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Subject: English Term: 3 Topic: English Language Paper 1

Week 2 – Key language techniques

. 

Week 1 – Language P1 Reading overview

Language Techniques

Diction The writer’s choice of words. 

Hyperbole The use of extreme exaggeration.  

Imagery When the writer provides mental “pictures”. 

Irony Like sarcasm, where the opposite is implied. 

Juxtaposition Two ideas together which contrast each other.  

List (of three) A number of connected items (three= effect).

Metaphor Something is presented as something else.

Oxymoron Contradictory terms together “bittersweet”.

Pathos Language used to appeal to the emotions. 

Personification Giving human traits to something non-human.

Repetition When a word, phrase or idea is repeated.

Semantic Field A set of words from a text related in meaning.

Simile Something is presented as like something else. 

Symbolism An idea is reflected by an object/character etc.

Syntax The way words and phrases are arranged.



Subject: English Term: 3 Topic: English Language Paper 1

Week 4 – Word classes and sentencesWeek 3 – Structural Techniques

Word Classes

Noun Identifies a person (girl), thing (wall), idea (luckiness) or state 
(anger). 

Verb Describes an action (jump), event (happen), situation (be) or 
change (evolve).

Adjective Describes a noun (happy girl, grey wall).

Adverb Gives information about a verb (jump quickly), adjective (very 
pretty) or adverb (very quickly).

Sentence Structures

Fragment An incomplete sentence (no subject verb agreement). “Nothing.” 
“Silence everywhere.”

Simple A sentence with one independent clause. 
“She went to the shop.”

Compound A sentence with multiple independent clauses. 
“She went to the shop and bought a banana”

Complex A sentence with one independent clause and at least one 
dependent clause. “Sometimes, when she goes to the shop, she 
likes to buy a banana.”

Structural Techniques

Atmosphere The mode or tone set by the writer.

Climax The most intense or decisive point.

Dialogue The lines spoken by characters.

Exposition The start where ideas are initiated.

Flashback (Analepsis) Presents past events.

Flash-forward (Prolepsis) Presents future events.

Foreshadowing Hints what is to come(can mislead).

Motif A recurring element in a story. 

Resolution The answer or solution to conflict. 

Setting A geographical/historical moment.

Spotlight Emphasis is placed on something.   

Shift A switch or change of focus.

Tension The feeling of emotional strain. 



Subject: English Term: 3 Topic: English Language Paper 1

Week 6 – Descriptive writing 

. 

Week 5 – Narrative devices 

Types of Narrator
Limited 

3rd person
External narrator with knowledge of one character’s feelings (he). 

Omniscient 
3rd person

External narrator- knowledge of more than one character’s feelings 
(he).

1st person Told from a character’s perspective (I).
2nd person Directed to the reader (you).
Unreliable

narrator
When the perspective offered makes us question the narrator’s 

credibility.

Narrative Styles
Linear Events are told chronologically. 

Non-Linear Events are not told chronologically.
Dual Told from multiple perspectives.

Cyclical Ends the same way it begins. 
Explaining the Extract. 

Introducing An idea or character is first shown.
Focusing Our attention is aimed somewhere.
Building When an idea/tension is increased.

Developing An earlier point is extended. 
Changing A shift is created for an event/idea.

Concluding Ideas/ events are drawn to a close. 

Techniques to use:

Simile- Example: He was as timid as an urban fox.
Metaphor- Example: He was a night owl.
Pathetic Fallacy- Example: The sky became cloudy and darkness fell.
Personification-Example: The thorns gripped my shirt as I ran through.
Impressive Vocabulary-Example: Guile, Radiant, Irksome, Serpentine.
Noun, Adjective, Noun- Example: Blood red shoes
Alliteration- Example: Colin can’t catch!
Sensory Language- Example: I could taste blood streaming from my lip.

Purpose: Reason you are writing

-You are writing to describe, entertain and impress.
You want to show how impressively you can describe the picture 
in front of you and show the examiner you can create imagery in 
the reader’s mind through your use of the English language.

Helpful Hints:

-Keep your tone consistent throughout: Do not use similes which suggest a light 
and playful atmosphere after you have just spent 15 minutes making the scene 
sound creepy.
-Describe the setting and location. Avoid action: The easiest way to gain marks in 
this section of the paper is to describe in detail using techniques. Too much action 
will deviate from this description.
-Use a variety of structural features: Flashbacks or deep thoughts of the 
protagonist work well.
-Keep to one or two characters: You should concentrate on saying a lot about very 
little. Fuller descriptions of one/two character(s) is best.



Subject: Maths 10(DAB) Higher Term: 3 Topic: Similarity and congruence

Week 1: Congruence

Triangles are congruent if they have equivalent
• SSS (all three sides)
• ASA (two angles and the included side)
• SAS (two sides and the included angle)
• RHS (right angle, hypotenuse, side)

Triangles where all the angles are the same (AAA) are similar but might not be congruent

When two shapes are congruent, they are the exact same shape and size, one can be rotated or reflected to fit 
exactly on the other

Example



Subject: Maths 10(DAB) Higher Term: 3 Topic: Similarity and congruence

Week 2: Similarity
Week 3: Similarity in 3-DWhen one shape is an enlargement of another, 

the shapes are similar

These triangles are similar.
Corresponding sides are shown in the same colour
Corresponding angles are shown in the same colour

For similar shapes:
Corresponding sides are all in the same ratio
Corresponding angles are equal



Subject: Maths 10(DAB) Higher Term: 3 Topic: Similarity and congruence

Week 4: Using similarity

When a shape is enlarged, the perimeter is enlarged by the same scale 
factor.

To work out the scale factor, divide two corresponding sides together to 
find the ratio

15 ÷ 10 = 1.5

The scale factor of enlargement is 1.5
Therefore the perimeter of the larger flower bed is 1.5 times the 
perimeter of the smaller flower bed.

To work out the perimeter of the smaller flower bed, divide the 
perimeter of the larger flower bed by the scale factor

48 ÷ 1.5 = 32
The perimeter of the smaller flower bed is 32m



Subject: Maths 10(DAB) Higher Term: 3 Topic: Trigonometry

Week 5: Sine function



Subject: Maths 10(DAB) Higher Term: 3 Topic: Trigonometry

Week 6: Cosine function

Worked example



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 1: Pythagoras’ Theorem

Pythagoras theorem: 𝒂𝒂𝟐𝟐 + 𝒃𝒃𝟐𝟐 = 𝒄𝒄𝟐𝟐

Hint: The hypotenuse is the 
longest side of the triangle, 
side c in this diagram. 

Finding the hypotenuse

Finding a shorter side

Finding the length of a line segment

c² = a² + b²
c² = 4² + 7²
c² = 65
c = 65
c = 8.06 (2 dp)



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 2: Trigonometry and Sine

Real world example

h = height of wall
Sin 68˚ = ℎ

3
h = 3 x Sin 68˚
h = 2.78m



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 3: Trigonometry and Cosine

Finding the length of the adjacent side
Finding the length of the hypotenuse

x = hypotenuse
Cos 59˚ = 9.21

𝑥𝑥
x = 9.21

𝐶𝐶𝐶𝐶𝐶𝐶 59
x = 17.88m



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 4: Trigonometry and Tangent

Real world exampleFinding the length of the opposite side

h = height of rope 
(opposite side)
Tan 50˚ = ℎ

4
h = 4 x Tan 50˚
h = 4.77m



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 5: Trigonometry – choosing the correct ratio

Some people use the mnemonic SOHCAHTOA to help them remember the ratios, 
you can use the phrase Silly Old Harry Chased A Horse Through Our Attic



Subject: Maths 10C Foundation Term: 3 Topic: Right angled triangles

Week 6: Trigonometry – finding an angle

Hint:
To find a missing 
angle you need to 
identify which trig 
ratio to use then use 
the inverse function 
on your calculator.  
You press shift to use 

𝑠𝑠𝑠𝑠𝑠𝑠−1
𝑐𝑐𝑐𝑐𝑠𝑠−1
𝑡𝑡𝑡𝑡𝑠𝑠−1



Subject: Separate Science- Chemistry Term: 3 Topic: Rates of reaction

In most chemical reactions, the reactants react completely to form the products. You show this by using an 
arrow pointing from the reactants to the products:

A + B  C + D

However, in some reactions the products can react together to make the original reactants again. This is called 
reversible reaction. 
A reversible reaction can go in both directions, so two ‘half-arrows’ are used in the equation. One arrow points 
in the forwards direction and one in the backwards direction:

A + B ⇌ C + D

In a reversible reaction between A and B below, energy 
is transferred to the surroundings and so is 
exothermic. This means that the reverse reaction must 
be endothermic and take energy in from the surroundings. 

Reversible reactions

Week 1 Week 2

We have seen how changing concentration can affect a 
reversible reaction at equilibrium . In general, the position of 
equilibrium shits as if trying to cancel out any change in 
conditions. 
Think about increasing the concentration of a reactant. This will 
cause the position of equilibrium to shift to the right, in favour 
of the products, in order to reduce the concentration of that 
reactant. 
By changing the pressure at which the reaction is carried out, 
you can change the amount of products that are made:

Altering conditions

Some reactions are reversible. The products formed can react together to make the original reactants again:
A + B ⇌ C + D

So what happens when you start with just the reactants in a reversible reaction in a closed system, in which no 
reactants or products can get in or out? 
At equilibrium, the rate of the forward reaction equals the rate of the reverse reaction. 

Dynamic equilibrium

By changing the temperature, you can plan to get more of the 
products and less of the reactants:



Subject: Separate Science- Chemistry Term: 3 Topic: Organic Chemistry

Week 2 Weeks 3 - 4

In fractional distillation crude oil is 
separated into hydrocarbons with 
similar boiling points, called fractions. 
Crude oil is heated and fed into the 
bottom of a tall tower (a fractionating 
column) as hot vapour. The column is 
hot at the bottom and cooler at the top.
The gases move up the column and the 
hydrocarbons condense when they 
reach the temperature of their boiling 
points. We can then collect the different 
fractions at the different levels.  

Crude oil is  a dark, smelly liquid formed over millions 
of years from the remains of tiny ancient sea animals 
and plants. It is a mixture of many different carbon 
compounds. Nearly all of the compounds in crude oil 
are compounds containing only hydrogen and carbon. 
These compounds are called hydrocarbons. 
Crude oil can be split into different fractions to make 
them more useful, through a process of distillation. 

Alkanes make up the majority of hydrocarbons and 
all of their names end in ‘-ane.’ They are described as 
saturated as they only have single bonds. The 
general formula for an alkane is CnH(2n+2).

Hydrocarbons

Complete combustion is when a fuel is 
burnt in plenty of oxygen, as they burn 
hydrocarbons release a lot of energy to 
the surroundings. Complete combustion 
always leads to the production of carbon 
dioxide and water, the fuel is fully 
oxidised. 

Propane + oxygen  Carbon dioxide + 
Water

In incomplete combustion there is not 
enough oxygen and so instead all of the 
carbon in the fuel turns into not only 
carbon dioxide, but also carbon 
monoxide (CO) is formed which is a very 
toxic gas. 

Burning hydrocarbon fuels

Some hydrocarbon chains are so long 
that they are useless to us. So we can 
break them down into smaller more 
useful ones in a process called 
cracking. 
Cracking takes place over a hot 
catalyst or mixed with steam and 
heated to a very high temperatures. 
The hydrocarbons are cracked as 
thermal decomposition reactions 
take place.

Cracking hydrocarbons

Alkenes, unlike alkanes, are unsaturated hydrocarbons because they 
contain a C=C group. The C=C grouping is an example of a functional group. 
A functional group gives a ‘family’ of organic compounds their characteristic 
reactions. A ‘family’ of organic compounds is called a homologous series. 
The general formula for the alkene series is:

CnH2n

Alkenes and their reactions

Fractional distillation



Subject: Separate Science- Chemistry Term: 3 Topic: Organic Chemistry

Weeks 5 - 6

The ‘alcohol’ group has a functional group of 
–OH. Where a hydrogen from an alkane is replaced with the functional group. E.g.:

The ‘carboxylic acid’ group has a functional
group of –COOH. E.g:

The ‘esters’  are closely related to the carboxylic acids 
and look like:

Structure of alcohols, carboxylic acids and esters

Additional notesReactions and uses of alcohols

Alcohol is made by fermentation. 

Glucose 
𝑌𝑌𝑒𝑒𝑒𝑒𝐶𝐶𝑒𝑒

ethanol + carbon dioxide
Reactions of alcohols:
Combustion:

Ethanol + oxygen  carbon dioxide + water
Reaction with sodium:

Sodium + ethanol  sodium ethoxide + hydrogen
Oxidation:

Ethanol + oxidising agent  ethanoic acid + water

Carboxylic acids and esters

Carboxylic acids form acidic solution when they dissolve in water, hence what the are 
acids. Carboxylic acid react with metal carbonates:

Ethanoic acid + Sodium carbonate  Sodium ethanoate + water + carbon dioxide

Although they are acids, they are classified as ‘weak acids’ because they will only partially 
ionise in water. 

Making esters
Carboxylic acids can also react with alcohols to make esters. Water is also formed in this 
reversible reaction:

Ethanoic acid +  ethanol 
𝐶𝐶𝑒𝑒𝑒𝑒𝑒𝑒𝑎𝑎𝑎𝑎𝐶𝐶𝑒𝑒

ethyl ethanoate + water

Esters formed have distinctive smells and very volatile which is why they are used in 
perfumes. 



Subject: Separate Science- Physics Term: 3 Topic: Forces

Moment – the turning effect of a force.
M = Fd

M = moment (Nm)
F = force (N)
d = distance (m)

Calculating moments

Week 1-3

If total clockwise 
moment equals total 
anticlockwise moment
about a pivot, object is 
balanced. 

Balanced moments

Gears – used to 
transmit the rotational 
effect of a force from 
on place to another. 

Gears
Levers – make it easier to do work e.g. lift a load

Levers

Increasing 
distance between 
pivot and applied 

force.

Less force 
required to get 

the same 
moment.

Easier to lift 
load.

Centre of mass – point at which an object’s weight 
appears to act. 

Centre of mass

. 

Week 4-5

. 

Distance and displacement

Distance (Scalar) – how far an object has 
moved 

Displacement (Vector) – the distance and 
direction in a straight line from an object’s 
starting point to its finishing point. 

Speed (scalar) – how fast you’re going, 
with no regard to direction.

Speed

Typical speed (m/s)

Walking 1.5

Running 3

Cycling 6

A car 25

A train 30

A plane 250

Sound 330

. 

Velocity and acceleration

Velocity (vector) – speed in a certain direction

Acceleration – the change in velocity in a 
certain amount of time. 

𝑡𝑡 =
∆𝑣𝑣
𝑡𝑡

Where, 
a = acceleration (m/s2)

∆v = change in velocity (m/s)
t = time (s) 

Distance-Time graphs

. 

Distance-Time graphs



Subject: Separate Science- Physics Term: 3 Topic: Forces

If zero resultant force acts on stationary object, object doesn’t move. 
If zero, resultant force acts on moving object, it continues moving at the same velocity. 
If non0zero resultant force acts on object, object accelerates 

Newton’s first law Week 6-7

F = m x a
Where, 
• F = resultant force (N)
• m = mass (kg)
• a = acceleration (m/s2)

Acceleration is directly proportional 
to resultant force – F α a.
Acceleration is inversely 
proportional to mass

Newton’s second law
Inertial mass – measure of how hard it is to 
change an objects velocity. It is the ratio of force 
over acceleration: m = F ÷ a 

Inertial mass

Two interacting objects exert equal and opposite forces on each other. 
Newton’s third law

Additional notes



Subject: Combined Science Term: 3 Week 1 Topic: Homeostasis and response.



Subject: Combined Science Term: 2 Week 1/2 Topic: Homeostasis and response

. 

Reducing fertility
Adrenaline is released in response to fear or stress                                Increases heart rate

Thyroxine plays a role in regulating the basal metabolic rate and is important for protein 
synthesis for growth and development. 

Adrenaline and thyroxine

Increases supply of O2 and glucose to 
muscles and brain

Readies body for ‘fight or flight’

Puberty – when the body starts releasing sex hormones, which trigger the development of 
secondary sexual characteristics (e.g. facial hair in men and breasts in women). 
In men, the main reproductive hormone is testosterone, which stimulates sperm 
production. 
In women, the main reproductive hormone is oestrogen. 

Puberty and Sex hormones

The menstrual cycle

Stage 1 - Menstruation starts. Uterus 
lining breaks down
Stage 2 - Uterus lining builds up into 
thick spongy layer fill of blood vessels 
ready to receive a fertilised egg. 
Stage 3 - Egg develops and is released 
from ovary – this is called ovulation. 
Stage 4 - Wall is maintained. If no 
fertilised eff lands on wall, lining 
breaks down and cycle starts again. 

FSH causes an egg to 
mature in the ovary

Oestrogen causes 
uterus lining to grow

Progesterone
maintains uterus lining

LH stimulates ovulation

 Inhibits (stops) 
 Stimulates (starts)

Contraception – methods of reducing the likelihood of sperm reaching an ovulated egg. 

Hormonal methods Non-hormonal methods

Oral contraceptive pills contain hormones that inhibit 
FSH and stop eggs maturing. 

Condoms and diaphragms physically prevent 
sperm from reaching the egg. 

The contraceptive implant releases progesterone 
continuously to stop maturation and release of eggs. 

Sterilisation – a permanent surgical 
procedure to stop a man or woman from 
being fertile.

Injections or skin patches work in a similar way to 
implants but do not last as long. 

Spermicides disable or kill sperm. 

Intrauterine devices are inserted into uterus to 
prevent eggs implanting (may also release hormones). 

Abstaining from sexual intercourse 
completely

. 

Increasing fertility
Women who can’t get pregnant can be given a fertility drug containing FSH and LH. If a 
woman can’t get pregnant using medication, she may choose to try IVF:

The woman is given FSH and LH to stimulate several eggs to mature

The eggs are collected from the woman’s ovaries

The eggs are fertilised in a lab using the man’s sperm

The fertilised eggs are grown into embryos

Once the embryos are tiny balls of cells, on or two of them are transferred to the woman’s 
uterus. 

Three negatives of IVF:
1) It’s emotionally and physically stressful 2) Low success rate
3) Can lead to multiple births, which is dangerous for mother and babies



Subject: Combined Science Term: 2 Week 3/4 Topic: Rate and extent of chemical change



Subject: Combined Science Term: 2 Week 5 Topic: Rate and extent of chemical change



Subject: Combined Science Term: 2 Week 6 Topic: Rate and extent of chemical change



Subject: Geography Term: 3 Topic: Changing economic world

Week- 2 –What does world 
development look like?

What does world development look like?
The pattern of economic development across the globe has significantly 
changed over time. There was a clear divide between the rich north and poor 
south. The Brandt Line was used to mark this divide.

Considerable changes have occurred since the 1980s. For example, China is 
now the world’s largest economy. The GNI per capita of some European 
countries e.g. Bulgaria and Hungary is lower than Brazil. Countries that lie 
south of the Brandt line, such as Qatar, Singapore and Kuwait have some of 
the highest incomes.
The map below shows the world in 2015. Most HICs lie in the northern 
hemisphere, with the exception of Australia and New Zealand. There are 
clusters of HICs in Western Europe,
North America, the Middle East 
(including Saudi Arabia, Qatar and UAE)
and East Asia (including Japan, South 
Korea and Singapore).

Week 1- How are countries classified?

How are countries classified?
A country’s level of development is how far it has grown economically, 
technologically and the quality of life people typically have.
Economic factors include income (how much money people earn), how 
secure people’s jobs are and standard of living (housing, personal mobility). It 
also includes physical factors such as diet, nutrition, fresh water supply, 
climate, environmental quality and hazards.
In terms of quality of life, we consider family/friends, education and health. 
Also included in this is psychological factors such as people’s level of 
happiness, security and freedom.
Gross national income (GNI) is a common way of calculating a country’s level 
of development. GNI shows the average wealth of the citizens of a country. 
GNI allows comparisons to be made between countries. To calculate GNI you 
add together the total value of all the goods and services produced by the 
people within the country to the income earned from investments that its 
businesses and people have made in other countries.
As countries have different population sizes a further calculation needs to be 
made in order to make comparisons. This involves dividing the GNI by the 
population of the country to arrive at the GNI per capita. Then the value is 
converted into US dollars to allow comparisons to be made between 
countries. Finally, each figure must be adjusted based on its income. In low-
income countries (LICs) goods and services often cost less than in high-
income countries (HICs).
Based on GNI countries are classified into three main groups. These are high-
income (developed) countries, newly emerging economies (emerging) and 
low-income countries (developing).
.



Subject: Geography Term: 3 Topic: Changing economic world

Week 4- How is social development 
measured?

The concept of development is linked to the idea of progress and civilisation. 
Obviously, there is more to development than just money! Below are some 
of the most important social measures and their limitations.
Literacy Rate – % of people who can read and write
Limitations
It is difficult to carry out surveys in war zones or squatter settlements in LICs
People per doctor – the number of people who rely on a single doctor to 
meet their needs
Limitations
In rural areas in NEEs people are using their mobile phones to get medical 
advice and this is not included in official data
Infant mortality rate – the number of babies that die within their first year, 
per 1000 live births
Limitations
Not all births are recorded in poor countries. Also, deaths of children are not 
always recorded.
Life expectancy – the average age people can expect to live to
Limitations
Where infant mortality is high the life expectancy for those people who 
survive childhood is much higher than the average.
Access to safe water – % of people who have access to water that is safe to 
drink without the risk of contracting waterborne diseases such as cholera
Limitations
Water quality can change rapidly as the result of flooding. As water becomes 
more expensive in cities less wealthy people may be forced to use unsafe 
water.

How reliable are economic indicators of development?
MEASURES OF ECONOMIC DEVELOPMENT
There are a number of different ways economic development can be 
measured. One of the most common is gross national income data or GNP. 
However, this data can be very misleading in establishing the level of 
economic development of a country, particularly if it is an LIC. Using the 
mathematical mean is a crude way of establishing a typical figure. If there is a 
significant divide between the earnings of rich and poor people the income 
of the more wealthy will skew the GNP. The value of how hard people work, 
as is common in LICs and NEEs as many people work in subsistence farming 
or in the informal sector, is not included in the data. Other shortcomings in 
this data is that is may not be accurate and people may not tell the truth 
about their earnings, conflict or natural disaster can make it very difficult to 
collect data. Also, large-scale migration makes it difficult to accurately record 
population and earnings in any one place.

Also, GNI data is expressed in US dollars, the value of which changes on a 
daily basis. Finally, some countries have underestimated their GNI because 
they did not include earnings from certain sectors. For example, Nigeria did 
not include revenue from the internet or from entertainment in their 
calculations until recently leading to the value of its economy being under-
estimated.
Given the World Bank’s categorisation of LICs, it is possible that some LICs 
might really be NEEs, or vice versa.

Week 3- How reliable are economic indicators 
of development.



Subject: Geography Term: 3 Topic: Changing economic world

Week 5- Why is the Human Development Index 
important?

Birth and death rates are also used as social development indicators. As HICs have 
developed their birth and death rates have decreased over time. This data has been used 
to develop a model showing how population changes as a country develops. This is known 
as the demographic transition model (DTM). This model is shown below:

In stage 1 (high stationary) birth rates and death
rates are very high. This is largely due to poor 

health care provision, a lack of contraception
and the need for large families as infant 
mortality rates are very high. Only a few 
remote communities are at stage 1 of the DTM.

Low-income countries (LICs) are typically at 
stage 2 of the demographic transition model. 
Death rates are falling due to global approaches 
to tackling malnutrition and disease. Birth rates 
remain high due to high infant mortality rates, some children will not survive so families 
are large, a lack of contraception and children are needed to earn money working.

Newly emerging economies (NEEs) are mostly found in stage 3 of the demographic 
transition model. Birth rates are rapidly declining as fewer people live a subsistence 
lifestyle (growing their own food to survive) so children are not needed to work the land. 
Contraception is also widely available due to improvements in healthcare.

High-income countries are typically found in stage 4 of the demographic transition model. 
This is because improvements in healthcare and lifestyle lead to low death rates. The 
improved status of females means more women have careers and have fewer children. 
Childcare is also expensive! The most developed countries are in stage 5 where birth rates 
fall below death rates. Japan and Germany are examples of where this is the case.

Why is the Human Development Index important?
Social measures of development ought to be factored in to calculate a 
country’s overall level of development. Some believe that additional factors 
such as human rights and happiness are very important. Political corruption 
and gender inequality are used in some studies. With so much data available 
to us we use composite measures instead. Composite measures combine 
several development measures into one formula. The Human Development 
Index (HDI) consists of three elements. These are:
• income
• life expectancy
• education
HDI per capita is used as an estimated measure of wealth. Life expectancy is 
the average number of years a person can expect to live. The average 
number of years of schooling is used in an education index. The three parts 
are processed to produce a number between 0 and 1.

The world’s highest-and lowest-scoring countries in 2015 are shown below:
Norway = 0.944
Australia = 0.933
Switzerland = 0.917
Central African Republic = 0.341
Democratic Republic of Congo = 0.338
Niger = 0.337

Week 6: WHAT ARE THE CHARACTERISTICS OF 
COUNTRIES WITH DIFFERENT LEVELS OF 
DEVELOPMENT?-

.

https://www.internetgeography.net/topics/how-is-social-development-measured/


Subject: History Term: 3 Topic: Migration, Empires and the People

Week 4-6 Irish, Jewish and British migration

. 

Week 1 – 3 The Scramble for Africa and Boer Wars

Key Content
• From the late 1700s, large numbers of Irish migration to Britain, mainly through 

Liverpool and Glasgow. Many found jobs in construction as navvies, or in mines 
and cotton mills.

• The Irish potato famine also caused large waves of Irish migration due to disease 
and starvation. 

• In the 1870s and 1880s, there was a new influx of Jews from Eastern Europe. 
They had been wrongly blamed for the assassination of Russian emperor Tsar 
Alexander II in 1881, and a series of laws were placed against them. As a result, 
between 1881 and 1914 around 120,000 Jews arrived in Britain. 

• Many British people reacted badly to these migrations. Many blamed them for 
taking jobs, spreading disease and causing a rise in crime rates.

• The industrial revolution in the 18th and 19th centuries caused people to migrate 
within Britain, mainly due to new job opportunities further afield. 

Key Questions:
- Why did Irish and Jewish people move to Britain?
- Was Irish and Jewish migration forced or voluntary?
- What problems did they face in their home countries?
- How did many British people react to their migration to Britain?
- How did the Industrial Revolution cause people to move around Britain?

Key Content
• The scramble for Africa: Until the 1800s, European countries weren’t really 

interested in Africa – unless it was to make use of people from west Africa to use 
as slaves. Between 1562 and 1807, British ships took around 3 million Africans 
into slavery. By 1900, European nations controlled over 90% of Africa: 16 
colonies were added to the British Empire between 1870 and 1900.  

• Explorers and missionaries brought back tales of African gold, diamonds, ivory 
and rubber, coffee and timber. Between 1880-1900 there was a ‘scramble for 
Africa’ where many wanted to make their riches. 

• Many Africans fought to defend their lands, but European armies had a major 
advantage over the Africans. Many Africans suffered hardship and hunger as their 
traditional way of life was destroyed. 

• Cecil Rhodes is regarded as one of Britain’s greatest empire-builder, and most 
recently a very controversial figure. He was an imperialist and believed Britain 
should extend its power and influence over other parts of the world.

• Britain fought for control for land in southern Africa, the British invaded Cape 
Colony in 1806 and the Boers (farmers) fought back. The first and second Boer 
wars followed after British troops were sent to force the Boers to accept British 
rule. First Boer War 1867-1881, Second Boer War 1899-1902. 

• There was a huge surge in Irish immigration after the Irish potato harvest failed 
in 1846. Hundreds of thousands fled to Britain, peaking in the 1840s and 1850s –
over half a million Irish left their homeland. Britain’s canals, roads and railways 
could not have  been built without Irish natives. 

Key Questions:
-What was the impact of the empire on Britain and India?
-Why is Cecil Rhodes a controversial figure?
-Why did the Boers become interested in Cape Colony?
-Why did war break out in southern Africa in 1899?
-Why did thousands of Irish immigrate to Britain?



Subject: History Term: 3 and 4 Topic: Conflict and Tension: Interwar: The Road to War (KQ3)

Week 4-6

. 

Week 1-3
Key question 1: What were the Nazi aims on the road to 
war? 

Hitler’s aims were largely
- Overturning the Treaty of Versailles
- Rearming Germany to make it strong again and create jobs
- Lebensraum, living space in the east
- Uniting Volksdeutsche and creating a Greater Germany
- Uniting Germany and Austria in the Anschluss
- Destroying communism
These aims created a road to war, which started on the 1st September 1939. 

Key question 2: What were Hitler’s steps between 1936 and 
1939?

The Nazis systematically broke several aspects of the Treaty of Versailles:

1th March 1936: Reoccupation of the Rhineland (Hitler sent troops into the 
Rhineland, which had been demilitarised since the Treaty of Versailles. The was 
a gamble as the allies might stop him – it paid off as they did not!

March 1938: Anschluss with Austria: Hitler always wanted to unite with Austria 
and made an attempt to do so in 1934, which failed. The Anschluss was 
successful in 1938, first by staging demonstrations against the government, 
later by moving troops into the area. 

May- September 1938: Hitler wanted to take over the Sudetenland of 
Czechoslovakia, an area with many ethnic Germans. Again, the Nazis got Czech 
Nazis to stage a protest against the government. In an attempt to avoid war, 
Hitler was given the area in the Munich Agreement if he promised not to 
invade the rest of the country. 

Key question 3: How did the allies react? 

The allies followed the policy of appeasement, which meant giving Hitler a 
little of what he wanted in the hope that this would avoid war. Neville 
Chamberlain, British Prime Minister, flew to Germany three times to find a 
solution with Hitler to the Czech crisis. He thought he had brought about 
‘Peace in our time’. France would have gone to war over Hitler breaking the 
Treaty of Versailles, but Britain was reluctant. There are many reasons for 
and against appeasement and whether it was the correct policy. 
Key question 4: What finally caused the outbreak of World War 2? 

It soon became apparent that Hitler had no intentions of sticking to the 
Munich Agreement. Several events marked the increase in aggression and 
ultimately the road to war:

August 1939: Nazi – Soviet Pact between Hitler and Stalin
1st September 1939: The Invasion of Poland and the declaration of war

Further reading and research:

https://www.bbc.co.uk/bitesize/guides/z9s9q6f/revision/1
https://www.bbc.co.uk/bitesize/topics/zfd82hv
https://www.bbc.co.uk/bitesize/guides/z92hw6f/revision/1
https://www.bbc.co.uk/bitesize/guides/znxdnrd/revision/1

https://www.bbc.co.uk/bitesize/guides/z9s9q6f/revision/1
https://www.bbc.co.uk/bitesize/topics/zfd82hv
https://www.bbc.co.uk/bitesize/guides/z92hw6f/revision/1
https://www.bbc.co.uk/bitesize/guides/znxdnrd/revision/1


Term 3 Week 3 & 4 -

. 

Term 3 Week 1 & 2 -
• Talking about places in a town
• Asking for directions
• Explaining different directions • Talking about different shops

• Buying different souvenirs when on holiday This is CORE vocabulary for this topic.

This is CORE 
vocabulary for 
this topic.

Subject: Spanish Terms: 3&4 Topic: Viva AQA GCSE; Módulo 5: Ciudades Theme 2- Local, National, International and Global Areas of Interest

This is CORE 
vocabulary for this 
topic.

https://quizlet.com/29099383
1/aqa-gcse-viva-higher-
spanish-module-5-flash-cards/

• Using question words
• Developing speaking skills 

and talking to others
• Giving opinions, using 

adjectives and using a range 
of vocab

REMEMBER LITTLE 
AND OFTEN IS KEY!

REMEMBER TO PRACTISE THOSE RANDOM WORDS! THIS VOCABULARY WILL 
LIKELY POP UP TO ‘TRICK’ YOU!

Make sure you practise 
to be able to use and 
recognise the vocab. 
Practise using ‘look, 
cover, write, check’. Add 
other things you may 
wish to say to your list. 

www.conjuguemos.com

https://quizlet.com/290993831/aqa-gcse-viva-higher-spanish-module-5-flash-cards/
http://www.conjuguemos.com/


GENERAL REVISION

. 

Term 3 Week 5 & 6 -
• Describing the features of your region
• Using se puede and se pueden structure- ‘one can’
• Asking and responding to questions
• Comparing two tenses- past and present.
• Expanding ideas with different opinions and reasons

KEY GRAMMAR POINTS WE HAVE LEARNT...
• Present Tense Grammar 
• Preterite Tense (Past- Completed Actions) 
• Imperfect Tense (Past- Used to do/Ongoing)
• Perfect Tense (Past- Have done) 
• Present Continuous Tense (I am doing, We are playing) 
• Near Future Tense (Future- I am going to go, We are going to visit) 

This is CORE vocabulary for this topic.

Subject: Spanish Terms: 3&4 Topic: Viva AQA GCSE; Módulo 5: Ciudades Theme 2- Local, National, International and Global Areas of Interest

En mi opinión 
<3 Me encanta(n)
Me gusta(n) / Me flipa(n) / Me mola(n) / Me chifla(n)
 No me gusta(n) / No me gusta(n) nada 
(X) Odio 
Pienso que / Creo que 

PRETERITE
It is used to talk about single 
completed actions in the past. It 
translates as ‘–ed.’
AR IR/ER
é í
aste iste
ó ió
amos imos
asteis isteis
aron ieron

PRESENT TENSE: It is used to talk about things happening now, 
in the current. It translates as ‘I do’ ‘I play’ or ‘I am playing’
AR ER IR
o o              o
as          es            es
a            e               e
amos    emos      imos
áis          éis          ís 
an          en            en

REMEMBER LITTLE AND 
OFTEN IS KEY!

www.conjuguemos.com

Practise MAKES perfect! 
Make flash cards, use 

online tools, test friends, 
RECALL these quickly and 

regularly 

www.conjuguemos.com
www.quizlet.com

www.linguascope.com
www.memrise.com

DON’T FORGET KEY PREVIOUS 
MODULES TOO...
WE HAVE COVERED 4 MODULES SO 
FAR- BE SURE TO PRACTISE THEM 
LITTLE AND OFTEN TOO!
MAKE YOUR LIFE AS EASY AS 
POSSIBLE NOW RATHER THAN 
LEAVING IT TOO LATE!

 Create flash cards
 Practise module vocabulary using Knowledge Maps and Vocabulary Lists for 10 mins per day
 Use online resources to practise
 Create vocabulary revision posters and you can colour code the words you know 
 Test your friends and get your family to test you 
 Little and Often is key 
 Re Write your notes- Look, Cover, Write, Check 
 Read through your book 
 Ask for support if you need it 
 Attend support sessions/Ask for support sessions BE PROACTIVE!
 Don’t give up- even if you find it tough! KEEP GOING! YOU CAN DO IT! 

http://www.conjuguemos.com/
http://www.conjuguemos.com/
http://www.quizlet.com/
http://www.linguascope.com/
http://www.memrise.com/


Term 4 Week 3 & 4 -Term 4 Week 1 & 2 -
This is CORE vocabulary for this topic.• Talking about PROS and CONS in a town/city 

• Talking about different problems
• Using synonyms and antonyms 
• Using the Perfect Tense and the Conditional Tense
• Varying different adjectives- so work isn’t repetitive!

• Shopping for different things- clothes and presents
• Using demonstrative adjectives
• Discussing returns, faults and making complaints 
• Explaining preferences 
• Using a tourist office to find your way around the city 

This is CORE vocabulary for 
this topic.

Subject: Spanish Terms: 3&4 Topic: Viva AQA GCSE; Módulo 5: Ciudades Theme 2- Local, National, International and Global Areas of Interest

CONDITIONAL TENSE
It is used to talk about what you would, could and should do. It translates as ‘I would change’ ‘You 
should go’ ‘They could improve’
AR/IR/ER endings are ALL THE SAME
ía
ías
ía
íamos
íais
ían

REMEMBER TO 
PRACTISE THOSE 

RANDOM WORDS! THIS 
VOCABULARY WILL 
LIKELY POP UP TO 

‘TRICK’ YOU!



Term 4 Week 5
This is CORE vocabulary for 

this topic.
• Planning what you are going to do/will do 
• Using the Future Tense 
• Understanding Cultural Aspects of Spain/Geography etc.
• Recapping weather 

Subject: Spanish Terms: 3&4 Topic: Viva AQA GCSE; Módulo 5: Ciudades Theme 2- Local, National, International and Global Areas of Interest

WEATHER: 
Remember it 
uses HACE or 
HAY. 
Hace sol 
Hace calor 
Hace frío 
Hay nubes
Hay niebla 
Llueve 
Nieva

FUTURE TENSE
It is used to talk about 
what will happen.
AR/IR/ER endings are 
ALL THE SAME
é
ás
á
emos
éis
án



Subject: Business Studies Term: 3 Topic: Putting a Business Idea in to Practice

Week 1 – Differing aims and objectives Week 1 - Aims and Objectives
All businesses set objectives. These can be financial or non-financial:

Financial:

Survival

Sales and revenue

Profit

Market share

Financial security

Non-financial:

Personal satisfaction

Independence and control

Challenge

Social benefits or goals

Customer satisfaction

Business awards and recognition

Why are aims and important:

-Gives direction to the business - Provides measurement for progress

-Helps set targets for employees - Keeps motivation

Aims = general goals
Objectives = more specific 
than aims – can be SMART

Specific
Measurable
Achievable 
Realistic
Time-bound

Objectives

Aims

Objectives

Objectives

Objectives

As a business develops and grows the objectives and aims 
will need to change. They can also change due to the 
different stage of development that the business is in.

A small business early on in its development may focus 
on:
- Surviving
- Breaking even
- Achieving good customer satisfaction levels
- Establishing a good reputation

A larger business that is well established may focus on:
- Becoming a market leader
- Increasing sales revenue
- Profit maximisation
- Changing company structure: Partnership – LTD, LTD -

PLC



Week 3 – Profit and Loss 

. 

Week 2 – Revenue and costs 

Subject: Business Studies Term: 3 Topic: Putting a Business Idea in to Practice

A business must know its manufacturing costs in order to 
set a selling price that will enable them to make profit. 
They must calculate their total revenue and total costs.

Calculating Revenue

Revenue = Price x Quantity

It can be called Revenue, 
sales revenue or sales 
turnover. It is the income 
received over a period of 
time from selling goods or 
services

Fixed costs = do not vary 
with output produced 

e.g. Salaries, overheads, 
rent

Variable costs = change 
directly with the number 
of products made 

e.g. raw materials, wages

Variable costs = 
Cost of manufacturing one unit 
X Quantity Produced

Total Costs

Total Fixed Costs + Total 
Variable Costs

A business must know if it is making a profit or a loss and 
how this will impact the business in the future.
Profit is one of the most important objectives as it allows 
the business to survive, grow by reinvesting retained 
profits, reward employees and generate wealth the 
owner/s

Profit = revenues are greater 
than costs
Loss = costs are greater than 
revenues

The GCSE specification states that you should be able to 
calculate interest on loans. Be sure to learn the following 
formula:

Interest on loans=
Total repayment – Borrowed amount x100
Borrowed amount

Profit calculation

Sales Revenue – Cost of 
sales

Interest is the percentage reward 
for saving but the percentage 
cost of borrowing!



Week 4 – Break-even analysis 

. 

Week 4 – Break-even analysis 

Subject: Business Studies Term: 3 Topic: Putting a Business Idea in to Practice

Break-even point

Break-even is the level of output where a business’ sales 
revenue = the total costs.
It is important as understanding this enables the business 
to make decisions about costs, prices and sales volume

Break-even point in units =            Fixed costs                      .
(Sales price – variable cost)

Break-even point in revenue/costs = 
Break-even point X Sales Price

Break-even is where total 
sales revenue and total 
costs cross on the graph

Fixed costs has a straight, 
horizontal line as these do 
not change

Margin of safety = the 
amount between actual 
sales and the break-even 
point
This helps businesses to 
understand how much 
they could lose before they 
are not making profit

Break-even is a tool that is used to make many business 
decisions. The entrepreneur can then use this data to 
perform analysis to see what would happen if revenue 
increases, revenue decreases, costs decrease or costs 
increase.
A business will aim to break-even at 
as low a point as possible as this 
means they are making profit 
sooner which increases the 
likelihood of survival.

Margin of Safety = actual or budgeted sales – break-even sales

Remember!!!

The break-even concept assumes 
that a business will sell every 
single item that it produces. 

It also assumes that it costs the 
same to make all productsGenerally

If costs increase = break-even point 
increases
If prices increase= break-even point 
decreases

Contribution per unit =
selling price per unit - variable costs per 
unit

Break-even analysis can be used by businesses to see what would happen 
if they increase their prices or decrease their costs – where would the 
break-even point be?
Generally reducing costs and increasing selling price = lowers the BEP
Conversely increasing costs and decreasing selling price = increases the BEP



Week 6 – Calculating cash flow 

. 

Week 5 – Importance of cash

Subject: Business Studies Term: 3 Topic: Putting a Business Idea in to Practice

Cash flow describes the movements of cash into and out of a business

Cash inflows: movements of cash into a business 
e.g. customers pay for their sales, when a loan is received from the bank, interest is received 
or when assets are sold

Cash outflows: movements of cash out of the business
e.g. suppliers are paid (raw materials), employee wages and salaries are paid; interest is paid 
to the bank, overheads paid

Opening balance –
the amount of money 
in a business at the 
start of the month 
(the previous month’s 
closing balance)

Opening balance

Closing balance – the amount of 
money in the business at the end of 
the month:
Net cash flow + opening balance

Net cash flow : (negative or 
positive) it is the 
inflows - the outflows 
in a given time period

Inflows can sometimes be referred to as receipts!

A cash flow forecast 
predicts how cash will flow 
through the business. This 
helps to address cash flow 
problems

Cash is not profit!!!

Cash is the amount of money that is available to a business in order to 
pay its  debts! An example:

George sells Jenny a pen for £1. The pen cost £0.25 to make so George 
has £0.75 profit. However! George has said to Jenny that she can pay 
tomorrow. This means that although George has £0.75 profit he has NO 
cash!

A profitable business can fail if it does not have enough cash to pay 
debts – they can become insolvent.

An insolvent business cannot
- Pay its suppliers - pay debts -pay employees
- Repay loans - buy raw materials - promote 

Businesses need to be liquid (able to pay debts) in order to survive and 
grow.

What impacts cash flow?

Sales revenue (is it a lot or not) Change in costs

Credit terms (when do you have 
to pay debts

Demand (is it a lot or not)

Change in stock 
level

Is the business 
affected by seasons

A negative cash flow will often be shown 
in brackets on a cash flow forecast. This 
means they can’t pay debts!



Subject: Design and Technology Term:3 Topic: Work of others 

Work of others Week 1 -



Subject: Design and Technology Term:3 Topic: Manufacturing 

Manufacturing  Week 2

MManufacturing

Joining Materials  
• Permanent and Temporary
• Wood Joints 
• Scale of Production
• Adhesives 

Materials
Woods 
Engineered Boards 
Plastics 
Metals 
Composite Materials 

Tools 

Surface Finishing



Subject: Design and Technology Term:3 Topic: Materials & Working Properties 

Natural & Manufactured Boards   Week 3 

M
Natural & 

Manufactured Boards 

Woods – Man-made   
• MDF
• Chipboard
• Plywood
• Hardwood

Hardwoods
• Oak
• Mahogany
• Beech
• Ash 

Softwood
• Pine

Plastics 
• Acrylic
• Polypropylene
• HIPs
• LDPE
• HDPE
• Urea Formaldehyde

Material Properties 
• Strength
• Elasticity
• Ductility
• Malleability
• Hardness
• Toughness

Metals 
• Aluminum
• Mild Steel
• Stainless Steel
• Cast Iron 
• Copper
• Brass

Composites 
• Carbon Fibre
• GRP Fibreglass



Subject: Design and Technology Term:3 Topic: Materials & Working Properties 

Natural & Manufactured Boards   Week 4 



Subject: Design and Technology Term:3 Topic: Energy, Materials, Systems and Devices 

Mechanical Devices    Week 5 

MMechanical Devices 

Types of motion 
• Linear
• Oscillating 
• Rotary 
• Reciprocating

Levers 
• Class One
• Class Two
• Class Three

Linkages 
• Reverse motion Linkage
• Parallel Motion
• Bell Crank 
• Crank and Slider
• Treadle 

Working out
• How to work out a levers distance of travel
• How to work out the mechanical advantage



Subject: Design and Technology Term:3 Topic: Energy, Materials, Systems and Devices 

Mechanical Devices    Week 6 

MMechanical Devices 

Forces and Stresses 
• Tension 
• Compression 
• Bending 
• Torsion 
• Shear 

The modifications of properties
• Seasoning 
• Annealing
• Addition of stabilisers 

Improving functionality of materials
• Lamination 
• Bending / Folding 
• Webbing
• Fabric interfacing



Subject: Design and Technology Term:3 Topic: Energy, Materials, Systems and Devices 

Energy Generations and Storage Week 7 

MEnergy Generations
& Storage  

Energy Types
Non-renewable
• Fossil Fuels 

Renewable  
• Biomass Energy
• Nuclear Energy
• Wind Energy 
• Solar Energy 
• Tidal Energy 
• Hydroelectricity
• Batteries

-Alkaline 
-Rechargeable



Subject: Drama Term: 3 Topic: Component 3

Component 3

Examined Performance for Component 3

Theatrical Skills
• Learn how to commit dialogue to memory for devised performances and/or learn text 

they are performing for text-based performances 
• Develop the ability to interpret and/or create and perform a character as appropriate 

to the demands of the performance 
• Develop a range of vocal skills and techniques eg clarity of diction, inflection, accent, 

intonation and phrasing; pace, pause and timing; projection, pitch; emotional range; 
song and/or choral speaking 

• Develop a range of physical skills and techniques eg movement, body language, 
posture, gesture, gait, co-ordination, stillness, timing, control; facial expression; eye 
contact, listening, expression of mood; spatial awareness; interaction with other 
performers; dance and choral movement 

• Develop an appropriate performer/audience relationship and ensure sustained 
engagement throughout the performance 

• Adopt the latest safe working practices

Dig Deeper Questions
• How could you communicate subtle changes in a character?             
• Why is blocking an important part of the ‘page to stage’ process?
• How might environmental given circumstances influence your use of space?                                          

Why are proxemics so important when creating meaning?
• How might you as an actor use given circumstances to craft your character?
• What do you think is the most important part of the ‘page to stage’ process?
• What makes a successful, scripted performance?
• Why is it important to research the historical, political and social context of the play?
• Why is it important to skim read the whole play, even though you are only 

performing two extracts?

Text In Practice

Text In Practice Component 3

Given Circumstances: Everything that the script tells you. The ‘world’ of the play – the 
things that make the play that play and not a different play.

Environmental – Geographic location (inc. climate), date, year, season, time of day. Also 
includes the economic environment: the character’s relationship to wealth or poverty, 
and the class of the character in relationship to the society in which they live. 

Previous Action - Any action mentioned in the play’s dialogue that reveals any incident or 
action that took place before the current action of the play/scene began. Often called, 
‘exposition’. 

Polar Opposition/Attitude - Beliefs held by a character that are in direct opposition to the 
world in which the character lives. This opposition creates conflict. Conflict creates 
dramatic action. 

Spatial Awareness: The ability to see yourself (in relation to other actors/set) in the stage 
space to create a specific effect.

Proxemics: The use of space/distance to communicate relationship.

Script: The entire play written down. Scripts include all the dialogue that the characters 
speak, stage directions and a 
brief overview of the setting.

Blocking: Planning your positioning and movement around the stage, including entrances 
and exits.



Subject: Drama Term: 3 Topic: Component 2 and 3

Text In Practice

Text In Practice Component 3

Examined Performance for Component 3
Learners who have chosen performing as a specialism are expected to: 
• learn how to commit dialogue to memory for devised performances and/or learn text 
they are performing for text-based performances 
• develop the ability to interpret and/or create and perform a character as appropriate to 
the demands of the performance 
• develop a range of vocal skills and techniques eg clarity of diction, inflection, accent, 
intonation and phrasing; pace, pause and timing; projection, pitch; emotional range; song 
and/or choral speaking 
• develop a range of physical skills and techniques eg movement, body language, posture, 
gesture, gait, co-ordination, stillness, timing, control; facial expression; eye contact, 
listening, expression of mood; spatial awareness; interaction with other performers; dance 
and choral movement 
• develop an appropriate performer/audience relationship and ensure sustained 
engagement throughout the performance 
• adopt the latest safe working practices.

Learners who have chosen lighting design as a specialism are expected to: 
• learn how to design and realise lighting that contributes positively to the overall effect of 
the performance and communicates intended meaning for an audience 
• develop the ability to design and realise lighting capable of establishing the location, time 
and/or to enhance mood or atmosphere 
• develop the ability to design and realise a range of lighting effects eg through the use of 
colour, gobos, gels, filters, gauzes, projections and lighting states through intensity, fading 
and cross-fading, blackout, shadow, directional lighting 
• develop the ability to select the appropriate equipment and determine its position in 
order to realise the intended design eg choice of lanterns and lamps – profile, Fresnel, 
flood, moving light, birdies, strobes; rigged, floor and side lights; angle and focus of lanterns 
• develop an understanding of how to apply rigging, positioning, angling and focusing 
• adopt the latest safe working practices. 

Component 3



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Week 1 Research & Observational Recording

Assessment Objective 3 (AO3)

AO3- Record ideas, 
observations and 

insights relevant to 
intentions as work 

progresses. 

AO3: Mood board – Home Learning Patterns in Culture
AO3: Drawing from observation: 
Making a recording of one of your 
collected pattern images.

Choose one of the below countries to research the patterns that 
have developed within that culture and create a mood board of 

images.

Africa
Islam (Islamic)

New Zealand (Maori)
Australia (Aboriginal)

India (Mandala)
Mexico (Day of the Dead)

Each nation has different culture, so their art 
works are modified according to their culture



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Home Learning: Week 2 Contextual Studies – Patterns in Culture

. 

AO1: Explore the work of artists, ideas and concepts: Vocabulary
Using the correct vocabulary in your annotation will show that you 
are developing your knowledge, understanding and skills. Think 
about using key terms, such as:

Subject –
• what is shown in the artwork?
• who is it a portrait of?
• what objects are in a still life?
• what is your natural or built environment?

Composition –
• how are the elements of the work arranged?
• are they close together or far apart?
• what is the overall shape of the composition?
• what viewpoint is it shown from?

Foreground and background –
• which elements appear close up or further away?

Visual elements –
- how are line, shape, colour, tone, form, texture and pattern used?

Think carefully about how your annotation looks. It should add to your work and not 
distract from it.
Make sure handwritten annotation is easy to read. If your handwriting is messy you 
might be better printing your notes.
If you want to print notes you should use a font that complements your images.
Don't feel you have to write in full sentences. Noting key words or phrases can be just 
as effective.

Assessment Objective 1 (AO1)

Develop ideas through 
investigations, 

demonstrating critical 
understanding of source

Short, simple notes using correct vocabulary can give a clear idea of your 
understanding and knowledge

Write about an artist that creates patterns related to 
the below cultures.

Africa - Alaoula Senbanjo
Islam (Islamic) – el Seed

New Zealand (Maori)-Aaron Mctaggar
Australia (Aboriginal) - Tradara Briscoe

India (Mandala) – Steven Meakin
Mexican (Day of the Dead) - Alfonso Castillo



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Indian Henna 

Week 2 – Artist Transcription
AO1: Transcription of artist explored 
Make a transcription of explored artists work. A transcription is when you take a piece of art and draw from it to 
understand how it is made. It isn’t copying because you are not replicating it exactly. Instead, you are distilling 
the image, taking from it what you want, and leaving the rest behind. It is a tool artists have used for centuries.

Assessment Objective 1 (AO1)Develop ideas through 
investigations, demonstrating 

critical understanding of source

African Artist; Alaoula Senbanjo Islamic Artist; eL Seed Day of the Dead; Alfonso Castillo

Maori Artist Aaron MctaggartAboriginal Artist; Tradara Briscoe Mandala Artist – Stephen Meakin 



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Week 3 – Developing Design Ideas

AO2: Developing Design Ideas
Assessment Objective 2 (AO2)

Refine work by exploring 
ideas, selecting and 
experimenting with 
appropriate media, 

materials, techniques and 
processes.

Create initial sketched design ideas for a final outcome 
that combines natural forms with your chosen culture.

Important to consider your composition.

Create a refined design ideas for 
final outcome.

Composition is the term given to a complete 
work of art and, more specifically, to the way in 
which all its elements work together to produce 
an overall effect.



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Week 4-6 Final Outcome – Patterns in Culture

. 

Final Outcome - Present a personal and meaningful response that 
realises intentions and demonstrates understanding of visual language.

Final Outcome 
created either 
from; Acrylic 
Paint, Clay or 
Lino Print.



Subject: Fine Art Term: 3 Topic: Patterns in Nature

Week 1-6 Annotation

. 

AO1: Annotating your work, ideas and concepts
Annotations are written explanations or critical comments added to 
art or design work that record and communicate your thoughts.

• analyse the work of an inspirational artist or designer
• record a technique
• record ideas
• explain the thinking behind an idea
• analyse the success of a technique, idea or composition
• explain how a particular artist or designer’s style or technique has 

influenced your work#

To annotate your work successfully, you should explain:

• what you have done and why you did it
• how you did it, such as the media and techniques used
• why you chose a particular medium or technique
• how an artwork or design fits in with your project
• what aspects you like
• how you could improve the work
• what you think you will do next

Assessment Objective 2 (AO2)

Refine work by 
exploring ideas, 

selecting and 
experimenting 

with appropriate 
media, materials, 
techniques and 

processes.

Annotations can be used for your own reference, 
eg to make a note of how you achieved a 
technique, or to record an idea you might like to 
try later.
They can also be used to communicate 
information to the examiner that will help 
explain your thoughts and decision-making 
processes.
Using annotations can demonstrate evidence of 
planning, decision-making and problem-solving 
ability, which will all contribute towards your 
assessment.

Carefully placed annotation can complement your visual work as well as 
explaining it



Subject: Health and Social Care Term: 3 Topic: Learning Aim B Life events

Week Accident/Injury and 
Relationships Life Events

Not thought 
of as likely to 
happen.

Believe that 
these are likely 
to happen to 
you at some 
point.

Week 1-Life Events including Physical 

Physical events make 
changes to your 
body, physical health 
or mobility.
Relationship 
changes impact on 
informal and 
intimate 
relationships.
Life circumstances 
impacts on day-to-
day life and the 
choices you make.

• Bereavement is the death of someone close to you
• New relationships mean you can share worries and have practical/emotional support
• Marriage causes people to adapt to a new life as a couple and sometimes change their 

lifestyle. It can improve self-esteem, provide safety and security and sexual intimacy
• Divorce can lead to insecurity, poor self image, ill health and a loss of friends
• Parenthood can bring joy and fulfilment but also a big change in routine and lifestyle, 

less time for yourself, added pressure, lack of sleep



Subject: Health and Social Care Term: 3 Topic: Learning Aim B: Life Events 

Week 4 – Adapting to Change/Support 

. 

Week 3 – Life Circumstances/Adapting 

Resilience Ability to come to terms with and adapt to events that happen in life. It includes 
having a positive outlook, accepting change will happen, planning for life events

Understan
ding
Change

People can prepare for change by considering how it will affect them and how 
they can adapt to it

Accepting 
Change

Some people cling on to the past and think about what their life used to be like, 
seeing change as a bad thing. A positive outlook is to look to the future to help 
you adapt

Giving time People need time to adapt and accept their loss/new life in order to positively 
impact their development

Support
• Emotional includes having someone to talk to which helps 

someone to feel secure and adapt to change. Friends and 
family can offer this as well as professionals. This can help to 
reduce anxiety and stress, improve confidence, help people 
come to terms with change, improve self-esteem

• Information/advice includes help on where to go for support, 
choices available, how to make the right choice

• Practical help includes things such as financial support, 
childcare, transport and anything to make someone’s 
circumstance easier



Subject: Health and Social Care Term: 3 Topic: Learning Aim B: Life Events 

Week 6 – Sources of Support Week 5 –Accessing Support 



Subject: Health and Social Care Term: 3 Topic: Learning Aim B: Coursework 

Week 7 –

Section 1
The first section of your information pack should begin by introducing the individuals 
and the life event you have selected. 
You should then explain the impact of the life event on each individual, giving examples 
of the different ways in which each person was affected by the same event.
Section 2
The second section of your information pack should explain how your two, chosen 
individuals adapted to the life event using support from agencies, families other 
organisations, giving examples of the sources of support used by each individual.
Section 3
The third section of your information pack should assess how well each individual 
adapted to the selected life event, the role support played in helping each one to adapt 
and how valuable this was.
You should also compare the ways in which each individual adapted to the changes 
brought about by the life event.



Subject: Creative iMedia Term: 3 Topic: RO82 Creating a multipage website revision

Week 1

Week 2

Week 3

Understanding the purpose and properties of digital graphics
Why digital graphics are used – Entertain, advertise, promote, inform, educate. How digital graphics are used; print publishing labelling and branding 
of products, advertising, website banners and buttons, presentations and games. Types of digital graphics – bitmap and raster graphics – what is the 
difference. Image file formats - .jpg .png .gif .tiff .eps .psd .spp .dpp .svg .psp .pdf .bmp .wdp .hdp .jxr.  
Compression settings – lossy and lossless compression, and properties of digital graphics including pixel dimensions and DPI. 
How different purposes and audiences influence the design and layout of digital graphics. 
Extended learning: https://youtu.be/hbOGp51nYGI

Be able to plan the creation of a digital graphic;
Interpreting client requirements: Before starting work on creating a digital graphic, you must cheque what the client wants. Read the client brief or 
specification carefully. Then think about how to satisfy the brief using your creative talents and ideas. Write a 250+ words assignment showing your 
understanding of the client requirements including your initial design ideas including content, layout, composition, house style and image properties.
Understanding the target audience: The expectations, needs and requirements of the target audience must be considered if your digital graphic is to 
be successful. This is helped by categorising the target audience before thinking about their needs. Once you have a clear idea about who your target 
audience is, you can consider what they want or need from the digital graphic. For example, do they want information or to be entertained?

Producing a work plan for graphics creation;
Project plans are structured lists of all the tasks and associated activities needed to create the digital graphic, with a time scale for each 
activity and estimated completion date for the overall project. A work plan does not have to be in any set format but should include a 
range of activities that must be completed to create the digital graphic. When thinking about the effectiveness of the work plan consider 
'could somebody else follow it'? Nearly all learners at WPS make a Gantt chart for this pat of the project... 

Extended learning: How to make a Gantt chart: https://www.youtube.com/watch?v=un8j6QqpYa0

https://youtu.be/hbOGp51nYGI
https://www.youtube.com/watch?v=un8j6QqpYa0


Week 4

Week 5

Subject: Creative iMedia Term: 4 Topic: RO82 Creating a multipage website revision

Producing a visualisation diagram
A visualisation diagram is a drawing or sketch to illustrate your ideas of what the final graphic could look like. The visualisation diagram can be produced in one of two ways.
1. Hand drawn using paper and pencils or coloured markers. Sketch out what you want the graphic to look like. Annotate this with comments on colours, fonts and layouts.
2. Digitally produced: using a software application. This does not have to be image editing software: you could use desktop publishing applications such as Microsoft publisher / .ppt
Your visualisation diagram should have enough detail to be created by somebody else as well as giving your client a good idea of what you are intending to create. That might need 
some detailed annotations to illustrate your ideas.

Identifying assets needed to produce a digital graphic
You need ideas about what could potentially be used, but you will also need to comment on their suitability. Assets could be from: photographs, whether taken by yourself or by 
others and images, from any printed material ( think about Copyright restrictions) , image libraries, from web based picture libraries ( conditions and costs of used to be identified)
graphics and logos, these might be supplied by the client in a vocational or commercial context. Internet images can be found using an image search, but the results do not always 
show images that would be suitable resolution for print, check the pixel dimensions of the image for suitability. Check the pixel dimensions and divide these by 300 to determine how 
large they could be ( in inches). The second restriction is Copyright - most Internet images will be protected, even if it isn't clearly stated. 

Identifying resources needed to create a digital graphic
Peripherals for use in creating digital graphics: Mouse, keyboard, computer, monitor, printer, scanner, graphic tablet, using a stylus pen on 
the tablet is similar to using a brush on paper, so it is popular with creative artists and designers. Digital camera: You may have your own 
images if you study photography.

Choosing image editing software
Adobe Photoshop: a widely used industry standard application used with photographs and graphic design
Other applications can be used to edit graphics, such as Microsoft publisher, word, PowerPoint ET cetera but they are not considered 
good choices.
Keep in mind what will be needed and why when planning your digital graphics projects so that you can make informed choices.



Subject: Photography Term: 3 Topic: Experimentation

GSCE Course ContentWeek 1
AO1- Research images and artists
Begin with a strong starting point. Research this starting point 
and  photographers and techniques linked to your idea. 
Presentation and narrative is key.  Examples: Mind Maps, Artist 
Research, Photograph Analysis, Analysis of Techniques.

AO2- Experimenting with materials and techniques
Reduce and refine your ideas and explore this in detail, analytically 
and aesthetically. Explore the visual elements such as colour, 
shape, texture etc. Start to experiment and develop these ideas 
further by choosing a photographer/ a photograph, analyse it and 
recreate it, and then reflect on it and it’s influence on your own 
work! Photograph techniques, digital and manual manipulation.

AO3- Recording ideas
Recording your ideas, observations, analysis and reflection. Should 
include visual and written work. This is important as it documents 
your artist influence and experimentation which is essential to your 
mark. It is a cycle of influence, recreation, experimentation,  
reflection and refining. Examples – Photoshoot planning, Contact 
Sheets, Photographs and Annotations, Photograph Analysis

AO4- Final piece and evaluation
Your final piece must reflect everything you have analysed and 
explored throughout your project, and show a clear journey from 
starting point to final piece. If its not clear to you, it certainly won't 
be evident to the examiner, so make sure it is a coherent body of 
work. It should be influenced by the work of others but must not 
be a copy of others’ work. It has to be unique.



Subject: Photography Term: 3 Topic: Experimentation

Week 2- Photographic Visual Elements

Lighting is a key factor in creating a successful image. it is necessary to control 
and manipulate light correctly in order to get the best texture, vibrancy of 

colour and luminosity on your subjects. Lighting can be natural or artificial. It 
can be harsh or soft. The direction and intensity of the lighting not only affect 
the clarity of the image but the position of shadows. This in turn effects the 

atmosphere or mood of an image.

The viewpoint refers to the position a photograph is taken from. There are three common 
view points, worm’s eye view, bird’s eye view, and eye level. Angles are the specific 
location of the camera and the direction a photograph is taken from. Both of these 

elements have an impact on the composition, interest and overall success of your image. 

Composition is the arrangement or placement of object in an image to maximise aesthetic value. It is an extremely important skill in creating success photographs. This skill requires 
practice in order to "train your eye" to achieve your outcome. 

Above are some examples of different styles of composition. Rule of Thirds, Symmetry, Centred, Negative Space, Leading Lines, Framed and Filling the Frame are some of the most 

common compositions used. Can you identify the type of composition shown in each example?



Subject: Photography Term: 3 Topic: Experimentation

Week 3 – 4- Digital Manipulation
You will learn how to manipulate your photographs in the style of the below artists (left to right Camila Casullo, Nico Goodden, Brandon Kidwell, Barbara Kruger and Julie Cockburn). 
You will learn how to isolate colour, create a double exposure affect, add text and repeat and rotate to create patterns. You can find YouTube tutorials for all of these skills to practice 
using Photoshop prior to your lesson.



Subject: Photography Term: 3 Topic: Experimentation

Week 5 – 6- Photographic Visual Elements
You will learn how to manipulate your photographs in the style of the below artists (left to right Amy Friend, Elise Wehle, Erin Case, Victoria Villasana, Alana Dee Haynes). You will 
learn how to create tessellation patterns, negative space effects, create a double exposure affect, add embroidery and add drawing/ etching to your photographs. 



Subject: Photography Term: 3 Topic: Fundamentals of Photography

Key Vocabulary and Definitions

• Aesthetic Value - The positive attributes of a visual.

• Composition - The artistic arrangement of the parts of a picture.

• Rule of Thirds - The rule of thirds is applied by aligning a subject with 

the guide lines and their intersection points on a gird split into thirds

• Symmetry - Symmetry is when both sides of an image are the same or hold 

equal weight

• Centred - The subject of an image is centred in the photograph.

• Negative Space - Is the area surrounding the main subject in 

a photograph which is left unoccupied.

• Leading Lines - Lines that appear in a photograph that have been framed 

and positioned by the photographer to draw the viewer's eye towards a 

specific point of interest.

• Framed - A frame within a frame occurs when you use a visual element in 

the image to frame the primary subject.

• Filling the Frame - These means the subject(s) takes up a significant part of 

your image, filling up to the edge or the frame of your photograph.

• Viewpoint - Refers to the position a photograph is taken from. There are 

three common view points, worm’s eye view, bird’s eye view, and eye level.

• Lighting - Refers to the way a photograph is light this can be 

categorised natural i.e. sunlight or artificial i.e. lamp, studio setting. It can 

also be harsh (bright and defined, casts strong contrast/shadows )or soft 

(glowing and evenly dispersed). Different effects are created using different 

lighting positions i.e. back lighting, side lighting.

• Focus - Describes the part of a photograph that is sharpest or clearest. Can 

also refer to the most important part of a composition.

• Depth of Field – Is the distance between the nearest and the furthest objects 

giving a focused image.

• Narrative - The story which the photographer creates using the different 

visual elements.

• Mood - The suggestion of a particular feeling or state of mind a 

photographer creates using the visual elements. Can also be known as 

atmosphere.



Subject: Psychology Term: 3 Topic: Developmental Psychology

Week 2– Dweck’s ideas on mindsets  

. 

Week 1 – Key Study-Piaget (1952) 
Conservation of Number 

A01
Background= Conservation happens in cognitive development. It is the 
understanding that even if the appearance of an object or liquid changes 
the physical properties are the same. According to Piaget conservation of 
number happens and then mass and volume
Aim= To demonstrate children in concrete operational stage are more likely 
to be able to conserve than those in the pre-operational stage
Hypothesis= Children in COS will conserve whereas children in POS will not
Method= natural experiment, IV= age DV= ability to conserve number, 
independent measures, sample size unknown but small sample of Swiss 
children from Geneva
Procedure= Shown two rows of counters that were lined up both equally 
matched. They were asked ‘is there the same amount of counters in each 
row?’. The rows were changed and the question asked again
Results= 3-4 year olds (POS) said there were more in the row that had be 
transformed. Children in COS could recognize they had the same amount
Conclusion=Supports Piagets hypothesis

A03
 Problems with the method- demand characteristics. Asking them the 

same Q twice might have confused them into thinking they had to say 
something different

 Artificial task- they might have thought something must have 
happened because the adult did it

 Culturally biased- Swiss children

A01
Fixed mindset
• Believe intelligence is innate and cannot be changed
• Less likely to see the need to practice or try to improve 
• Concerned with looking intelligent and avoid things they may fail at
• Failure affects their self-esteem
• Don’t like to make effort
Growth mindset
• Believe you can develop intelligence over time
• Know not everyone has the same potential but with dedication, practice and 

challenging you can improve
• See failure as a challenge 
• Resilient
Teachers should teach the idea that being able to do things quickly is not always a good 
thing and that practice and effort is important. 
Dweck recognizes you can have a fixed mindset for one thing and a growth for another 
People with growth mindsets are also less likely to bully
Praising for intelligence= learners choose tasks that don’t challenge them as they value 
performance and compare themselves to others
Praising for effort= more value for learning opportunities, leads to a growth mindset

A03
 Some critics argue teachers shouldn’t use praise at all
 Failure is placed on the learner which could affect self-esteem
 Nurture argument- innate traits may have more of an impact 



Subject: Psychology Term: 3 Topic: Developmental Psychology

Week 3- Willingham’s Learning Theory 

A01
Learning styles= The idea that learners have different learning styles and 
would learn better if taught in the style that suits them
Visual= reading a text book
Auditory= Listening to teachers/podcasts
Kinaesthetic= ‘hands on’ learning
Although learners might have a preference, in exam conditions it makes no 
difference. Learners will have different abilities but that doesn’t mean 
they learn better in that way.
Confirmation bias= When we evaluate our beliefs we take notice of 
information that supports our views and ignore information that 
contradicts it.
Teachers should be more concerned whether the method of teaching best 
fits the content rather than adapting the lesson to the ‘learning styles’
Why Don’t Students Like School (2010)
• Knowledge must be meaningful, not just facts but making links 

between content. This will help long-term memory
• Drilling information is boring and makes them dislike school
• HWK should benefit learning
• There is no benefit in asking learners to ‘think like scientists/historians 

etc.’ and they shouldn’t carry out experiments

A03
Teachers would argue it is important to conduct experiments/research 

to learn how to do it
Certain things may benefit from being drilled
Nurture argument like Dweck ignoring innate factors that affect the 

learning of children 



Subject: Psychology Term: 3 Topic:  Development

Week 4 – Key Study- Blackwell and Dweck (2007) 

A01
Background= students who believe intelligence is flexible (growth) gained 
better grades than those who believed it was fixed
Study 1
Aim= To see whether theories of intelligence correlate with academic 
achievement and to test the impact of academic intervention
Hypothesis=There will be a relationship between 7th grade students idea of 
intelligence (fixed or growth) and their achievements based on a Maths test
Method= Longitudinal over 5 years, correlational field study, 373 students 
from 4 7th grade classes in NY USA. 
Scores on a math's test was taken as well as a motivational questionnaire 
which assessed their mindset, learning goal, effort beliefs and response to 
failure
Results= No significant correlation between mindset and other motivational 
scores or Maths test result in 7th grade HOWEVER when tested at the end of 
7th grade and 8th grade there was a correlation
Conclusion= If they believed their intelligence could change then they 
improved more than those who thought IQ was fixed

A03
 Culturally biased- NY schools may not represent other countries
 Impact measured was small
 Reductionist as only focused on students mindset and if parents and teachers also had this belief then this would contribute to findings

Study 2
Hypothesis= Students who are taught to think intelligence changes 
display more motivation and achieve more highly than those not 
taught this
Method= correlational field study, independent measures design in a 
secondary school in NY USA again. They grouped people into 
intervention group or control group (not given intervention). 99 
participants used with consent gained
Procedure= PPs completed the motivation questionnaire, randomly 
assigned to intervention group or not. Intervention group were taught 
that ‘learning changes the brain by forming new neural connections 
and that students are in charge of this’
Maths grades, motivation score and teacher assessment were 
recorded after 8 sessions
Results= PPs in intervention group had more positive mindsets in the 
motivation questionnaire, the teacher report showed 27% had more 
positive motivation, and the intervention group did better on the 
Maths test
Conclusion= Positive mindset=more motivated and teaching students 
that intelligence is flexible has a positive impact on motivation and 
achievement



Subject: Psychology Term: 3 Topic:  Development

Week 5 – Development-Applications  

How Learning Theories Apply to Education
Growth Mindsets- Teachers should set tasks that allow learners 
to make progress and achieve, encouraging them to work hard 
and give them the tools to succeed. Teachers should praise for 
effort and not for intelligence
Meaning not learning styles- Evidence shows learning styles 
don’t work so lessons should not be differentiated to suit this 
but instead focus on supporting progress. Students need to be 
encouraged to think about the meaning of content.

How Piaget’s Ideas Have Been Applied to Education
Readiness-Piaget identified stages that children develop. 
Teachers need to ask learners questions in a way that takes into 
account their developmental stage. He believed intelligence 
was innate and all children are ready at the same stages
Sensori-motor- A child in this stage should be given toys like 
rattles to learn how to grasp it and make sounds
Pre-operational- Children should be encouraged to dress up 
and play role play games
Concrete operational- Help them to learn to cook so they can 
develop conservation with ingredients
Formal operational- Engage children in debates to help 
hypothetical thinking
Active learning- Piaget suggested the classroom should 
encourage ‘discovery learning’ and learning through play, 
solving problems and thinking creatively



Subject: Psychology Term: 3 Topic: Psychological Problems

Week 7 – Changing Attitudes towards mental 
health 

The effects of stigma on individuals before and after diagnosis 
• Cognitive factors (stigmas) are hard to measure but self-report methods can try to
• Before diagnosis people can be perceived as ‘weird’ or ‘crazy’
• After diagnosis individual disorders carry their own stereotype such as Schizophrenic= 

‘violent and dangerous’
• This could lead to a self-fulfilling prophecy

The effects of discrimination on individuals before and after diagnosis 
• Friendship rejection
• People are often less likely to help you because the ‘issue’ isn’t physical
• After diagnosis family can exclude you and employers may treat you differently or you 

may be less likely to get a job

The effects of significant mental health problems on the wider society, including care in 
the community
• Increase in mental health issues= a strain on the NHS
• Lack of funding=more needed from tax payers
• More people needing help=the quality of care reduces
• Community care is often used instead of psychiatric but some argue this is too much 

pressure for families and communities without the resources or time
• Society has had to pass laws to protect people with disabilities including mental 

health
• The rise in prevalence means people have to interact with those who have mental 

health conditions and this can impact attitudes and reduce discrimination
• Campaigns have raised awareness 

Week 6 – Defining Mental Health, Prevalence 
and Incidence 

Mental health continuum- a way of defining mental health by looking at it on a scale. Individuals 
may feel more or less mentally healthy at different times in different situations
Jahoda (1958) suggested good mental health is:
• High self-esteem
• Personal growth and self-actualization
• Autonomy
• Accurate perception of reality
• Mastery of the environment
Prevalence of Mental Health Problems
Prevalence= the number of people with a mental health problem at any one time
¼ British adults report being diagnosed with a mental health disorder
Every year 1/10 children (5-16) are diagnosed
APMS (adult psychiatric morbidity survey) 
• 16-24 year olds are more likely to suffer from panic disorders and phobias
• 45-54 are more likely to suffer from anxiety
• Women are more likely to suffer anxiety, depression, phobias and OCD
• LGBTQ are more at risk of experiencing mental health problems
Prevalence Over Time
• This is difficult to track because not all are recorded and diagnosed, symptoms change over 

time, self-report surveys are not accurate.
• Despite these issues there is clearly a rise in mental health in the UK in particular mood and 

anxiety disorders.
• There is also a change in attitude and diagnosis over time for example what classes as a 

symptom and how long someone has to have it
• Changes over time e.g homosexuality which used to be classed as a disorder in the 1990s 
How Attitudes Have Changed
• We avoid stigmatized words such as ‘insanity’ and ‘crazy’
• Mental Health Act (1959) used ‘mental disorders’
• Mental health treated similarly to physical
• 1970’s Mind charity was formed and campaigned
• 1980’s rise in community care
• 90’s onwards we see more groups such as ‘Time To Change’



• The features of major sporting events, i.e. 
o regularity/scheduling, i.e. 
- ‘one-off’ (e.g. hosting the Olympic and Paralympic Games 
will only happen in any given country/ city once in a 
generation) 
- regular (e.g. UEFA Champions League final is an annual event 
which a city could host more than once in a relatively short 
period of time but it is shared around as a rule) 
o regular and recurring (e.g. hosting a Formula 1 Grand Prix 
would be annual and is normally contracted for a period of 
years to the host country/city) 
o international element, i.e. involves competitors, and 
therefore supporters/interest, from more than one country 
(e.g. the Olympic and Paralympic Games; FIFA World Cup; 
Rugby Union Six Nations) 
o level of investment, i.e. 
- required
- which may be attracted 
o potential ‘legacy’, i.e. 
- sporting 
- social 
- economic 

Subject: Sports Studies Term: 3 – Learning Outcome 3 Topic: Unit R051 Contemporary Issues in Sport

• The potential benefits and drawbacks of cities/countries hosting major 
sporting events, i.e. 

o benefits, i.e. 

- investment in developing/improving transport system 

- increased direct and indirect tourism 

- commercial benefits (e.g. money from sponsors, external investment which 
would not otherwise have been attracted) 

- participation may increase in some sports 

- infrastructure/social facilities built can be used by people who live in the 
area where the events have been held 

- sports facilities will be improved or new facilities built 

- raise the status of the country/‘shop window effect’ 

- morale of the country is raised 

o drawbacks, i.e. 

- bidding to host can be expensive and you may not be awarded the event 

- event can cost hosts more than it raises in revenue 

- facilities can end up not being used after the event if not planned properly 

- can have negative impact on the status of the country if event runs poorly/is 
disorganised 

- while hosting the event will help to promote one area of sport, others may 
suffer as a consequence - can cause divisions in the country if the specific area 
which hosted (e.g. one city) is perceived to have been the only beneficiary 

• The links between potential benefits and drawbacks and legacy, i.e. 

o many of the benefits and drawbacks are relevant to more than one 
of the legacy areas (sporting, social, economic) (e.g. sports facilities 
could have both sporting and social legacy).



Key Words

Regularity – the quality of being stable, predictable and regular.

International – a game or contest between teams representing 
different countries in a sport

Investment – the action or process of investing money for profit.

Legacy – all planned and unplanned structures created for and by 
a sporting event that remain longer than the event itself e.g. Olympic 
legacy.

Drawback – a feature that renders something less acceptable; a 
disadvantage or problem.

Subject: Sports Studies Term: 3 – Learning Outcome 3 Topic: Unit R051 Contemporary Issues in Sport
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