided;

Ready Position:

Grip:

Term: 1-2

Topic: Badminton

Disguise:

Tramlines:

Variety:

Subject: PE Year 9

GCSE Core Skills, to include:
Stance and footwork:
• Triple threat position
• Pivoting
Passing:
• Chest
• Bounce
• Javelin/overhead
Shooting:
• Set shot
• Jump shot
• Dominant hand lay up
Dribbling:
• Use of dominant hand
Marking:
• Player with the ball

Term: 1-4

Topic: Basketball
GCSE Advanced skills, to include:
Shooting:
• Non dominant hand Lay up
• Hook shot
Rebounding
Dribbling:
• Use of either hand
Beating opponents: (individual)
• Fake and drive
• Cross over step
Beating opponents: (team)
• Cutting
Marking:
• Intercepting passes.

Leadership in Basketball - Leadership will continue to be an integral part of the Year 9 curriculum for learners
at WPS. Leadership might broadly be considered the behavioural process of influencing individuals and
groups towards set goals. In sport and exercise, leadership includes; making decisions, motivating
participants, giving feedback, establishing interpersonal relationships, and directing the group or team
confidently. Leadership will be developed in Basketball through learners taking on different roles such as;
coaches, umpires, motivators and organisers.

GCSE Decision making and tactical awareness, to include: • When to run/pass/shoot/dribble, • Where to run/pass/shoot/dribble, • Which pass to make, • Awareness of team
strategies/tactics in both attacking and defending situations e.g. man to man marking, zone defence, fast break, tandem defence (against fast break) • Appropriate use of defensive
ploys – zone defence, full/half court press • Finding space • Attacking positioning on court • Defensive positioning on the court • Defensive ploys – man to man marking • Awareness
of strengths/weaknesses and actions of other players e.g. adopt a variety of roles in attack and defence in the game • Awareness of the rules and regulations of the game and their
application (including refereeing signals)

Key Words
Travelling

Travelling:
Travelling is a violation
of the rules that occurs
when a player holding
the ball moves one or
both of their feet
illegally.

Double Dribble
Double Dribble:
Once a player picks up
his dribble by catching
the ball with both
hands, he must pass it
or shoot it. The player
cannot begin a second
dribble after ending the
first. If he begins a
second dribble after
voluntarily ending the
first, he commits a
double dribble violation.

Screening
Screening
A screen is a blocking
move by an offensive
player in which they
stand beside or behind a
defender in order to
free a teammate to
either shoot a pass or
drive in to score.

Guarding
Guarding:
Guarding is the act of
legally placing the body
in the path of an
offensive opponent.
There is no minimum
distance required
between the guard and
opponent, but the
maximum is 6 feet when
closely guarded.

Subject: PE – Year 9

Term: 1-4

Topic: Table Tennis
Table Tennis at Wootton Park School
Table tennis, is a sport in which two or four players hit a lightweight ball, also
known as the ping-pong ball, back and forth across a table using small rackets.
The game takes place on a hard table divided by a net. Except for the initial
serve, the rules are generally as follows: players must allow a ball played
toward them to bounce one time on their side of the table, and must return it
so that it bounces on the opposite side at least once. A point is scored when a
player fails to return the ball within the rules. Play is fast and demands quick
reactions. Spinning the ball alters its trajectory and limits an opponent's
options, giving the hitter a great advantage.

Key Skills

Leadership will be an integral part of the Year 9 curriculum for learners at WPS. Leadership might broadly be
considered the behavioural process of influencing individuals and groups towards set goals. In sport and
exercise, leadership includes; making decisions, motivating participants, giving feedback, establishing
interpersonal relationships, and directing the group or team confidently. Leadership will be developed in Table
Tennis through learners taking on different roles such as; coaches, umpires, and scorers using the correct table
tennis terminology throughout.

Key Words

Slice

Topspin

Backspin

Ready Position

Grip

Key Words
Slice

Topspin

Slice:
A slice resembles
a tennis slice: the racket
cuts underneath the
ball, creating backspin
causing the ball to float
slowly to the other side
of the table
Grip:
Grip in table tennis is
the way one player
holds the racquet. There
are three different styles
of holding a bat and
different player has
either one or both styles
of holding the racquet.

Backspin

Topspin:
Topspin strokes are
created when your
racket brushes against
the ball using an upward
action. This causes the
ball to accelerate and
dip. After the ball makes
contact with your
racket, the topspin will
cause it to rebound in
an upward direction.

Ready Position

Grip

Backspin
Backspin is a shot such
that the ball rotates
backwards (as though
rolling back towards the
player) after it is hit. This
direction of spin creates
an upward force that
lifts the ball.

Ready Position:
The ready position is a
neutral
starting position from
which all table
tennis strokes can be
played. Whenever you
are receiving service
in table tennis you
should take up
the ready position. It's
also the
neutral position which
you should try to return
to after playing your
stroke during a rally

Subject: PE – Year 9

Term: 1-4

Topic: Volleyball
Volleyball at Wootton Park School

Key Skills
Volleyball is a team sport in which two teams of six players are separated by a
net. Each team tries to score points by grounding a ball on the other team's
court under organized rules. It has been a part of the official program of the
Summer Olympic Games since Tokyo 1964. The complete set of rules is
extensive, but play essentially proceeds as follows: a player on one of the
teams begins a 'rally' by serving the ball (tossing or releasing it and then
hitting it with a hand or arm), from behind the back boundary line of the
court, over the net, and into the receiving team's court. The receiving team
must not let the ball be grounded within their court. The team may touch the
ball up to 3 times, but individual players may not touch the ball twice
consecutively. Typically, the first two touches are used to set up for an attack,
an attempt to direct the ball back over the net in such a way that the serving
team is unable to prevent it from being grounded in their court.

Leadership will be an integral part of the Year 9 curriculum for learners at WPS. Leadership might
broadly be considered the behavioural process of influencing individuals and groups towards set
goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving
feedback, establishing interpersonal relationships, and directing the group or team confidently.
Leadership will be developed in Volleyball through learners taking on different roles such as; coaches,
umpires, line judges and scorers using the correct volleyball terminology throughout.

Key Words

Disguise

Variety

Ready Position

Communication

Line Markings

Key Words
Slice

Topspin

Slice:
A slice resembles
a tennis slice: the racket
cuts underneath the
ball, creating backspin
causing the ball to float
slowly to the other side
of the table
Grip:
Grip in table tennis is
the way one player
holds the racquet. There
are three different styles
of holding a bat and
different player has
either one or both styles
of holding the racquet.

Backspin

Topspin:
Topspin strokes are
created when your
racket brushes against
the ball using an upward
action. This causes the
ball to accelerate and
dip. After the ball makes
contact with your
racket, the topspin will
cause it to rebound in
an upward direction.

Ready Position

Grip

Backspin
Backspin is a shot such
that the ball rotates
backwards (as though
rolling back towards the
player) after it is hit. This
direction of spin creates
an upward force that
lifts the ball.

Ready Position:
The ready position is a
neutral
starting position from
which all table
tennis strokes can be
played. Whenever you
are receiving service
in table tennis you
should take up
the ready position. It's
also the
neutral position which
you should try to return
to after playing your
stroke during a rally.

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Inspiration:

Honesty:

Term:

Topic: Leadership

Motivation:

Communication:

Organisation:

Home learning task
Subject: Year 9 PE

Term: 1-4

Topic: Basketball

Task- Define the
following key terms
in the text
boxes provided;

Double Dribble:

Travelling:

Guarding:

Screening:

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Topspin:

Ready Position:

Term: 1-4

Topic: Table Tennis

Slice:

Backspin:

Grip:

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Variety:

Ready Position:

Term: 1-4

Topic: Volleyball

Disguise:

Line Markings:

Communication:

Subject: PE Year 9
Core Skills include:
Starting the game.
Throwing
• Single-arm overhead.
• Sling shot.
• Double-armed overhead.
• Underarm.
Catching
• One-handed/two-handed.
• In front of body.
• Above body.
Dodging
Blocking
Attacking
Defending
Communication
Teamwork
Positioning

Term: 1-4

Topic: Dodgeball
Useful websites and links
Advanced skills include
Speed approaching the ball when starting.
Throwing
• Consistent power and accuracy.
Catching
• Catching more powerful shots.
• Catching while moving.
Dodging
• Demonstrating fast reaction times.

https://www.britishdodgeb
all.org/
https://www.englanddodge
ball.com/

https://www.theukrules.co.
uk/rules/sport/dodgeball/te
rminology.html

Leadership in Dodgeball - Leadership will continue to be an integral part of the Year 9 curriculum for learners
at WPS. Leadership might broadly be considered the behavioural process of influencing individuals and
groups towards set goals. In sport and exercise, leadership includes; making decisions, motivating
participants, giving feedback, establishing interpersonal relationships, and directing the group or team
confidently. Leadership will be developed in Handball through learners taking on different roles such as;
coaches, umpires, motivators and organisers.

Key Words
Deflection- Deflection refers to the ball when it ricochets off another ball or a player.

Live ball - A 'live ball' is any ball that is in play and is not dead. Dodgeballs become live when a player
throws them.

Fault- A fault is any action (other than being hit) which results in a player being ruled out. Dodgeball
faults include stepping over the attack line, going out of bounds, or repeatedly making high throws.

Opening Run - The opening run refers to the initial run for getting the balls at the attack line.

Home learning task
Subject: Year 9 PE

Term: 3-4

Topic: Dodgeball

Task- Define the following key terms in
the text boxes provided;

Deflection:

Opening Run:

Live Ball:

Fault:

Subject: PE Year 9

Term: 1-4

GCSE Core Skills, (applies to all positions, except where stated) to
include:
Catching: (two handed)/shot stopping (goalkeeper only)
• Upper, • Half upper, • Lower, • Mid-air, • From bounce
• From the ground
• ‘putting down’
• Jumping
• lunging
Positions for catching the ball:
• Frontal
• Sidewards
• Backwards
Dribbling with dominant hand
Passing:
• Standing
• Running
Shooting:
• Shot in place
• Leaning back shot
Offensive and defensive movement:
• Feinting with the body
• Feinting a shot
• Feinting a pass

Topic: Handball
GCSE Advanced skills, (applies to all positions, except where stated) to
include:
Catching: (one handed assisted on both sides)/shot stopping (goalkeeper only)
• Upper, • Half upper, • Lower, • Mid-air, • From bounce, • From the ground
• ‘putting down’, • Jumping, • lunging
Dribbling with either/both hand(s)
Passing: • Forward jumping, • Vertical jump
Shooting:
• Vertical jump shot
• Striding/jump shot
• Shot whilst falling
Offensive and defensive movement:
• Stealing the ball
• Screening an opponent without the ball
• Screening an opponent with the ball
Leadership in Handball - Leadership will continue to be an integral part of the Year 9 curriculum for learners
at WPS. Leadership might broadly be considered the behavioural process of influencing individuals and
groups towards set goals. In sport and exercise, leadership includes; making decisions, motivating
participants, giving feedback, establishing interpersonal relationships, and directing the group or team
confidently. Leadership will be developed in Handball through learners taking on different roles such as;
coaches, umpires, motivators and organisers.

GCSE Decision making and tactical awareness, to include: • When to pass/shoot/dribble • Where to pass/shoot/dribble • Which pass to make • Awareness of team strategies/tactics
in both attacking and defending situations e.g. set piece plays • Attacking positioning on the field • Defensive positioning on the field • Defensive ploys – man to man marking,
zonal marking • Awareness of strengths/weaknesses and actions of other players e.g. adopt a variety of roles in attack and defence in the game • Awareness of the rules and
regulations of the game and their application (including refereeing signals) • Positioning and organisation at defensive set pieces, communication

Key Words
Passing – In handball, the perfect pass is not always possible due to many factors e.g.: Opposition
players trying to stop the pass. Players need to be able to catch the ball from many situations:Low. pass; High pass; Chest pass; in midair; from a bounce; from the ground
Defending – Defending in handball is strategically preventing the opposition gaining a clear sight on
goal and denying goal scoring opportunities. Individual defending techniques include blocking and
tackling, while this should be progressed into defending in units and as a team.
Goalkeeping – The goalkeeper's primary task is to prevent the other team from scoring a goal, which is
achieved when the ball fully passes the goal line.
Shooting – shooting is the final part of the action and it aims at scoring a goal. Technically it is similar
to passing, but the action is much more forceful and fast.

Subject: PE Year 9

Term: 1

GCSE Core Skills, (applies to all positions, except
where stated) to include:
Footwork:
• Stopping/landing
• Pivoting
Dodging
Ball handling:
• Catching whilst stationary
Passing over short distances:
• Chest
• Overhead
• Bounce
• Shoulder pass
Shooting: (GS and GA only)
• Stationary
Rebounds (GA, GS, GD, GK only)
Marking:
• Player with the ball

Topic: Netball
GCSE Advanced skills, (applies to all positions, except where stated) to
include:
Ball handling:
• Catching on the run,
• Catching in the air
Passing over mid-long distance:
• Chest,
• Overhead,
• Bounce,
• Shoulder pass
Shooting: (GS and GA only) • Stepping
Defence:
• Shadowing,
• Interception,
• Marking player without the ball

Leadership in Netball - Leadership will continue to be an integral part of the Year 9 curriculum for learners at
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving
feedback, establishing interpersonal relationships, and directing the group or team confidently. Leadership
will be developed in Netball through learners taking on different roles such as; coaches, umpires, motivators
and organisers.

GCSE Decision making and tactical awareness, to include: • When to pass/shoot/dodge, • Where to pass/shoot/dodge • Which pass to make, • Awareness of team strategies/tactics
in both attacking and defending situations e.g. set piece plays, shot/penalty • Attacking positioning on the court, • Defensive positioning on the court • Defensive ploys – man to man
marking • Awareness of strengths/weaknesses and actions of other players e.g. adopt a variety of roles in attack and defence in the game, • Awareness of the rules and regulations of
the game and their application (including refereeing signals) • Positioning and organisation at set pieces, communication

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Term:

Topic: Netball

Positions:

Interception:

Pivoting:

Footwork:

Home learning task
Subject: Year 9 PE

Term: 1-4

Topic: Handball

Task- Define the
following key terms
in the text
boxes provided;

Goal Keeper:

Passing:

Shooting:

Defending:

Subject: PE Year 9

Term: 1

GCSE Key Skills
Core Skills, to include:
Handling and carrying skills:
• Picking up a ball: • Stationary, • Moving, • Falling on the ball
Passing: • Both hands in either direction, • Off-loading, • Kicking
Receiving: • On the move, • Stationary, • Ground pick-up
Running with the ball, balanced running
Beating opponents: • Hand off, • Side-step, • Change of pace/direction
Try Scoring: • Grounding the ball with downward pressure
• When and when not to use one/two hands
Contact Skills:
Tackling: • Basic technique from front and side, • Close contact tackling
Ruck: • Going to ground, • Placing ball behind • Support roles, • Clear out
Maul: • Staying on feet, • Body positioning, • Support roles, • Rolling maul
• Tactics

Topic: Rugby
GCSE Advanced skills, to include:
Handling and carrying skills:
Passing:
• Spin, both ways
Beating opponents:
• Feint
• Swerve
• Dummying
• Switching
Contact Skills:
• Jackal
• Counter ruck
Tackling:
• Basic technique from

Leadership in Rugby - Leadership will continue to be an integral part of the Year 9 curriculum for learners at
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants,
giving feedback, establishing interpersonal relationships, and directing the group or team confidently.
Leadership will be developed in Rugby through learners taking on different roles such as; coaches, umpires,
motivators and organisers.
GCSE Decision making and tactical awareness, to include: • When to run/pass/kick • Where to run/pass/kick • Which pass to make • Controlled phase possession • Collective
alignment • Methods to cross the gain line • Awareness of team strategies/tactics in both attacking and defending situations e.g. set piece plays • Attacking positioning on the field
• Defensive positioning on the field • Defensive ploys – man to man marking • Awareness of strengths/weaknesses and actions of other players e.g. adopt a variety of roles in attack
and defence in the game • Awareness of the rules and regulations of the game and their application (including refereeing signals)

Key Words
Dummying

Dummying:
Making
a dummy pass is an
individual decision
that requires some
common skills.
Forwards and backs
must draw a
defender to them by
making them think
they might pass the
ball.

Counter Ruck
Counter Ruck:
A counter ruck is
when the defensive
team rucks against
the attacking team.
Counter rucks can be
used tactically by the
defensive team, they
can commit more
defenders to the
ruck, drawing in
more attackers and
creating space.

Switching
Switching:
When the receiver
runs at an angle
behind the ball
carrier in the other
direction creating a
‘X’ shape, leading to
a quick change of
direction.

Knock on
Knock on:
A knock-on is
committed when, in
an attempt to play at
the ball, a
player knocks the
ball towards their
opponents' dead ball
line with their hands
or arms and it
touches either the
ground, or an
opposing player.

Subject: PE – Year 9

Term: Terms 1-4

Topic: Trampolining
Trampolining at Wootton Park School

Key Skills
Trampolining or trampoline gymnastics is a recreational activity, acrobatic
training tool as well as a competitive Olympic sport in which athletes perform
acrobatics while bouncing on a trampoline. In competition, these can include
simple jumps in the straight, pike, tuck, or straddle position to more complex
combinations of forward and/or backward somersaults and twists. Scoring is
based on the difficulty and on the total seconds spent in the air. Points are
deducted for bad form and horizontal displacement from the centre of the
bed.

Leadership in Trampolining

Leadership will be an integral part of the Year 9 curriculum for learners at WPS. Leadership might broadly be
considered the behavioural process of influencing individuals and groups towards set goals. In sport and
exercise, leadership includes; making decisions, motivating participants, giving feedback, establishing
interpersonal relationships, and directing the group or team confidently. Leadership will be developed in
Trampolining through learners taking on different roles such as; coaches, judges, scorers and analysts.

Key Words

Timing

Consistency

Height

Travel

Key Words
Timing – to ensure that skills are executed accurately performers must time their
moves correctly when bouncing on the trampoline.

Consistency – when performing a routine it is important that performers land on the
middle of the trampoline and maintain the same height throughout.
Height – how high you perform skills in Trampolining.
Travel - describes movement away from the centre of the cross in excess of
50cms. Travel is caused by the Centre of Mass moving horizontally as well as vertically
at last contact. This is also referred to as 'leaning off balance'

Home learning task
Subject: Year 9 PE

Term: 1-4

Topic: Trampolining

Task- Define the
following key terms
in the text
boxes provided;

Timing:

Height:

Consistency:

Travel:

Subject: PE Year 9

Term: 1-2

GCSE Key Skills
Core Skills, (all outfield positions) to include:
Ball Control using:
• Using both feet
Passing: (dominant foot)
• Short, • Long – both lofted and along the ground
• Clearance of back passes, goal kicks, kicking from hands, throws
(Goalkeeper only)
Shooting: (dominant foot)
• Short and long range
Dribbling:
• Use of both feet • Close control
Heading
Tackling: • Block tackle, • Jockeying
Marking: • Player with the ball
Core Skills, (goal keeper) to include:
Ball Control:
• Using both feet
• Handling, catching, parrying, punching
Passing: (dominant foot)
• Short
• Clearance of back passes, goal kicks,
kicking from hands, throws

Topic: Football
GCSE Advanced Key Skills
Advanced skills, (all outfield positions) to include:
Ball Control using: • Using chest, thigh. Non dominant foot passing.
Dominant foot shooting: • Use of swerve • Volleys
Non dominant foot shooting
Dribbling: • Ability to beat opponents
Heading: • Defensive or attacking
Marking: • Player without the ball
Advanced skills, (goal keeper) to include:
Ball Control using: • Using chest, thigh
Clearance of back passes, (Non dominant foot)
Shot-stopping: • Defending penalties. • One-against-ones
Decision making and tactical awareness, to include:
• When to pass/shoot/dribble/tackle • Where to pass/shoot/dribble/tackle
• Which pass to make
Leadership in Football - Leadership will be continue to be an integral part of the Year 9 curriculum for
learners at WPS. Leadership might broadly be considered the behavioural process of influencing individuals
and groups towards set goals. In sport and exercise, leadership includes; making decisions, motivating
participants, giving feedback, establishing interpersonal relationships, and directing the group or team
confidently. Leadership will be developed in Football through learners taking on different roles such as;
coaches, umpires, motivators and organisers.

GCSE Decision making and tactical awareness, to include: • When to pass/shoot/block • Where to pass/shoot/block • Which pass to make • Awareness of the 2 on 1 rule and its
application to the game • Awareness of team strategies/tactics in both attacking and defending situations e.g. set piece plays, corners • Attacking positioning on the court
• Defensive positioning on the court • Defensive ploys – man to man marking, zonal marking • Awareness of strengths/weaknesses and actions of other players e.g. adopt a variety
of roles in attack and defence in the game • Awareness of the rules and regulations of the game and their application (including refereeing signals) • Positioning and organisation at
defensive set pieces, communication, command of area (Goalkeeper only)

Key Words
Offside – A player is in an offside position if: any part of the head, body or feet is in the
opponents' half (excluding the halfway line) and. any part of the head, body or feet is
nearer to the opponents' goal line than both the ball and the second-last opponent.
Man-marking – a defensive strategy where defenders are assigned
a specific opposition player to mark rather than covering an area of the pitch.

Zonal marking – a defensive strategy where defenders cover
an area of the pitch rather than marking a specific opponent.
Jockeying – (also called “shepherding” or "guiding") is the defender's skill of keeping
between the attacker and his or her intended target (usually the goal).
Positions – each of the 11 players on a team is assigned to a particular position on the
field of play. A team is made up of one goalkeeper and ten outfield players who fill various
defensive, midfield, and attacking positions depending on the formation deployed.

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Positions:

Man-marking:

Term: 1-2

Topic: Football

Jockeying:

Zonal marking:

Offside:

Subject: PE Year 8 or 9

Term: 1
Key Skills

• Motivational
• Inspirational
• Good communication
• Organisation
• Pro-active
• Integrity
• Honesty
• Trustworthy
• Builds relationships

Topic: Leadership
Roles within Leadership
Coach – helping and leading others during sessions.
Official – umpiring games/activities whilst consistently making the
correct decisions.
Analyst – Watching learners and giving feedback to improve their
performance.

Motivators – Ensuring learners are fully engaged in the activity and
encourage them to do their best and complete the activities.
Organisers – Setting up equipment for activities and planning
tournaments and games.

Leadership - Leadership will continue to be an integral part of the Year 9 curriculum for learners at WPS.
Leadership might broadly be considered the behavioural process of influencing individuals and groups towards
set goals. In sport and exercise, leadership includes; making decisions, motivating participants,
giving feedback, establishing interpersonal relationships, and directing the group or team confidently.
Leadership will be developed in Leadership through learners taking on different roles such as; coaches,
umpires, motivators and organisers.
Sports Leaders Programme at Wootton Park School
Do you think you have what it takes to be a Sports Leader at WPS? If so demonstrate your skills in leadership lessons and other sports within P.E lessons or enrichment clubs.
If successful you will have the chance to lead in sports events at school for younger year groups in the secondary phase and plan, organise events for the primary phase too.
Furthermore, WPS have established leadership links for Northamptonshire Sport and if successful learners will have the opportunity to lead within the county at events for primary
school learners in Northampton.

Key Words
Motivation

Inspiration

Motivation:
To be able to encourage
others to succeed.

Honesty:
be To be able to be open
to your group and have
trust amongst your
learners.

Communication

Inspiration:
To be able to boost
learners and get them to
do the best they can.

Organisation

Honesty

Communication:
be To be able to speak
confidently and clearly
to others.

Organisation:
To be able to plan an
effective session and
group learners correctly.

Subject: Year 9 PE

Term: 4

Key Skills
•
•
•
•
•
•

Running – short and long distances.
Team work – pairs and groups.
Determination – the desire to complete exercise and activities.
Resilience – the desire to keep on going.
Pulse rate – being able to take your pulse.
Heart rate – understanding maximum heart rate.

Websites, further reading and local information.
Components of fitness - https://www.brianmac.co.uk/conditon.htm
Effects of training and exercise http://www.bbc.co.uk/schools/gcsebitesize/pe/exercise/2_exercise_effect
softraining_rev1.shtml
Northampton Park Run - http://www.parkrun.org.uk/northampton/

Topic: HRE
Health-related Exercise
The definition of health-related fitness involves exercise activities that you do in
order to try to improve your physical health and stay healthy, particularly in the
categories of cardiovascular endurance, muscular strength, flexibility, muscular
endurance and body composition.
Cardiovascular fitness is the ability to exercise the whole body for long periods of
time and is sometimes called stamina.
Muscular strength is the amount of force a muscle can exert against a resistance. It
helps sportspeople to hit, tackle and throw.
Muscular endurance is the ability to use voluntary muscles many times without
becoming tired. It helps sportspeople to sprint or repeat quick actions for longer.
Flexibility is the range of movement possible at a joint. It helps performers to
stretch and reach further.
Body composition is the percentage of body weight which is fat, muscle or bone. It
helps sportspeople depending on the type of sport they play, e.g. heavy rugby
players are more effective in the scrum than lightweight players, but light long
distance runners will always beat heavyweights.

Marathon WR holder – Eliud Kipchoge is a Kenyan long-distance runner
who competes in the marathon and formerly competed at the 5000 metre
distance. He is the world record holder in the marathon with a time of
2:01:39, set on 16 September 2018, at the 2018 Berlin Marathon. His run
broke the previous world record by 1 minute and 18 seconds. He has been
described as "the greatest marathoner of the modern era“.

Key Words
Cardiovascular Endurance

Muscular Strength

Muscular Endurance

Flexibility

Body Composition

Key Words
Cardiovascular Endurance – the ability to exercise the whole body for
long periods of time and is sometimes called stamina.

Muscular Strength – the amount of force a muscle can exert against a
resistance. It helps sportspeople to hit, tackle and throw.

Muscular Endurance – the ability to use voluntary muscles many
times without becoming tired. It helps sportspeople to sprint or
repeat quick actions for longer.
Flexibility – the range of movement possible at a joint. It helps
performers to stretch and reach further.
Body Composition – the percentage of body weight which is fat,
muscle or bone. It helps sportspeople depending on the type of sport
they play, e.g. heavy rugby players are more effective in the scrum
than lightweight players, but light long distance runners will always
beat heavyweights.

Home learning task
Subject: Year 9 PE
Task- Define the
following key terms
in the text
boxes provided;

Muscular Endurance:

Flexibility:

Term: 4

Topic: HRE

Muscular Strength:

Cardiovascular Endurance:

Body Composition:

