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Subject: English Term: 5 Topic: Conflict Poetry

Week 2

. 

Week 1 

Bayonet Charge Key 
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A soldier during the First World War is sent ‘over the top’ to charge across no 
man’s land with a bayonet or knife fixed to the end of his rifle. As he moves his 
thoughts and feelings begin to change. The speaker explains how a soldier begins 
the war full of patriotism and pride in fighting for his country, but halfway across 
on his journey his feelings change and he gets a sense of ‘bewilderment’ or 
realisation of where he is and what he is doing. The inclusion of the yellow hare 
could be literal or it could be metaphorical, representing the cowardly side of the 
soldier wanting to escape the situation he now finds himself in. By the end of the 
poem he is desperate to escape. This poems contrasts particularly well with 
‘Charge of the Light Brigade’ in terms of attitudes towards war and bravery.

Fear
The effects 
of conflict
The 
realities of 
conflict
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The poem begins with the soldier already running – he finds himself running 
across the battlefield, as if he is detached from what is happening. The poem is 
broken up into three stanzas: the first explains the soldier’s initial actions and the 
patriotism he had at the beginning: “The patriotic tear that had brimmed in his 
eye / Sweating like molten iron from the centre of his chest”. The second stanza 
shows a significant change in tone with the soldier experiencing ‘bewilderment’ 
and a level of self-awareness: “In what cold clockwork of the stars and the nations 
/ Was he the hand pointing that second?” It is a kind of existential experience for 
the soldier as he begins to question exactly what he is doing.
The third stanza sees the soldier ‘awaken’ again and find a way to keep moving, to 
get out of “blue crackling air”, but the yellow hare is included potentially as a 
form of metaphor to represent cowardice. 
The use of caesuras and enjambment creates lines of differing lines which could 
represent the uneven running of the man through the mud. 
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Personification is employed to accentuate the violence and danger of the war 
zone, such as bullets ‘smacking’ the air and  a green hedge that ‘dazzles’ with rifle 
fire. Verbs like ‘lugged’ and ‘stumbling’ underscore the awkwardness of the 
soldier. He is not a superhero or brave soldier – this is a man struggling to come 
to terms with the hellish landscape that surrounds him. 

Poppies Key 
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A mother describes her thoughts and feelings as her son is leaving home 
to join the army. As a mother prepares to say goodbye to her son who is 
leaving to go to war, she remembers the experiences she had with her 
son when he was a child, how she feels now that he is going and her 
fears of what will happen in the future. Like some of the other poems in 
the ‘Power and Conflict’ collection, Weir’s Poppies deals with the feelings 
of absence and loss. 

Absence
Loss
Memorie
s
The 
realities 
of conflict
The 
effects of 
conflict
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The poem has four clear stanzas, the opening and closing stanzas with six 
lines, the second with 11 and the third 12. The heavy use of caesuras 
suggests a person unsure about themselves and how they feel. Whilst 
the mother gives the outward appearance of confidence and certainty to 
her son, inside we can see through her thoughts that she is struggling to 
come to terms with the loss of her son as he leaves. 
As the poem moves along we see it is moving across time as well: “Three 
days before”, “Before you left”, “After you’d gone”, “later” and “this is 
where it led me”. Throughout the poem the mother returns to her past 
with her child as she remembers their experiences together. The 
memorial in the final stanza acts as a visual metaphor for the past as the 
speaker stands in the present looking to the future. Like some of the 
other poems in the ‘Power and Conflict’ collection, Poppies focuses on 
the idea of time and the power it has. 
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Throughout the poem a military motif is used to provide constant 
reminders of war and conflict and echoes the speaker’s own feelings as 
she keeps thinking of her son going off to fight. Images such as 
“blockade”, “spasms”, “bandaged” and “reinforcements” all allude to the 
threat of war throughout the entire piece.



Subject: English Term: 5 Topic: Conflict Poetry

Week 4Week 3 

War Photographer Key 
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This poem focuses on the experiences of someone who goes to war zones to 
take pictures for national newspapers back in the UK. In his darkroom (where he 
develops his photos) at the start of the poem, he develops the pictures he’s 
taken. Being back at home in the UK presents a very different world to the ones 
he has visited in the midst of war. Like in ‘Remains’, the photographer 
remembers the experiences he went through and the ‘ghosts’ that are in his 
thoughts. Duffy uses her poem to not only explain the difficult role of being a 
war photographer, but to ask the reader to look at themselves and ask why they 
have become desensitized to images of war. It also seems like the war 
photographer is finding it increasingly difficult to find comfort in his own world 
but also forget about the events he has seen – he is emotionally and mentally 
torn. 

Memories
Guilt
The effects 
of conflict
The 
realities of 
conflict
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The poem is divided up into four regular six line stanzas and each one ends with 
a rhyming couplet. Unlike some of the other poems in the ‘Power and Conflict’ 
collection, War Photographer is rigidly structured. Could this mirror the 
photographer’s determination to find some sort of order in the chaos he finds 
himself in? He does put the ‘spools of suffering’ into ‘ordered rows’ after all. 
Moreover, a war photographer must be detached and distant from his work in 
order to do his job. The regular structure to the poem seems to reflect this. The 
final lines “From the aeroplane he stares impassively at where / he earns his 
living and they do not care” suggest the people he takes photos for do not care 
about the people he takes photos of, and the war photographer is off to his next 
assignment to earn his living and feels ‘impassive’ or without care about having 
to do it once more. 
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The religious imagery in the first stanza allows the photographer to detach 
himself from the process of developing the photos and being affected by the 
suffering he has witnessed. It has become a process he must go through without 
emotional response in order for him to complete it. However, we know he is 
affected by it as his hands ; which did not tremble then though seem to now’. 
The sibilance of ‘spools of suffering’ again seems to dehumanize or desensitize 
the photographer and the reader to the violence of war. 
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A kamikaze pilot sets off on his mission but halfway on his journey he changes his 
mind. Kamikaze pilots were trained to go on suicide missions, or to crash their 
planes into enemy boats. The pilot’s daughter tries to explain to the reader why 
she thinks he turned back: because he loved the beauty of nature around him and 
because he remembered the wonderful days of his childhood. It was a great 
honour to become a kamikaze pilot in Japanese culture at the time and to not 
complete your mission would be viewed as cowardice and a great dishonour to 
your family. The pilot’s wife and family shun and isolate and slowly his children 
learn to do so too. Beatrice Garland uses this poem to question the attitudes 
surrounding Kamikaze pilots and how the pilot is treated when he returns. The 
way the fish are described in the sea emphasises how beautiful they were to the 
father, and the way speaker talks of her father suggests she can understand why 
he did what he did. 

Loss
Absence
Power of 
humans
Power of 
nature
Guilt
Memories
The effects 
of conflict
Identity
Lack of 
power
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The poem is set out in seven, six-line stanzas and although there isn’t a regular 
rhyming pattern to the piece, most lines have a similar length and number of 
syllables to them, providing a calmness, neutrality and regularity to the poem. The 
speaker tells the reader the story, and the reader can then make up their own 
minds about the events that have taken place. 
There is a shift in perspective halfway through the poem. Initially, the poem is told 
in third person (“her father, “she thought”), but this changes to first person (“my 
mother never spoke again”) which changes our understanding of the poem and of 
the pilot. Finally, we are told that the speaker’s mother thinks the father probably 
felt about would have been the better way to die. We are provided with three 
perspectives throughout the poem and it is up to the reader to interpret the 
events. 
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Language: The pilot has a dichotomy to choose between: a physical death and an 
emotional death. If he completes his mission,  he loves his physical life. If he does 
not, he loses any emotional connection with his family and friends. Throughout 
the poem similes (“strung out like bunting”) adjectives (“green-blue translucent 
sea”) and powerful imagery (“flashing silver as their bellies
swivelled towards the sun”) are used to show the power of the pilot’s childhood 
memories to make him what to return home. 



Subject: English Term: 5 Topic: Conflict Poetry

Week 6 -

. 

Week 5 -

Remains Key 
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s A soldier recalls the memories he has of killing a man who was running from a 
bank raid he was a part of. The soldier describes the memory of killing him in 
great detail and explains his feelings about it afterwards. It is not something 
he can just forget about and the images of the man keep going around and 
around his head – this is something called ‘Post-Traumatic Stress Disorder’.

Loss
Power of 
humans
Guilt
Memories
The 
effects of 
conflict
Fear
Identity
Lack of 
power
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The poem is made up of eight stanzas, with the first seven made up of mostly 
unrhymed quatrains (four line stanzas). However, the last stanza is only two 
lines long acting as a kind of summary of the soldier’s feelings about the 
experience. Ultimately, he cannot get the image of the dead man out of his 
head. 
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The title has multiple meanings: It can mean ‘remains’ as in what remains of a 
body after a person has been killed, it can refer to what ‘remains’ in the 
soldier’s head after the event and finally what remains of the soldier now that 
his life has been turned upside down. The first person perspective provides a 
kind of monologue and the use of no particular rhyme scheme and examples 
of enjambment make the poem sound like natural speech, as if the speaker is 
talking directly to us. 

Exposure
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s A group of soldiers during the First World War are waiting around in the 
trenches before they are given orders to ‘go over the top’ and fight. During 
this time, the speaker describes the horrendous weather conditions that 
surround the soldiers and threaten to kill them: they are shown to be 
another type of enemy. Indeed, many soldiers did perish because of the 
appalling conditions rather than because of the fighting itself. The speaker 
mentions about soldiers remembering being back home, but ultimately 
‘nothing happens’ in this poem. 

Fear
The power 
of nature
The power 
of humans
The effects 
of conflict
The 
realities of 
conflict
Anger
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This poem is divided up into eight stanzas of five lines each (using iambic 
hexameter – lines of eight syllables), with each final line being indented 
and shorter than the rest. These shorter lines help to provide a type of 
final idea to each stanza that emphasizes the speaker’s thoughts and 
feelings regarding the war. They are often framed as rhetorical questions, 
asking the reader question the point of these men being exposed to these 
conditions. 
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Owen was disgusted by the war and what he perceived as the utterly futile 
or pointless nature of it. Thousands of young men seemed to be losing 
their lives in horrifying ways for no reason. In this poem, Owen turns his 
focus to the weather and how it too becomes an enemy to the soldiers. His 
regular use of personification helps to get across to the reader how the 
weather seems to be an enemy to soldiers and is deliberately attacking 
them. 



Subject: Term: Topic:

Week 7 -

Storm on the Island Key 
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s An isolated community is preparing itself for the onslaught of a severe storm. The 
speaker describes the preparations, his thoughts and feelings about the storm, 
the storm itself and how it affects him. Seamus Heaney grew up in rural Northern 
Ireland, where his father was a farmer. Much of Heaney’s poetry focuses on the 
countryside of his childhood and his descriptions of nature can often act as 
metaphors for human behaviour – in many ways this is similar to Wordsworth’s 
‘The Prelude’. Heaney spent much of his life living and teaching in Northern 
Ireland and devoted himself to his writing.

Power of 
nature
Power of 
humans
Lack of 
power
Fear
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The poem is presented in one stanza, which could be used to represent the 
isolation of the island within the storm. Both enjambment and caesuras are used 
at times throughout the poem to emphasise the preparations of the people on 
the island and the ferocious power of the storm. Moreover, the poem is 
presented in blank verse:  19 lines of unrhyming iambic pentameter. Again, like 
‘The Prelude’, iambic pentameter is used as it best represents the natural way of 
speaking. When you couple this with the at times informal language of the 
speaker (“you know what I mean”) it feels as if the speaker is addressing us 
directly.
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Like many of Heaney’s other poems, this one is packed with images of nature. He 
describes the work the people of the community are doing to ensure they are 
protected from the oncoming storm; the speaker also describes the power of the 
storm through very military-like imagery and shows the growing strength of it, 
but ultimately this is a ‘huge nothing’ that they fear- which is the wind. 

The Charge of the Light Brigade
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s The speaker pleads with the reader to picture the six hundred soldiers that formed the 
Light Brigade to see them as brave and to be respected, even though their deaths 
were tragic and because someone ‘blundered’ or made a huge mistake. Although the 
soldiers were killed because of a stupid mistake, the speaker tries to refocus the 
outcry that this generated and instead asks the reader to remember the soldiers’ 
bravery and nobility rather than anything else. He describes the actions of the soldiers 
in detail, focusing on their bravery rather than their deaths. 

Fear
The power 
of humans
The effects 
of conflict
The realities 
of conflict
Memories
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The poem is divided up into six stanzas, with the first being 8 lines long, the next two 
have 9 lines, the fourth stanza is 12 lines long, the fifth 11 and the final stanza only 6 
lines long. The structure in this poem is driven by the refrain that appears at the end 
of each stanza and begins ‘Rode the six hundred’. This line changes slightly depending 
on the message of each stanza, but the repetition of it focus the reader on the bravery 
of these men. They continue to ride on despite the horrors they face. The poem also 
features repetition heavily, suggesting an unrelenting rhythm that mimics the fast 
pace of the soldiers and the horses as they rode into battle. This is further emphasized 
with the use of rhyming triplets and couplets throughout the poem, including at times 
the use of half rhyme. 
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The constant repetition within the poem mimics the movements of horses as they 
galloped closer and closer to almost certain death. The repetition of cannon 
emphasizes the deadly situation the soldiers find themselves in; the regular use of 
powerful verbs like ‘volleyed’, ‘plunged’ and ‘flashed’ help to bring to life the action of 
the battle and exaggerate the actions and movements of the soldiers and their 
surroundings, building them up into almost superheroes or demigods. 

Week 8 -



Subject: iMedia Term: 3 Topic: RO81 Revision

Week 2 – File Format

. 

Week 1 – Pre-Production

Give a 50 word summary of Bayonet Charge – discussing 
key themes, context and use of language. Give a 50 word summary of Poppies– discussing 

key themes, context and use of language.



Subject: iMedia Term: 3 Topic: RO81 Revision

Week 4 - Context Week 3 – Reviewing Documents 

Give a 50 word summary of War Photographer – discussing 
key themes, context and use of language. Give a 50 word summary of Kamikaze– discussing 

key themes, context and use of language.



Subject: iMedia Term: 3 Topic: RO81 Revision

Week 6 -

. 

Week 5 -

Give a 50 word summary of Remains– discussing key themes, 
context and use of language.

Give a 50 word summary of Exposure– discussing key themes, 
context and use of language.



Subject: Term: Topic:

Week 7 - Week 8 -

Give a 50 word summary of Storm on the Island– discussing 
key themes, context and use of language.

Give a 50 word summary of Charge of the Light Brigade –
discussing key themes, context and use of language.



Subject: Maths 9DAB Higher Term: 5 Topic: Trigonometry and 
Graphs

Week 1: Trigonometry missing angles 
and exact trigonometry

Week 2: Linear graphs

When finding a missing angle, use inverse functions of 
trigonometry. They look like this:

Co-ordinates are 
written as (x,y)

A linear equation 
generates a 
straight-line 
(linear) graph. 
The equation for 
a straight line is 
written as 
y=mx+c.
m is the gradient
c is the y-
intercept



Subject: Maths 9DAB Higher Term: 5 Topic: Graphs

Week 4: Distance-time graphs and 
velocity time-graphs

Week 3: Using the gradient and y-intercept

A distance time graph plots 
distance against time.

The gradient of a line 
is the speed

Gradient- The gradient of a line is the steepness. 
To find the gradient, work out how many units 
the graph goes up fro every one unit across.

Y-
intercept-
Where the 
line 
crosses 
the y-axis. 
If an 
equation 
was 
y=3x+2, 
the 2 
would be 
the 
intercept. 
This would 
be written 
as a co-
ordinate 
of (0,2)

A velocity-time graph has time on the x-axis and velocity on 
the y-axis. The gradient is the rate of change of velocity, or 
acceleration. The area under the graph is distance travelled.

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCNzjtPCN7ccCFbQp2wod-iUAAQ&url=http://www.scienceaid.co.uk/physics/forces/motion.html&psig=AFQjCNE4RMrdyNiFYr1gWa1CSbufn529sw&ust=1441996505587434
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCNzjtPCN7ccCFbQp2wod-iUAAQ&url=http://www.scienceaid.co.uk/physics/forces/motion.html&psig=AFQjCNE4RMrdyNiFYr1gWa1CSbufn529sw&ust=1441996505587434


Subject: Maths 9DAB Higher Term: 5 Topic: Graphs

Week 5: Line segments and parallel and 
perpendicular lines Week 6: Drawing and solving quadratic 

graphs

Common mistakes:

The point where the parabola 
crosses the x axis is the solution 
to the equation for x. 

We would refer to this as ‘the 
solution’ to 𝑥2 + 4𝑥 + 3

So therefore, 
x=-3 or x=-1Parallel lines have the same gradient 

(m) but different y intercepts (C)

Line
Perpendicular 

Answer

𝑦 = −𝑥 + 2 𝑦 = 𝑥

𝑦 = 2𝑥 + 2 𝑦 = −
1

2
𝑥

𝑦 = 3𝑥 + 2 𝑦 = −
1

3
𝑥

When finding the length of a line segment, 
use Pythagoras’ theorem



Subject: Maths 9DAB Higher Term: 5 Topic: Graphs

Week 7: Cubic and reciprocal graphs and revision

Common mistakes:



Week 1: Types of angles

Subject: Maths 9 (F) Term: 5 Topic: Angles

A Reflex angle is an angle 
that is between 0 and 90o

A Obtuse angle is an angle 
that is between 90o and 180o

A Reflex angle is an angle that 
is between 180o and 360o

A right angle is an angle 
that is exactly 90o



Week 2: Angles on a straight line and around a point

Subject: Maths 9 (F) Term: 5 Topic: Angles

Angles on a straight line add to 180o Angles on around a point add to 360o



Week 3: Angles in a triangle

Subject: Maths 9 (F) Term: 5 Topic: Angles

Angles in a triangle add to 180o

Angle x is the interior angle and angle y is 
the exterior angle. x + y = 180⁰ due to 
angles on a straight line

The exterior angle of a triangle is equal to the 
sum of the interior angles at the other two 
vertices



Week 4: Angles in polygons

Subject: Maths 9 (F) Term: 5 Topic: Angles

Shape name Number of sides Sum of interior angles Size of one angle is regular

Triangle 3 (3 – 2) x 180 = 180o
180

3
= 60°

Quadrilateral 4 (4 – 2) x 180 = 360o
360

4
= 90°

Pentagon 5 (5 – 2) x 180 = 540o 540

5
= 108°

Hexagon 6 (6 – 2) x 180 = 720o
720

6
= 120°

Heptagon 7 (7 – 2) x 180 = 900o
900

7
= 128.6°

Octagon 8 (8 – 2) x 180 = 1080o
1080

8
= 135°



Week 5: Angles in polygons continued

Subject: Maths 9 (F) Term: 5 Topic: Angles



Week 6: Angles in parallel lines

Subject: Maths 9 (F) Term: 5 Topic: Angles



Week 7: Angles in parallel lines continued

Subject: Maths 9 (F) Term: 5 Topic: Angles



Week 1:

Subject: Science Term: 5 Topic: Infection and response

5.1 Health and disease
Communicable (infectious) diseases are caused by 
pathogens such as bacteria and viruses that can be 
passed from one person to another. 
Non-communicable diseases cannot be transmitted 
from one person to another. 
Three other things that can affect health:
- Diet
- Stress
- Life situations (i.e. where you live, gender, financial 

status, ethnicity, levels of free health care, number of 
children, local waste disposal etc.

Code Topic

B5.1 Health and disease

B5.2 Pathogens and disease

B5.3 Preventing infections

B5.5 Bacterial diseases

5.2 pathogens and disease
Communicable (infectious) diseases are infectious 
diseases. Microorganisms that cause disease are called 
pathogens. Pathogens can be bacteria, viruses, protists 
or fungi.
Bacteria – once inside your body will divide rapidly by 
splitting in two (called binary fission). They may 
produce toxins (poisons) that affect your body and 
make you feel ill. Some directly damage your cells. 
Viruses – once inside you body take over the cells of 
your body. They live and reproduce inside the cells, 
damaging and destroying them.
How do pathogens spread?
- By air (including droplet infection
- Direct contact
- By water

5.3 Preventing infections
Ignaz Semmelweis was a doctor in the mid-1850s. During this time many 
women in hospital died from childbed fever a few days after giving birth. 
Semmelweis noticed that his medical students went straight from 
dissecting a dead body to delivering a baby without washing their hands. 
The women delivered by medical students and doctors rather than 
midwives were much more likely to die. Semmelweis wondered if they 
were carrying the cause of disease from the corpses to their patients.
He noticed that another doctor dies from symptoms identical to childbed 
fever after cutting himself while working on a body. This convinced 
Semmelweis that the fever was caused by some kind of infectious agent.  
He therefore insisted that his medical students wash their hands before 
delivering babies. Immediately, fewer mothers died from the fever.

Other discoveries in mid- to late- 19th century:
- Louis Pasteur showed that microorganisms caused disease. He 

developed vaccines against diseases such an anthrax and rabies. 
- Joseph Lister started to use antiseptic chemicals to destroy pathogens 

before they caused infection in operating theatres.
- As microscopes improved, it became possible to see pathogens more 

clearly. This helped convince people that they were really there. 

Preventing the spread:
- Hand washing
- Using disinfectants
- Keeping raw meat separate                                                                                           

from cooked food
- Covering your mouth

5.5 Bacterial diseases
Bacterial diseases that you need 
to know include:
Salmonella – symptoms include 
sickness, fever and abdominal 
pain. Transferred via under 
cooked food. Prevention 
methods include cooking food 
thoroughly and separating raw 
and cooked foods.

Gonorrhoea – symptoms include 
discharge and pain when 
urinating. Transferred through 
sexual intercourse. Prevention 
methods include using barrier 
contraception e.g. condom.



Subject: Science Term: 5 Topic: Infection and response

5.4 Viral diseases
Viruses can infect and damage all types of cell. Below are some 
examples you need to know:
Measles
The main symptoms are a fever and a red skin rash. It is spread 
by inhalation of droplets from coughs and sneezes and is very 
infectious. It can cause blindness and brain damage. There is no 
treatment. 
HIV/AIDS
Many people do not realise that are infected with HIV, because 
the virus only causes a mild, flu-like illness to begin with. HIV 
attacks the immune cells and after the initial mild illness it 
remains hidden inside the immune system until it is so badly 
damaged that is can no longer deal with infections or certain 
cancers. It is spread by direct sexual contact and the exchange of 
body fluids such as blood. The spread of the disease can be 
prevented by using condoms, not sharing needles, screening 
blood and bottle feeding babies. 
Tobacco mosaic virus
It affects tomatoes and tobacco plants. It causes discolouration of 
leaves and affects the growth of the plant. It is spread by 
contact between diseased 
plants and insects can act as 
vectors (carriers). There is no 
treatment. Spread can be reduced
by good field hygiene and pest 

control. 

5.6 Diseases caused by fungi and protists
Fungal diseases in animals can be fatal and are usually very rare but there are often antifungal drugs. In plants, however, 
fungal diseases are common and affects huge amounts of crops. 
• Rose black spot - This fungal disease affects rose black spot and it causes purple or black spots to develop on the 

leaves. This weakens the leaves as the spots reduces photosynthesis. The spores are spread and carried in the wind. 
Chemical fungicides can help treat roses but it cannot be cured or completely prevented. 

Protist (a type of single-celled organism) cause a range of diseases. They are rare but the diseases they case are often 
serious and damaging. One of the most commonly known is Malaria. 
• Malaria – This disease is caused by parasites that feed on other living organisms. The disease affects the liver and 

can damage red blood cells. It causes recurrent episodes of fever and shaking when the protists burst out of the 
blood cells. If it is diagnosed quickly it can be treated using drugs but these are not common. We can control spread 
by using insecticide-impregnated nets, insecticides to kill mosquitos and travellers taking antimalarial drugs. 

5.7 Human defence responses
Your body has many ways to defend itself against disease. 
You skin is one of the main ways: it acts as a barrier and 
produces antimicrobial secretions to destroy pathogenic 
bacteria.
Both the respiratory and digestive systems are lined with 
hairs and produce mucus to trap pathogens and the hairs 
move the pathogens out. 
We also have white blood cells:

B5.4 Viral diseases

B5.6 Diseases caused by fungi and protists

B5.7 Human defence responses

Week 2:



Subject: Science Term: 5 Topic: Infection and response

6.1 Vaccination
Immunisation involves giving someone a vaccine made of a dead or 
inactivated form of a disease-causing microorganism. By introducing a dead 
pathogen into the body the white blood cells produce the antibodies 
needed to fight the pathogen and prevent you from getting ill. Then, if you 
ever get the same pathogen in the body, your white blood cells can 
respond rapidly. 

6.2 Antibiotics and painkillers
Painkillers like paracetamol are good at 
relieving headaches or sore throats but 
they have no affect on the viruses that 
have entered your tissues and made you 
feel ill. 
Antibiotics are drugs that kill and destroy 
the bacteria present in our bodies. 
Unfortunately antibiotics cannot kill viral 
pathogens and when taken incorrectly 
bacteria is becoming more and more 
resistant to bacteria. 

6.3 Discovering drugs
Traditionally drugs were extracted from plant or microorganisms such 
as moulds. Now we adapt chemicals from organisms to make more 
effective drugs. 
Digitalis is a drug extracted from foxgloves, and the drug digoxin is 
another and can be used to strengthen the heartbeat. Aspirin originates 
from a compounds found in the bark of willow trees. 
Discovering penicillin – Alexander Fleming  was growing bacteria in 
1928. He was careless, often leaving lids off culture plate. The culture 
plates grew mould on them and he noticed a clear ring in the jelly 
around some of the spots of mould and realised something had killed 
the bacteria covering the gel. He called the substance that killed the 
bacteria ’penicillin’. 10 years after the discover, Ernst Chain and Howard 
Florey tried to extract penicillin, and they exceeded. 

6.4 Developing drugs
A good medicine is: effective, safe, stable and successfully taken into and 
removed from your body. When a new drug it developed it must be thoroughly 
tested and this can take up to 12 years and costs around £1700 million. First 
the new drug is tested in a lab to find out if they are toxic and if they do their 
job. They are then tested on animal which gives us information about possible 
dose size and side effects. Up until now the drug has undergone preclinical 
testing. If a drug passes this round they move on to clinical trials. This is when 
we test the drugs on healthy volunteers and patients. First a low dose is given 
on volunteers to check for side effects and then  it is tried on a small number of 
patients to see if it treats the disease. Then bigger clinical trials take place. 
Within these trials is a double blind trial. This is where the drug and a placebo
(something that does not contain the drug) is given to random patients without 
them or the doctor knowing who had the real drugs. After the trial it is then 
revealed to see if the drug really works. 

Week 3:

B6.1 Vaccination

B6.2 Antibiotics and 

painkillers

B6.3 Discovering drugs

B6.4 Developing drugs



Subject: Science Term: 5 Topic: Non-communicable disease

7.1 Non-communicable diseases
Non-communicable diseases are diseases 
that can be caused by lifestyle factors or 
substances the are present in the 
atmosphere.

7.4 Diet, exercise and disease
Excess food is stored as fat, this fat can be used to cushion your internal organs and act as 
an energy store. 
The food we eat can transfer to muscles, as energy for our muscles to work from. 

7.2 Cancer
Cancer occurs when cells in the body divide on a regular bases in a set sequence known as the 
cell cycle. A tumour forms when control of this sequence is lost and the cells grow in an 
abnormal, uncontrolled way. 
Benign tumours – are growths of abnormal cells contained in one place
Malignant tumours – can spread around the body, invading neighbouring health tissues. 

7.3 Smoking and the risk of disease
There are 1.1 billion smokers world wide. 
Cigarettes contain nicotine and carbon 
monoxide. 
Nicotine is the additive that is relatively 
harmless and can cause people to feel ‘calm.’ 
Carbon monoxide is poisonous and will reduce 
how much oxygen the red blood cells can carry. 
Smoking during pregnancy -

7.5 Alcohol and other carcinogens
People can easily become addicted to alcohol, needing the drug to function. Their liver and 
brain may suffer long-term damage and eventually the alcohol can kill them. It can cause:
• Cirrhosis of the liver
• It is a carcinogen so alcoholics are at risk of developing liver cancer
• Long-term heavy alcohol can also cause brain damage

Obesity and type 2 diabetes -

Week 5:

B7.1 Non-communicable diseases

B7.2 Cancer

B7.3 Smoking and the risk of disease

B7.4 Diet, exercise and disease

B7.5 Alcohol and other carcinogens



Week 6:

Subject: Science Term: 5 Topic: Chemical changes

5.1 The reactivity series
Ores are rocks from which it is economical to extract 
the metals they contain. 
Most metals in ores are chemically bonded to other 
elements in compounds. Many of these metals have 
been oxidised. So to extract the metals from their 
oxides, the metal oxide must be reduced. To 
understand how this is done, you need to know 
about the reactivity series. 
We can use the reactivity of metals with water and 
acid to put together the order of reactivity. 

5.2 Displacement reactions
A more reactive metal will displace a less reactive metals from 
an aqueous solution of one of its salts. E.g.

Magnesium + copper sulphate magnesium sulphate + copper
Mg(s) + CuSO4(aq)MgSO4(aq) + Cu(s)

An ionic equation shows only the atoms and ions that change 
in a reaction:

Mg(s) + Cu2+
(aq)Mg2+

(aq) + Cu(s)

In this displacement reaction Copper has been reduced as it has 
gained 2 electrons and Magnesium has been oxidised as it lost 2 
electrons. 

Remember, Oil Rig; Oxidation Is Loss, Reduction Is Gain

5.3 Extracting metals
Metal ores are rock that contains 
metal. Whether it is worth extracting 
depends on:
• How easy it is to extract it from its 

ore
• How much metal the ore contains
• The changing demands for a 

particular metal
Any metal below hydrogen in the 
reactivity is so unreactive that they are 
found, alone, in the ground. The 
metals between Hydrogen and Carbon 
are extracted by reducing the metal 
oxide with carbon. Above carbon the 
metals can be extracted using 
hydrogen or electrolysis.

5.4 Salts from metals
Metals + Acid  Salt + Hydrogen

Iron + Hydrochloric acid  Iron chloride + Hydrogen
Fe(s) + 2HCl(aq)  FeCl2(aq) + H2(g)

Pure crystals of salt (iron chloride) can be obtained 
from the solution. We can do this by evaporating water 
from the solution by heating until crystallisation is 
reached. 
The acid provides the negative ions present in all salts:
• The salts formed when you react a metal with 

hydrochloric acid, HCl, are always chlorides 
(containing Cl- ions)

• Sulphuric acid, H2SO4, makes sulphates (containing 
SO4

2- ions)
• Nitric acid, HNO3, always makes nitrates (containing 

NO3
- ions)

C5.1 The reactivity series

C5.2 Displacement reactions

C5.3 Extracting metals

C5.4 Salts from metals



Subject: Geography Term: 5 Topic: Physical Geography of the UK

Week- 2 What are constructive 
waves?
What are Constructive waves?
Constructive waves build beaches. These waves are more common in 
summer than in winter. Constructive waves are mainly found in calmer 
weather conditions when less energy is being transferred to the water. Each 
wave is low. As the wave breaks it carries material up the beach in its swash. 
The beach material will then be deposited as the backwash soaks into the 
sand or slowly drains away. When the next wave breaks its swash will deposit
more material without it being ‘captured’ by the backwash of the preceding 
wave. Constructive waves have a long wavelength and a low-frequency (8–10 
waves per minute). They have a  low wave height (typically under 1 metre). 
The wavefront is gently sloping and gains a little height, breaks and spills 
onto the beach.  Water spreads a long way up the gently sloping beach.
Constructive waves are typically found in sheltered bays and spits where they 
build up sandy beaches
Watch some constructive waves here https://youtu.be/ghAHQyP0NRI

Week 1- Physical Geography of the UK

Physical Geography of the UK
The UK has some of the most diverse environments for its size. The physical 
geography of the UK was formed through geological, fluvial, glacial, erosional 
and tectonic processes.
The majority of the UK’s upland areas are located in the north and west of 
the country. These areas are mainly formed from igneous (volcanic) and 
metamorphic rock. Lowlands are typically found around the coast and in the 
south and east. These areas are mainly made up of sedimentary rock.
Rivers
The UK consists of a number of river basins. These are large areas of land 
drained by a river and its tributaries. At 220 miles the longest river in the UK 
is the River Severn.

https://youtu.be/ghAHQyP0NRI


Subject: Geography Term: 5 Topic: Physical Geography of the UK

Week 3: What is chemical and mechanical 
weathering?

What is weathering?
Weathering is the break down of rock in-situ by the action of rainwater, extremes of 
temperature, and biological activity.
Mechanical weathering is the breakdown of rock without changing its chemical 
composition. This means the rock breaks up without its chemical makeup changing. 
Freeze-thaw weathering is the main type of mechanical weathering that affects coasts.
Freeze-thaw weathering occurs when rocks are porous (contain holes) or permeable 
(allow water to pass through). Water enters the rock and freezes. The ice expands by 
around 9%. This causes pressure on the rock until it cracks. Repeated freeze-thaw can 
cause the rock to break up.
Recently weathered rock can be seen at the foot of chalk and limestone cliffs and is easily 
identified because it is angular. Over time it will become smoother, forming peddles and 
then eventually sand.
Salt weathering is when salt spray from the sea gets into a crack in a rock. It may 
evaporate and crystallise, putting pressure on the surrounding rock and weakening the 
structure.
Chemical weathering is the breakdown of rock through changing its chemical 
composition. When rainwater hits rock it decomposes it or eats it away. This is known as 
carbonation. This occurs when slightly acidic (carbonic) rain or sea water comes into 
contact with sedimentary rock, such as limestone or chalk, it causes it to dissolve. A 
chemical reaction occurs between the acidic water and the calcium carbonate and forms 
calcium bicarbonate. This is soluble and is carried away in solution. Carbonation 
weathering occurs in warm, wet conditions.

Hydrolysis is when acidic rainwater breaks down the rock, causing it to rot.

Oxidation is when rocks are broken down by oxygen and water.

Weathering weakens cliffs and this then speeds up rates of erosion.

What are destructive waves?

Destructive waves are usually found in more exposed bays, where 
they build pebble beaches. Although a destructive wave’s swash is 
much stronger than that of a constructive wave, its swash is much 
weaker than its backwash. This means that these waves can 
transport beach material back into the sea and lower the height of 
beaches in winter.
Destructive waves destroy beaches. The waves are usually very 
high, have a short wavelength and are very frequent. The wave has 
a steep front and is typically over 1 metre high. The backwash has 
less time to soak into the sand. As waves continue to hit 
the beach there is more running water to transport the material 
out to sea. As the wave approaches the beach it gains height and 
plunges onto a steep beach so does not travel far up the up it. The 
force generated by a breaking destructive wave can also erode 
a headland.
They are more common in winter than in summer.

Week 2 What are destructive waves?:



Subject: Geography Term: 5 Topic: Physical Geography of the UK

Coastal erosion is the wearing away of the land by the sea often 
involves destructive waves wearing away the coast (though constructive waves also 
contribute to coastal erosion).
What are the processes of coastal erosion?
There are four main processes of coastal erosion. These are corrasion, abrasion, 
hydraulic action and attrition.
Waves hitting the base of a cliff causes air to be compressed in cracks, joints and 
folds causing repeated changes in air pressure. As air rushes out of the cliff when 
the wave retreats it leads to an explosive effect as pressure is released. This 
process is supported further by the weakening effect of weathering. The material 
breaks off cliffs, sometimes in huge chunks. This process is known as hydraulic 
action.
Attrition is when waves cause rocks and pebbles to bump into each other and 
break up.
Abrasion occurs as breaking waves, concentrated between the high and low 
watermarks, which contain sand and larger fragments wear away the base of a cliff 
or headland. It is commonly known as the sandpaper effect. This process is 
particularly common in high-energy storm conditions.
What factors affect the rate of coastal erosion?
Coastal erosion is most significant when:
• waves have a large fetch, e.g. the south-west coast has an 8000 kilometre 

fetch across the Atlantic Ocean; 
• strong winds blow for a long time creating destructive waves; 
• an area of coastline has no beach to buffer the waves;
• the cliff material is soft, e.g. soft boulder clay along the Holderness Coast 

means it experiences the highest rate of erosion in Europe;
• cliffs made from rock have many joints; 
• a headland sticks out into the sea and waves converge on it (wave refraction).

Week 5- What is coastal erosion?

.

Week 4- What is mass movement?

What is Mass Movement?
Mass Movement is the downhill movement of cliff material under the influence of 
gravity. There are a range of different types of mass movement.
Slumping/rotational slip
Cliffs formed from boulder clay, material deposited by glacial periods, are 
susceptible to high rates of coastal erosion. The Holderness Coast is an example of a 
coastline formed from boulder clay and is the fastest eroding coastline in Europe. 
The soft boulder clay is quickly eroded through hydraulic action and abrasion. 
However, this is not the only way it is being eroded. Sub-aerial processes, such as 
rainfall, also cause erosion. This often happens where layers of boulder clay, left 
behind by melting glaciers, become saturated and cause the cliff to slump. The 
debris on the beach is then eroded by the sea leaving the cliff exposed once more.
Landslides
In areas of more resistant cliff material erosion is greatest when waves break at the 
foot of a cliff. This causes erosion at the base of the cliff. This creates a wave-cut 
notch in the base of the cliff. As the notch increases in size, the weight of the cliffs 
above become too much to support which leads to a landslide. This material will 
provide temporary protection for the cliff behind. However, once it has been 
removed by the sea this process will occur again. Where cliffs are made of more 
resistant material, wave-cut platforms will be created.

Rockfall
A rockfall involves fragments of rock breaking away 
from the cliff face, often due to freeze-thaw 
weathering. 
Mudslides
Mudslides occur when saturated soil and weak rock 
flows down a slope. These typically occur where cliffs 
are made up of boulder clay.



Subject: Geography Term: 5 Topic: Physical Geography of the UK

What is coastal deposition?
Deposition is when material that is being transported is dropped by constructive 
waves. It happens because waves have less energy.
Deposition happens when the swash is stronger than the backwash and is 
associated with constructive waves.
So, where does deposition happen?
Deposition is likely to occur when:
• waves enter an area of shallow water;
• waves enter a sheltered area, e.g. a cove or bay;
• there is little wind;
• a river or estuary flows into the sea reducing wave energy;
• there is a good supply of material and the amount of material being 

transported is greater than the wave energy can transport.
Beaches
The beach is the area between the lowest spring tide level and the point reached 
by the storm waves in the highest tides. Every beach is different but they are 
usually made up of material deposited on a wave-cut platform. Beaches are 
formed from sand, sand and shingle or pebbles. They can also be formed from 
mud and silt.
A sandy beach is usually formed in a sheltered bays, where low energy, 
constructive waves transport material onto the shore. The swash is stronger than 
the backwash, so the material is moved up the beach. Below is an image of a sandy 
beach forming in a sheltered bay.

Week 7- What is coastal deposition?

.

Week 6- What is longshore drift??

Longshore drift is the movement of material along the shore by wave 
action. It happens when waves approach the beach at an angle. 
The swash (waves moving up the beach) carries material up and along 
the beach. The backwash (waves moving back down the beach) carries 
material back down the beach at right angles. This is the result of 
gravity. This process slowly moves material along the beach and 
provides a link between erosion and deposition.
Longshore drift contributes towards the formation of a range of 
depositional landforms such as spits and onshore bars. Spurn Point is a 
coastal spit formed by the transportation of coastal sediment by 
longshore drift along the Holderness Coast. This material is then 
deposited at the mouth of the Humber Estuary.



Subject: History Term: 5 and 6 Topic: GCSE Conflict and Tension: The Interwar Year 19118-1939

Week 8-11

. 

Week 1-7

Key concept 1: What were the aims of the peacemakers?

Key Question 2: What did the Versailles peace treaty set out?

At the end of the war, the conflicting nations signed an armistice, a declaration for 
peace. 
The Germans had to sign
- The war guilt clause (accepting the entire blame for the war)
- They had to pay reparations (money to the allies to rebuild their countries)
- They lost about 13% of land
- The Rhineland was demilitarised (no army)
- The German army, navy and air force were severely limited
Overall the peace was rushed and had many flaws!

Key question 3: What were the reactions to this treaty? 

Germany: Outrage! The Germans felt unfairly treated, especially as they were not 
allowed to negotiate any of the terms
France: Many French people felt that Germany was not punished enough
Britain: Most British people wanted to see Germany suffer, but trade remained 
important
USA: The USA feared that this peace would not last

Key question 4: How fair was the treaty? 

Key question 5: To what extent did the peacemakers achieve their aims? 

France: Germany was made to pay, but not enough. The German army was reduced, but not 
enough. Germany had to pay reparations, but not enough. Overall the French were not happy and 
Clemenceau lost the next election
Britain: Britain was happier. The reduction in Germany navy retained its naval supremacy. 
Germany was punished, but was still strong enough to trade
USA: The League of Nations was established and countries vowed to be peaceful. However the 
USA did not join the League and this weakened it significantly. 

Further reading and research:

The ‘Big Three’, Britain, France and the USA met at the end of the war. They decided on a peace 
agreement in Versailles, near Paris. 
Georges Clemenceau (France): his main aim was security for France, so he wanted to see Germany 
punished
David Lloyd George (Britain): his main aim was to punish Germany, but make sure Germany remains 
strong enough to trade with
Woodrow Wilson (USA): he wanted to strive for a lasting world peace and suggested a League of Nations

Negative aspects: 
- Six million Germans were now not living in Germany and this would cause a problem later
- The treaty was seen as too harsh on Germany and Germany swore revenge – World War 2 started 

20 years later!
- Wilson’s 14 points were not included in the peace and it did not last
- The reparations crippled Germany
- The causes of World War 1 were complex, yet Germany and her allies had to take all the blame; 

this was seen as unfair
Positive aspects: 
- This war had been the worst the world had seen; the guilty countries must be punished
- The peacemakers had to act quickly as Europe was falling apart; they did the best they could do

https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/zkb86v4
https://www.bbc.co.uk/bitesize/guides/zbg4t39/revision/1
https://www.bbc.co.uk/bitesize/guides/zxp9kqt/revision/1
https://www.bbc.co.uk/bitesize/guides/z8vt9qt/revision/2
https://www.bbc.co.uk/bitesize/guides/zsrwjxs/revision/4

https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/zkb86v4
https://www.bbc.co.uk/bitesize/guides/zbg4t39/revision/1
https://www.bbc.co.uk/bitesize/guides/zxp9kqt/revision/1
https://www.bbc.co.uk/bitesize/guides/z8vt9qt/revision/2
https://www.bbc.co.uk/bitesize/guides/zsrwjxs/revision/4


Subject: Year 9 Religious Studies Term: 3 Topic: People and the Planet

Week 6-10: Medical Ethics

. 

Week 1- 5: Environmental Ethics

Key concept 1: Creation of the world 

Key concept 2: Environmental Issues

Key concept 3: Creation of humans

Websites to find out more
• Is the story of creation in Genesis true? 

https://www.youtube.com/watch?v=0vDlRWuoGDM&feature=emb_imp_woyt
• Does it matter how we treat animals? -

https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/zns2kmn
• Is the Earth sacred? - https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/z729vk7
• Short film focusing on the question of responsibility for global pollution -

https://vimeo.com/206644709?embedded=true&source=vimeo_logo&owner=14253330
• Views on euthanasia - https://www.bbc.co.uk/ethics/euthanasia/
• Rights and wrongs of abortion - https://www.youtube.com/watch?v=Hv41TzJR49g

• Throughout history, there have been numerous views about the 
creation of the universe. 

• Scientists believe that the world was created by the Big Bang Theory 
(the view that about 13.7 billion years ago all the matter in the 
Universe was concentrated into a  single incredibly tiny point).

• Jews and Christians believe that God created the world, as told in 
Genesis. This is seen as evidence for God 
being all-powerful (omnipotent), 
all-knowing (omniscient) and beyond
human understanding (transcendent).

• While some believers reject the 
scientific viewpoint, most can reconcile 
the two accounts
of creation.

• How much value should we place on the environment? 
Considering how beliefs about creation can influence views about 
caring for the environment. 

• Comparison of stewardship (looking after the world for God) and
dominion (human rule over nature). 

• Animal rights (the idea that animals should be 
entitled to live lives that are free from abuse
by humans). Do animals have equal rights to 
humans? Can humans use animals in 
experiments?

Key concept 4: Sanctity of Life
Applying teachings about the creation of humans, including sanctity of life (belief that life is 
precious and sacred) to two key ethical dilemmas –
• Abortion (the termination of a pregnancy and is legal in 

England under certain strict conditions)
• Euthanasia (the deliberate ending of a person's life for 

compassionate reasons because they are suffering, 
for example, from a painful or incurable disease)

• Charles Darwin’s ‘Theory of Evolution’ (the theory that organisms have grown and 
developed from earlier forms). This led many to question the 
validity of the Judeo-Christian creation narrative.

• While many believers feel that religious and scientific 
views can coexist, others feel that they conflict as 
evolution does not allow humans to have been created 
in God’s image (Genesis 1.26-27). 

https://www.youtube.com/watch?v=0vDlRWuoGDM&feature=emb_imp_woyt
https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/zns2kmn
https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/z729vk7
https://vimeo.com/206644709?embedded=true&source=vimeo_logo&owner=14253330
https://www.bbc.co.uk/ethics/euthanasia/
https://www.youtube.com/watch?v=Hv41TzJR49g


Term 5 Week 3 & 4 -

. 

Term 5 Week 1 & 2 -
• Describing different meal times 
• Using food related verbs 
• Talking about daily routine 
• Looking at reflexive verbs- ARSE/IRSE
• Using SOLER + infinitive structure

• Talking about illnesses and injuries
• Asking for help at the pharmacy 
• Using the verb DOLER 
• Practising using the DESDE HACE structure
• Giving instructions using TIENE QUE/ HAY QUE

This is CORE vocabulary for this topic.

Subject: Spanish (Y10) Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

This is CORE vocabulary for this topic.

REMEMBER LITTLE AND 
OFTEN IS KEY!

REMEMBER TO PRACTISE THOSE 
RANDOM WORDS! THIS 

VOCABULARY WILL LIKELY POP UP 
TO ‘TRICK’ YOU!

Make sure you practise 
to be able to use and 
recognise the vocab. 
Practise using ‘look, 
cover, write, check’. Add 
other things you may 
wish to say to your list. www.conjuguemos.com

https://quizlet.com
/224542990/aqa-
viva-gcse-spanish-
module-6-flash-
cards/

https://quiz
let.com/22
4542990/aq
a-viva-gcse-
spanish-
module-6-
flash-cards/

http://www.conjuguemos.com/
https://quizlet.com/224542990/aqa-viva-gcse-spanish-module-6-flash-cards/
https://quizlet.com/224542990/aqa-viva-gcse-spanish-module-6-flash-cards/


Term 5 Week 7-

. 

Term 5 Week 5 & 6 -
• Talking about typical food 
• Spotting words that signify increase/decrease
• Practising different quantities and containers

This is CORE vocabulary for this topic.

REMEMBER LITTLE AND 
OFTEN IS KEY!

Subject: Spanish (Y10) Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

Practise MAKES perfect! Make 
flash cards, use online tools, 

test friends, RECALL these 
quickly and regularly 

• Using the passive
• Avoiding the passive 
• Comparing different festivals 
• Practising question words 

This is CORE vocabulary for this 
topic.

https://quizlet.com
/224542990/aqa-
viva-gcse-spanish-
module-6-flash-
cards/

https://quizlet.com/224542990/aqa-viva-gcse-spanish-module-6-flash-cards/


Term 6 Week 3 & 4 -Term 6 Week 1 & 2 -
This is CORE vocabulary for this topic.• Describing a special day 

• Using reflexive verbs in different tenses
• Inferring meaning in literary texts 
• Using different opinions and reasons 

• Ordering in a restaurant or café 
• Using absolute superlatives 
• Spotting irregular patterns in the Preterite tense

This is CORE vocabulary for 
this topic.

REMEMBER TO 
PRACTISE THOSE 

RANDOM WORDS! THIS 
VOCABULARY WILL 
LIKELY POP UP TO 

‘TRICK’ YOU!

Subject: Spanish (Y10) Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

https://quizlet.
com/22454299
0/aqa-viva-
gcse-spanish-
module-6-
flash-cards/

REMEMBER 
to use 
Active 

Learn to 
help your 

confidence

TRY to do your own 
research of different 
festivals and special 

days in Spain and 
Spanish speaking 

countries. You might 
find out something new 

and exciting!

REMEMBER to use linguascope 
to help your confidence

https://quizlet.com/224542990/aqa-viva-gcse-spanish-module-6-flash-cards/


General Revision Term 6 Week 5 & 6 -
This is CORE vocabulary for this topic.• Talking about a music festival 

• Using expressions followed by the infinitive
• Adding interest when narrating a story 

REMEMBER to practise little 
and often- that really is key! 
Don’t leave it until the last 

minute!

REMEMBER TO PRACTISE THOSE RANDOM 
WORDS! THIS VOCABULARY WILL LIKELY POP UP 

TO ‘TRICK’ YOU!

Subject: Spanish (Y10) Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

KEY GRAMMAR POINTS WE HAVE LEARNT...
• Present Tense Grammar 
• Preterite Tense (Past- Completed Actions) 
• Imperfect Tense (Past- Used to do/Ongoing)
• Perfect Tense (Past- Have done) 
• Present Continuous Tense (I am doing, We are playing) 
• Near Future Tense (Future- I am going to go, We are going to visit) 

www.conjuguemos.com
www.quizlet.com

www.linguascope.com
www.memrise.com

DON’T FORGET KEY PREVIOUS MODULES TOO...
WE HAVE COVERED 5 MODULES SO FAR- BE SURE 
TO PRACTISE THEM LITTLE AND OFTEN TOO!
MAKE YOUR LIFE AS EASY AS POSSIBLE NOW 
RATHER THAN LEAVING IT TOO LATE!

 Create flash cards
 Practise module vocabulary using Knowledge Maps and Vocabulary Lists for 10 mins 

per day
 Use online resources to practise
 Create vocabulary revision posters and you can colour code the words you know 
 Test your friends and get your family to test you 
 Little and Often is key 
 Re Write your notes- Look, Cover, Write, Check 
 Read through your book 
 Ask for support if you need it 
 Attend support sessions/Ask for support sessions BE PROACTIVE!
 Don’t give up- even if you find it tough! KEEP GOING! YOU CAN DO IT! 

https://quizlet.com/
224542990/aqa-
viva-gcse-spanish-
module-6-flash-
cards/

http://www.conjuguemos.com/
http://www.quizlet.com/
http://www.linguascope.com/
http://www.memrise.com/
https://quizlet.com/224542990/aqa-viva-gcse-spanish-module-6-flash-cards/


La Comida- Vocabulary 

There is a lot of food and drink vocabulary for this module. It is dotted through the Knowledge Map but you can find it here too! 
Obviously there are plenty more pieces of vocabulary linked to food, but here is the vocabulary from the text book 

Subject: Spanish (Y10) Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture



Subject: Art Term: 5 Topic: Fine Art - Surrealism

Key Skill 1: Observational Pencil Drawing Eye & Portrait Reflection in Spoon

It is important when drawing from life that;

• Feel the object so you understand the texture of the surface so you can try and 

replicate it.

• Once object placed on table you don’t move it.

• You spend 80% observing and 20% drawing.

• Look for the basic shapes that make up the object.

• Sharpen your pencil

• “Keep it light before you get it right”

• Draw the basic shape and form very lightly before adding the detail.

• Add a light tone to whole of drawing.

• Show a range of graduated tone from light to dark. 

• Do not be scared of adding really dark tone.

• Use a rubber to remove reflection light spots

• Do not draw line round edge of shadow.



Subject: Art Term: 5 Topic: Fine Art -Surrealism

Key Skill 2: Surrealist Eye. Development of eye drawing into surreal eye

In Surrealism, the eye 
occupies a central place 
and becomes the main 
subject of many artists’ 
works. In 1936 René 
Magritte painted the eyes 
of “a man who looks at the 
sea, observed from behind, 
but whose face is still 
visible” entitling his 
work “La maison de 
verre” (the glass house). In 
1927, Man Ray 
created “Boule de 
neige” (snow globe), a 
bubble showing the image 
of a painted eye inside it”. 
In 1944, Dalí created the 
Surrealist 
object “Métronome” by 
fixing the image of an eye 
to the rod of a 
metronome.



Key Skill : Analysis

Key Skill : Research

Each lesson you will be required to complete written tasks about either associated artists, art movements your own work or about
techniques you have been developing. Self / Peer assessment will allow you to reflect on your progress throughout the Topic supporting 
you in making relevant improvements to work.

Subject: Art Term: 5 Topic: Fine Art - Surrealism

Surrealism was a cultural movement that developed in Europe in the 

aftermath of World War 1 in which artists depicted unnerving, illogical scenes 

and developed techniques to allow the unconscious mind to express itself. Its 

aim was, according to leader Andre Breton , to "resolve the previously 

contradictory conditions of dream and reality into an absolute reality, a super-

reality", or surreality. It produced works of painting, writing, theatre, 
filmmaking, photography, and other media.

Maurits Cornelis Escher 

was a Dutch graphic artist 

who made mathematically 

inspired woodcuts, 

lithographs, and 

mezzotints. Despite wide 

popular interest, Escher 

was for most of his life 

neglected in the art world, 

even in his native 
Netherlands.



Key Vocabulary and Definitions:

Surrealism - is a style in art and literature in which  images, and objects are combined in a strange way, like in a dream.

Lithograph -is a printing process that uses a flat stone or metal plate
Observation – observations can be recorded using images, models and words
Recording – drawing from observation.
Line - defined as a point moving in space. Any mark made with a drawing implement.
Tone - refers to the relative lightness or darkness of a colour
Shape - a flat, enclosed area of an artwork created through lines, textures, colours or an area enclosed by other shapes such as 
triangles, circles, and squares
Form - something that is three-dimensional and encloses volume, having length, width, and height
Perspective - the representation of three-dimensional objects or spaces in two dimensional artworks
Special awareness - the understanding of the self and of the relationships between objects within a given space.
Graduate - visual technique of gradually transitioning from one colour hue to another, or from one shade to another, or one 
texture to another.
Colour - element of art that is produced when light, striking an object, is reflected back to the eye
Illustration - illustration is a visualisation or a depiction made by an artist, such as a drawing, sketch, painting, photograph, or 
Other kind of image of things seen, remembered or imagined, using a graphical representation.
Composition - term given to a complete work of art and, more specifically, to the way in which all its elements work together to 
produce an overall effect.
Free-hand - the ability to draw something without depending on instruments or something else to draw.
Carbon transfer – the ability to transfer one image to another piece of paper
Pattern - is a design in which lines, shapes, forms or colours are repeated. The part that is repeated is called a motif. Patterns can 
be regular or irregular

Subject: Art Term: 5 Topic: Fine Art - Surrealism



What are Performance skills in Dance?

Physical Skills:
Balance - A steady or held position achieved by an even distribution of weight.
Alignment - Correct placement of body parts in relation to each other.
Strength - Muscular power.
Isolation - An independent movement of part of the body.
Control - The ability to start and stop movement, change direction and hold a shape 
efficiently.
Posture - The way the body is held.
Extension - Lengthening one or more muscles or limbs.
Co-ordination - The efficient combination of body parts.
Stamina - Ability to maintain physical and mental energy over periods of time.
Flexibility - The range of movement in the joints (involving muscles, tendons and 
ligaments).
Mobility - The range of movement in a joint; the ability to move fluently from action to 
action.

Expressive Skills:
Projection - The energy the dancer uses to connect with and draw in the audience.
Phrasing - The way in which the energy is distributed in the execution of a movement 
phrase.
Facial Expression - Use of the face to show mood, feeling or character.
Focus (Use of) - Use of the eyes to enhance performance or interpretative qualities.
Spatial Awareness - Consciousness of the surrounding space and its effective use.

Week 4 - 6

Subject: Year 9 Performing Arts Block: 1 - 3 Topic: Introduction to GCSE Dance

Performance

What is the role of a choreographer?
Choreographers create original dances based on a range of different stimuli and they also 
can develop new interpretations of existing work. During rehearsals, they typically 
demonstrate dance moves, to instruct dancers in the correct technique and intention of 
the piece.
What is a stimulus?
A stimulus OR stimuli can be defined as something that gives you an idea – an inspiration, 
a starting point. It is the beginning of the choreographic process.

What does RADS stand for?
Relationships – Dance relationships you can use within your work
lead and follow • mirroring • action and reaction • accumulation • complement and 
contrast • counterpoint • contact • formations. 
Actions – The movement you use to create your sequences
travel • turn • elevation • gesture • stillness • use of different body parts • floor work • 
transfer of weight.
Dynamics – The energy in how you perform the movement
fast/slow • sudden/sustained • acceleration/deceleration • strong/light • direct/indirect • 
flowing/abrupt.
Space – How you use the space within your dance
pathways • levels • directions • size of movement • patterns • spatial design

What are choreographic devices?
motif and development – A motif is a series of movements linked to your theme.
Repetition – To perform a movement more than once in the same way
Contrast – To use movements that are opposite in style, size, speed, space
Highlights – to create moments within your dance that stand out.
Climax – To build up to a dramatic moment within the dance
manipulation of number – The number of dancers you use within in your piece
unison and canon – UNISON: Dancers perform movements at the same time CANON: 
Dancers perform the movement one after another.

Choreography Week 1 - 4



Creative Process – Getting to know your character
Performance of an Extract: An extract is a section of a play.
Character Status: The power difference between the characters
Role-on-the-wall: To visually map the relationship between characteristics (emotions) and 
actions (behaviors) onto a simple outline of a human figure.
Hot Seating: A strategy in which a character is interviewed by the rest of the group. This 
activity invites students to recount a specific event, explore motivation and multiple 
experiences related to a theme, topic, event, or idea.

How do you rehearse effectively for a performance?
To commit dialogue to memory for devised performances and/or learn text they are 
performing for text-based performances 
Self Discipline: To be able to work independently and stay on task
Repetition: To practice your use of skills over and over again to improve.
Reflection: To look at your work and understand how to improve it and be able to listen 
and implement feedback from others.

Performance or Production

Performance Skills
Physical Skills: body language, posture, gestures, co-ordination, gait, stillness, timing, 
control; facial expressions; eye contact, spatial awareness, Expression of mood.
Vocal Skills: Tone, Volume, Pace, Pitch, Diction, Accent, Pause
Interaction with other performers: Relationships between the characters.
Proxemics: Use of Space within the stage area.
Production Skills
Set Design: Flat, Backcloth, Location, Naturalistic, Non-Naturalistic, Props, Scenery, 
Construction.
Lighting Design: Atmospheric, Backlight, Blackout, LED, Spotlight, Lantern, Dimmer/Fader, 
Cue Sheet, Channel, Lighting Board, Plotting, Rig, Transition.

Who is Willy Russell?
Willy Russell is an English dramatist best known for Educating Rita (1986). He was born in 
Whiston, near Liverpool in 1947 to a working class family; his father worked in a factory 
and his mother was a nurse and then in a warehouse. After he left school he became a 
hairdresser and took other odd jobs, such as a warehouseman. Being a hairdresser was, in 
his own admittance, “a job I didn’t understand and didn’t like,” and he began to write 
songs and sketches for the media because writing was the “only thing I felt I understood, 
felt that I could do.” He went on to write a range of plays that were big successes and 
made into films.  

Our Day Out Plot Summary
Some students from a Progress Class in Liverpool are going on a trip to Conwy Castle, but 
they misbehave. Before the trip they leave they buy sweets and the deputy head 
disciplinarian teacher, Mr Briggs, joins them. On the journey, they make some stops: at a 
cafe, a zoo, the beach (Conwy Castle) and (afterwards) a fun fair. Whilst the children 
shoplift and generally make trouble, an older boy, Reilly hits on his young teacher, Susan, 
who shakes off his attentions by suggesting he turn his attention to the pretty young 
Linda, who had been trying it on with her own boyfriend, Colin. At the castle, they end up 
losing one of the children, Carol.

Mr. Briggs finds Carol on the cliffs as she ways up the necessity of returning to her 
troubled home life. He shouts at her to return but when she threatens to jump off the cliff, 
he softens and gently talks her down. In an uncharacteristic moment, Mr. Briggs takes the 
children to the fun fair, where Mrs. Kay gently mocks him for enjoying himself, saying she 
has the photographs to prove he is not all that bad. 

What themes are explored in the Text?
The major themes in Our Day Out are the lack of education, lack of opportunity
and deprivation in inner city Liverpool equaling unemployment and no money
for education because of this.

Text In Practice Week 1 - 3  Performance of an Extract
Week 4 - 6

Subject: Year 9 Performing Arts Block 1 and 2 Topic: Introduction to GCSE Drama



Subject: Year 9 Performing Arts Block: 1 and 2 Topic: Introduction to GCSE Drama

Lighting Designer - Responsible for designing the lighting within a 
production, working closely with the director and the design team to create 
lighting states for atmosphere and mood on stage. The lighting designer will 
often have an initial idea about how the lighting will look for a show and will 
then make adjustments during the rehearsal process. Once their design 
work is complete, technicians will rig and programme the lights.

Sound Designer - Responsible for designing the use of sound within a 
production, e.g. sound effects or music, working with the director to create 
and develop sound that enhances a production. They will also advise the 
director on whether the production requires microphones and other 
technical equipment.

Costume Designer - Responsible for designing the costume, hair and make-
up for a production, working closely with the design team to ensure that 
the costumes match the style of the show. They will often create designs 
ahead of the production being cast and can then make changes once they 
have met the performers. The costume designer works closely with the 
costume department, who are responsible for making the outfits and wigs.

Set Designer - Responsible for designing the set, working closely with the 
director and the design team to create the world of the show. They may 
begin by providing the director with a concept, before moving on to the 
technical drawing stage. Once the design is complete, the set is constructed 
and completed by various departments that specialise in materials such as 
metal, wood and paint.

Theatre Design and Production Week 7 - 10 

DESIGN ELEMENTS
LIGHTING= SPACE / INTENSITY / COLOUR / TIMING & PACE / ATMOSPHERE / CONVENTIONS / FOCUS / 

LANTERNS / GELS OR FILTERS / SPECIAL EFFECTS / TEXTURE / SCALE / LINE / SHAPE / BARN DOORS / GOBOS / 
ANGLE / PROFILE / FRESNEL / PARCAN / FLOOD / LED / INTELLIGENT LIGHTING

COSTUME= COLOUR / TEXTURE / FIT / CUT / SHAPE / PERIOD / SYMBOLISM / ENVIRONMENT / DURABILITY / 
GENRE / MOVEMENT / ACCESSORIES / CONTEXT / MASK / MAKE-UP / PERSONAL PROPS

SOUND= VOLUME / PITCH / TONE / PACE / MUSIC / SOUND EFFECT / SOUNDSCAPE / PERIOD / 
ENVIRONMENT / MOOD / ATMOSPHERE / SPECIAL EFFECTS / TIMING / CONTEXT

SETTING
SPACE

STAGING FORM
RELATIONSHIP TO 

AUDIENCE
ENVIRONMENT

LOCATION
PERIOD
GENRE

TEXTUAL DEMANDS
SET DRESSING

SHAPE
SCALE

MATERIALS
COLOUR & TEXTURE

DURABILITY
SYMBOLISM

ATMOSPHERE
LEVELS

IMAGERY
STAGE MACHINERY



Subject: Year 9 D&T Term:5 Topic: Contextual Challenge

ITERATIVE DESIGN
Wee
k 1-2



Subject: Year 9 D&T Term:5 Topic: Contextual Challenge

TECHNICAL TERMS

Week 3- 4



Subject: Yr. 9 Computer Science Term: 5 Topic: Binary and data representation

Week 1 Week 2

Week 3 Week 4

Week 5

Binary and data representation #2;
To be able to convert denary to binary and vice versa
To be able multiply and divide binary
Have been introduced to hexadecimals and how they work

Binary and data representation #1; Introduction
To know about file sizes and their names, understand binary and denary 
systems, to know binary and denary number systems and know how to 
convert binary to denary.

Extended learning: 
https://www.bbc.co.uk/bitesize/guides/z26rcdm/revision/1

Colour depth and binary code;
Understand the term colour depth,  have investigated what image 
metadata is and have analysed the effects of image compression, 
including lossy and loss less compression
Extended learning:
https://www.bbc.co.uk/bitesize/guides/zfspfcw/revision/8

Encoding audio and video;
Describe how digital sound is recorded, explore 3 factors that affect 
digital sound quality and compare lossy and lossless video 
compression. 

Encoding images;
Understand the terms; ‘pixels’ & ‘resolution of an image’, 
bitmap images, Jpeg, Gif and Png files and how they are stored 
in binary and explain what Vector graphics are and how they are 
stored.
Extended learning: 
https://www.bbc.co.uk/bitesize/guides/zqyrq6f/revision/1

Extended learning: 
https://www.bbc.co.uk/bitesize/guides/z26rcdm/revision/2
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Extended learning: 
https://www.bbc.co.uk/bitesize/guides/z7vc7ty/revision/1

https://www.bbc.co.uk/bitesize/guides/z26rcdm/revision/1
https://www.bbc.co.uk/bitesize/guides/zfspfcw/revision/8
https://www.bbc.co.uk/bitesize/guides/zqyrq6f/revision/1
https://www.bbc.co.uk/bitesize/guides/z26rcdm/revision/2
https://www.bbc.co.uk/bitesize/guides/z7vc7ty/revision/1


Subject: PE – Year 9 Term: 6 Topic: Softball

Websites, further reading and local information. 

Softball UK – https://www.baseballandsoftball.co.uk/index.html

Rules of Softball –
https://www.baseballsoftballuk.com/uploads/_documents/Files/Rules/B
eginners_Guide_Softball.pdf

Softball Best Plays – https://www.youtube.com/watch?v=MCagd71zmFw

Key Words

Fly Ball Base Bunt                  Foul Ball                     Home Run

Key Skills

• Hitting – Grip, Hand Position, Stance, Stride, Swing, Contact, Follow-
through

• Pitching – Grip, Stride, Rotation, Follow-through
• Fielding – Catching, Throwing, Positions
• Umpiring – Rules

The Game of Softball

Softball is a game similar to baseball played with a larger ball (11 to 16 in. 
circumference) on a field that has base lengths of 60 feet, a pitcher's 
mound that ranges from 35–43 feet away from home plate, and a home 
run fence that is 220–300 feet away from home plate, depending on the 
type of softball being played. It was invented in 1887 
in Chicago, Illinois, United States as an indoor game. The game moves at a 
faster pace than traditional baseball due to the field being smaller and the 
bases and the fielders being closer to home plate. There is less time for 
the base runner to get to first while the opponent fields the ball; yet, the 
fielder has less time to field the ball while the opponent is running down 
to first base. The name "softball" was given to the game in 1926, because 
the ball used to be soft; however, in modern-day usage, the balls are hard.

Jennie Finch
Jennie Lynn Finch Daigle (born September 3, 1980) is an American, former collegiate All-American and medal 
winning Olympian, retired 2-time pro All-Star, right-handed hitting softball pitcher originally from La Mirada, 
California. She pitched for the Arizona Wildcats, the USA national softball team and the Chicago Bandits. Finch 
won the 2001 Women's College World Series and helped lead Team USA to the gold medal at the 2004 Summer 
Olympicsand the silver medal at the 2008 Summer Olympics.

https://www.baseballandsoftball.co.uk/index.html
https://www.baseballsoftballuk.com/uploads/_documents/Files/Rules/Beginners_Guide_Softball.pdf
https://www.youtube.com/watch?v=MCagd71zmFw


Key Words

Bases – There are four bases (first base, second base, third base and home plate) on the field of play. The 
lines between the bases are generally 45 to 60ft (approximately 12 to 18m) apart and when joined they 

form a 'diamond'.

Fly Ball – A fly ball is a batted ball hit in an arcing manner. Fielders attempt to catch fly balls on their 
descent, and an out is recorded if the ball is caught before it hits the ground.

Home Run – a home run is scored when the ball is hit in such a way that the batter is 
able to circle the bases and reach home safely in one play.

Foul Ball – A foul ball is a legally batted ball which: A) Settles on foul territory between home and first base or 
between home and third base. B) Bounds past first or third on or over foul territory. C) First touches 

on foul territory beyond first or third base.

Bunt – A bunt is a batting technique in baseball or fast pitch softball. To bunt, the batter 
loosely holds the bat in front of home plate and intentionally taps the ball into play.



Subject: PE – Year 9 Term: 5 and 6 Topic: Athletics 

GCSE Track events
Core skills, to include:
• Starting
• Finishing
• Posture
• Leg action
• Arm action
• Head carriage
Advanced skills, to include:
Learners should follow an appropriate technical
model which leads to effective performance in the
chosen event.
• Starting:
• Use of Blocks (where relevant)
• Leg action:
• Foot strike
• Cadence
• Bend running (where relevant)
• Stride pattern/pacing
• Hurdling with either leg (where relevant)

GCSE Jumping events
Core skills, to include:
• Approach
• Synchronization of arm and leg action
• Take off/pole plant
• Flight
• Landing
Advanced skills, to include:
Learners should follow an appropriate technical model which leads to 
effective performance in the chosen event.
• Approach: • Hitting appropriate speed for take off
• Efficient transition between technical phases of the movements • Flight:
• Appropriate elevation • Landing • movement of the body beyond initial
point of contact (long jump and triple jump)

GCSE Throwing events. Core skills, to include:
• Initial stance, • Grip, • Throwing action, • Release phase, • Recovery phase/follow through
Advanced skills, to include: Learners should follow an appropriate technical, model which leads to effective performance in the chosen event.
• Travel: • use of cross step/glide (where applicable) • rotational throws (where applicable) • Release phase: • Appropriate angle of release • Efficient transition between technical 
phases of the movements

Leadership in Athletics - Leadership will continue to be an integral part of the Year 9 curriculum for learners at 
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups 
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, 
giving feedback, establishing interpersonal relationships, and directing the group or team confidently. 
Leadership will be developed in Athletics through learners taking on different roles such as; coaches, 
umpires, timers and measuring.



Arm Drive – During the arm drive, swing from the shoulders and not 
from the elbow. Try not to lift your shoulders up or down during the 

swing, which helps remove tension and stay relaxed.

Leg Drive – The leg drive phase of each stride begins when the ball of the lead foot 
creates forceful contact with the surface and ends when the foot leaves the surface.

Cadence - Cadence in sports involving running is the total number of full cycles taken 
within a given period of time, often expressed in steps or cycles per minute.

Timing – Without timing there would be 
no world or Olympic records.

Grip strength – Grip strength is a general term also used to refer to the physical strength of an animal 
and, for athletes, to the muscular power and force that can be generated with the hands.

Key Words



Subject: PE – Year 9 Term: 5 and 6 Topic: Tennis

GCSE Decision making and tactical awareness, to include: • tactical application: movement pressure, variation, deception, serve and volley • appropriate shot selection with length, 
height, speed and angle • taking into account a range of factors that impact on success such as strengths and weaknesses of opponent(s), playing conditions (such as playing surface) • 
demonstrating communication and influence on performance in doubles (if offered as a doubles activity) • applying own strategy in competitive play • ability to adapt to the 
environment and changing circumstances • adhering to rules, health and safety guidelines, and considering appropriate risk management strategies 

GCSE Core skills, to include:
• Grips 
- Implementation for different shots 
• Movement around the court 
• Ground shots 
– Forehand and backhand with topspin, slice and flat 
• Serves
– Flat, slice and top spin 

• Return of serve 
• Volley 
– Forehand, backhand 
• Lob 
– Forehand and backhand, defensive and attacking 
• Drop shot 
• Half volley.

The Game of Tennis
Tennis is a racket sport that can be played individually against a single 
opponent (singles) or between two teams of two players each (doubles). Each 
player uses a tennis racket that is strung with cord to strike a hollow rubber 
ball covered with felt over or around a net and into the opponent's court. The 
object of the game is to maneuver the ball in such a way that the opponent is 
not able to play a valid return. The player who is unable to return the ball will 
not gain a point, while the opposite player will.
Tennis is played by millions of recreational players and is also a popular 
worldwide spectator sport. The four Grand Slam tournaments (also referred to 
as the Majors) are especially popular: the Australian Open played on hard 
courts, the French Open played on red clay courts, Wimbledon played on grass 
courts, and the US Open also played on hard courts.

Leadership in Tennis - Leadership will continue to be an integral part of the Year 9 curriculum for learners at 
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups 
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving 
feedback, establishing interpersonal relationships, and directing the group or team confidently. Leadership 
will be developed in Tennis through learners taking on different roles such as; coaches, umpires, motivators 
and organisers.



Key Words
Groundstroke – A forehand or backhand shot made after the tennis ball bounces once on the court.

Lob – A tennis shot where the ball is lifted high above the net. Can be a defensive shot in some cases, 
but also may cause a winner when the ball is just out of reach of the opponent, but still lands in play.

Passing Shot – When the tennis ball is hit such that it passes by the opponent at the net without them 
being able to hit the ball.

Straight Sets – When one player wins every set in a match.

Jamming – To hit the tennis ball straight to the opponent’s body not allowing them to extend the 
racquet to hit the ball well.



Subject: PE – Year 9 Term: 4 and 5 Topic: Rounders

Key Skills

•Bowling:
Description- Knees bent, ball released inside 
the square and shoulders and hip in line. Look 
for a good pendulum motion when bowling.
Coaching points- Bowling action has to be 
smooth and underarm.
Progression- Applying spin. 

Other key skills:

•Batting
• Ground fielding
•Throwing
•Catching 

Rounders at Wootton Park School

Rounders is a bat-and-ball game played between two 
teams. Rounders is a striking and fielding team game that involves 
hitting a small, hard, leather-cased ball with a rounded end wooden, 
plastic, or metal bat. ... Gameplay centres on a number of innings, in 
which teams alternate at batting and fielding.
At Wootton Park, there are opportunity's for learners to attend a 
rounders club and if selected, take part in fixtures and tournaments 
against other schools in the local area. 

Key Words

No ball                   Obstruction                          Innings                        Batting square                 Rounder                                  

Useful 
websites

https://www.rou
ndersengland.co.
uk/

https://justgetact
ive.co.uk/other-
sports/rounders/

https://www.mas
tersofgames.com
/rules/rounders-
rules.htm

Leadership will be an integral part of the Year 9 curriculum for learners at 
WPS. Leadership might broadly be considered the behavioural process of influencing 
individuals and groups towards set goals. In sport and exercise, leadership includes; 
making decisions, motivating participants, giving feedback, establishing interpersonal 
relationships, and directing the group or team confidently. Leadership will 
be developed in Badminton through learners taking on different roles such as; coaches, 
umpires, and scorers using the correct Badminton terminology throughout.

https://www.roundersengland.co.uk/
https://justgetactive.co.uk/other-sports/rounders/


Key Words 

No ball- A no-ball is one of the important terms used in the game of rounders and occurs for any of the following situations:

• If the bowler does not keep his feet inside the bowling square before releasing the ball.

• When the bowler directs the ball on to the wrong side of the batter or at the batter's body.

• If the bowled ball reaches higher than the batter's head or lower than the knee.

Obstruction- As a rule, obstructions get classed as either a fielder blocking a batter's hit or run, or a batter 
deviating from the track. In both situations the obstruction is interfering with a fielder's play.

Innings- Each rounders match is usually made up of two separate innings for each team. The inning begins when the 
first ball gets bowled and ends when the batters have all been declared out.

Batting square- The rounders phrase 'batting square' is a term used to describe the box shaped zone in 
which all bats must get taken.

Rounder- A 'rounder' is rounders terminology for a score awarded to the batter. It occurs if you 
successfully strikes the ball and you reach the fourth post before another ball gets bowled.



Subject: PE – Year 9 Term: 5 and 6 Topic: Cricket

GCSE Decision making and tactical awareness, to include: • Awareness and application of team strategies/ tactics • Selection of appropriate shot • Understanding and use of positions 
and roles in batting and fielding • Principals of attack and defence • Applying different systems of play in different situations e.g. switching bowling styles to keep the opposition 
guessing • Effective decision making for running between wickets • Awareness of the rules and regulations of the sport and their application

GCSE Core skills, to include:
Batting:
• Footwork
• Defensive shots off front foot
• Drives
• Cut
• Pull
• Running between the wickets
Bowling:
• Repetition of action for one style of bowling
• Fast, medium or spin
• Line, flight and length of bowl
Fielding: (outfield, infield and close)
• Stopping the ball
• Catching
• Pick up and throw – underarm and overarm
Wicket Keeping:
• Positioning in relation to pitch and type of
bowler
• Stance
• Low and high takes
• Catches
• Run outs

•

GCSE Advanced skills, to include:
Batting:
• Defensive shots off back foot
• Square cut
• Hook shots
• Off or on drive
• Sweep
Bowling:
• Variation in delivery in terms of line, flight,
speed and length of bowl
Fielding: (outfield, infield and close)
• Pick up and throw for a run out – underarm
and overarm
• Pick up and throw on the run
Wicket Keeping: • Leg side takes and catches, • Stumping

Leadership in Cricket - Leadership will continue to be an integral part of the Year 9 curriculum for learners at 
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups 
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving 
feedback, establishing interpersonal relationships, and directing the group or team confidently. Leadership 
will be developed in Cricket through learners taking on different roles such as; coaches, umpires, motivators 
and organisers.



Key Words
Long Barrier – Approach the ball at speed and as you get into line with the ball, twist your upper body, 
leading with the shoulder furthest from the ball. Bend both knees, so that the knee of the leg nearest 
to the ball touches the ground, but it is also next to the back of the heel of the other leg

Boundary – The boundary is the perimeter of a playing field. It is also the term given to a scoring shot 
where the ball is hit to, or beyond, that perimeter.

Overs – In cricket, an over consists of six consecutive legal deliveries bowled from one end of 
a cricket pitch to the player batting at the other end, almost always by a single bowler.

Wide – In cricket, a wide is one of two things: An illegal delivery to a batter that is judged by the 
umpire to be too wide or high to be hit by the batter by means of a normal cricket shot.

Run out – Run out is a method of dismissal in cricket. A Run out usually occurs when the batsmen are 
attempting to run between the wickets, and the fielding team succeed in getting the ball to one wicket 
before the batsman has made their ground at that end.


