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Subject: English

Term: 6

Topic: Conflict Poetry

Week 2

Week 1
Fear
The effects
of conflict
The
realities of
conflict

Key content and
ideas

Personification is employed to accentuate the violence and danger of the war
zone, such as bullets ‘smacking’ the air and a green hedge that ‘dazzles’ with rifle
fire. Verbs like ‘lugged’ and ‘stumbling’ underscore the awkwardness of the
soldier. He is not a superhero or brave soldier – this is a man struggling to come
to terms with the hellish landscape that surrounds him.

Key
themes

Poppies
A mother describes her thoughts and feelings as her son is leaving home
to join the army. As a mother prepares to say goodbye to her son who is
leaving to go to war, she remembers the experiences she had with her
son when he was a child, how she feels now that he is going and her
fears of what will happen in the future. Like some of the other poems in
the ‘Power and Conflict’ collection, Weir’s Poppies deals with the feelings
of absence and loss.

Structure and Form

Structure and Form

The poem begins with the soldier already running – he finds himself running
across the battlefield, as if he is detached from what is happening. The poem is
broken up into three stanzas: the first explains the soldier’s initial actions and the
patriotism he had at the beginning: “The patriotic tear that had brimmed in his
eye / Sweating like molten iron from the centre of his chest”. The second stanza
shows a significant change in tone with the soldier experiencing ‘bewilderment’
and a level of self-awareness: “In what cold clockwork of the stars and the nations
/ Was he the hand pointing that second?” It is a kind of existential experience for
the soldier as he begins to question exactly what he is doing.
The third stanza sees the soldier ‘awaken’ again and find a way to keep moving, to
get out of “blue crackling air”, but the yellow hare is included potentially as a
form of metaphor to represent cowardice.
The use of caesuras and enjambment creates lines of differing lines which could
represent the uneven running of the man through the mud.

Key
themes

The poem has four clear stanzas, the opening and closing stanzas with six
lines, the second with 11 and the third 12. The heavy use of caesuras
suggests a person unsure about themselves and how they feel. Whilst
the mother gives the outward appearance of confidence and certainty to
her son, inside we can see through her thoughts that she is struggling to
come to terms with the loss of her son as he leaves.
As the poem moves along we see it is moving across time as well: “Three
days before”, “Before you left”, “After you’d gone”, “later” and “this is
where it led me”. Throughout the poem the mother returns to her past
with her child as she remembers their experiences together. The
memorial in the final stanza acts as a visual metaphor for the past as the
speaker stands in the present looking to the future. Like some of the
other poems in the ‘Power and Conflict’ collection, Poppies focuses on
the idea of time and the power it has.

Language

Key content and ideas

A soldier during the First World War is sent ‘over the top’ to charge across no
man’s land with a bayonet or knife fixed to the end of his rifle. As he moves his
thoughts and feelings begin to change. The speaker explains how a soldier begins
the war full of patriotism and pride in fighting for his country, but halfway across
on his journey his feelings change and he gets a sense of ‘bewilderment’ or
realisation of where he is and what he is doing. The inclusion of the yellow hare
could be literal or it could be metaphorical, representing the cowardly side of the
soldier wanting to escape the situation he now finds himself in. By the end of the
poem he is desperate to escape. This poems contrasts particularly well with
‘Charge of the Light Brigade’ in terms of attitudes towards war and bravery.

Language

Bayonet Charge

Throughout the poem a military motif is used to provide constant
reminders of war and conflict and echoes the speaker’s own feelings as
she keeps thinking of her son going off to fight. Images such as
“blockade”, “spasms”, “bandaged” and “reinforcements” all allude to the
threat of war throughout the entire piece.

.

Absence
Loss
Memorie
s
The
realities
of conflict
The
effects of
conflict

Subject: English

Term: 6

Topic: Conflict Poetry

Week 4

Week 3

Memories
Guilt
The effects
of conflict
The
realities of
conflict

Key
themes

Key content and ideas

The religious imagery in the first stanza allows the photographer to detach
himself from the process of developing the photos and being affected by the
suffering he has witnessed. It has become a process he must go through without
emotional response in order for him to complete it. However, we know he is
affected by it as his hands ; which did not tremble then though seem to now’.
The sibilance of ‘spools of suffering’ again seems to dehumanize or desensitize
the photographer and the reader to the violence of war.

Kamikaze

A kamikaze pilot sets off on his mission but halfway on his journey he changes his
mind. Kamikaze pilots were trained to go on suicide missions, or to crash their
planes into enemy boats. The pilot’s daughter tries to explain to the reader why
she thinks he turned back: because he loved the beauty of nature around him and
because he remembered the wonderful days of his childhood. It was a great
honour to become a kamikaze pilot in Japanese culture at the time and to not
complete your mission would be viewed as cowardice and a great dishonour to
your family. The pilot’s wife and family shun and isolate and slowly his children
learn to do so too. Beatrice Garland uses this poem to question the attitudes
surrounding Kamikaze pilots and how the pilot is treated when he returns. The
way the fish are described in the sea emphasises how beautiful they were to the
father, and the way speaker talks of her father suggests she can understand why
he did what he did.

Structure and Form

Structure and Form

The poem is divided up into four regular six line stanzas and each one ends with
a rhyming couplet. Unlike some of the other poems in the ‘Power and Conflict’
collection, War Photographer is rigidly structured. Could this mirror the
photographer’s determination to find some sort of order in the chaos he finds
himself in? He does put the ‘spools of suffering’ into ‘ordered rows’ after all.
Moreover, a war photographer must be detached and distant from his work in
order to do his job. The regular structure to the poem seems to reflect this. The
final lines “From the aeroplane he stares impassively at where / he earns his
living and they do not care” suggest the people he takes photos for do not care
about the people he takes photos of, and the war photographer is off to his next
assignment to earn his living and feels ‘impassive’ or without care about having
to do it once more.

Key
themes

The poem is set out in seven, six-line stanzas and although there isn’t a regular
rhyming pattern to the piece, most lines have a similar length and number of
syllables to them, providing a calmness, neutrality and regularity to the poem. The
speaker tells the reader the story, and the reader can then make up their own
minds about the events that have taken place.
There is a shift in perspective halfway through the poem. Initially, the poem is told
in third person (“her father, “she thought”), but this changes to first person (“my
mother never spoke again”) which changes our understanding of the poem and of
the pilot. Finally, we are told that the speaker’s mother thinks the father probably
felt about would have been the better way to die. We are provided with three
perspectives throughout the poem and it is up to the reader to interpret the
events.

Language

Key content and ideas

This poem focuses on the experiences of someone who goes to war zones to
take pictures for national newspapers back in the UK. In his darkroom (where he
develops his photos) at the start of the poem, he develops the pictures he’s
taken. Being back at home in the UK presents a very different world to the ones
he has visited in the midst of war. Like in ‘Remains’, the photographer
remembers the experiences he went through and the ‘ghosts’ that are in his
thoughts. Duffy uses her poem to not only explain the difficult role of being a
war photographer, but to ask the reader to look at themselves and ask why they
have become desensitized to images of war. It also seems like the war
photographer is finding it increasingly difficult to find comfort in his own world
but also forget about the events he has seen – he is emotionally and mentally
torn.

Language

War Photographer

Language: The pilot has a dichotomy to choose between: a physical death and an
emotional death. If he completes his mission, he loves his physical life. If he does
not, he loses any emotional connection with his family and friends. Throughout
the poem similes (“strung out like bunting”) adjectives (“green-blue translucent
sea”) and powerful imagery (“flashing silver as their bellies
swivelled towards the sun”) are used to show the power of the pilot’s childhood
memories to make him what to return home.

Loss
Absence
Power of
humans
Power of
nature
Guilt
Memories
The effects
of conflict
Identity
Lack of
power

Subject: English

Term: 6

Topic: Conflict Poetry

Week 6 -

Week 5 Key
themes

.
The title has multiple meanings: It can mean ‘remains’ as in what remains of a
body after a person has been killed, it can refer to what ‘remains’ in the
soldier’s head after the event and finally what remains of the soldier now that
his life has been turned upside down. The first person perspective provides a
kind of monologue and the use of no particular rhyme scheme and examples
of enjambment make the poem sound like natural speech, as if the speaker is
talking directly to us.

Key content and ideas

The poem is made up of eight stanzas, with the first seven made up of mostly
unrhymed quatrains (four line stanzas). However, the last stanza is only two
lines long acting as a kind of summary of the soldier’s feelings about the
experience. Ultimately, he cannot get the image of the dead man out of his
head.

Loss
Power of
humans
Guilt
Memories
The
effects of
conflict
Fear
Identity
Lack of
power

A group of soldiers during the First World War are waiting around in the
trenches before they are given orders to ‘go over the top’ and fight. During
this time, the speaker describes the horrendous weather conditions that
surround the soldiers and threaten to kill them: they are shown to be
another type of enemy. Indeed, many soldiers did perish because of the
appalling conditions rather than because of the fighting itself. The speaker
mentions about soldiers remembering being back home, but ultimately
‘nothing happens’ in this poem.

Structure and Form

A soldier recalls the memories he has of killing a man who was running from a
bank raid he was a part of. The soldier describes the memory of killing him in
great detail and explains his feelings about it afterwards. It is not something
he can just forget about and the images of the man keep going around and
around his head – this is something called ‘Post-Traumatic Stress Disorder’.

Exposure

This poem is divided up into eight stanzas of five lines each (using iambic
hexameter – lines of eight syllables), with each final line being indented
and shorter than the rest. These shorter lines help to provide a type of
final idea to each stanza that emphasizes the speaker’s thoughts and
feelings regarding the war. They are often framed as rhetorical questions,
asking the reader question the point of these men being exposed to these
conditions.

Language

Language

Structure and Form

Key content and ideas

Remains

Owen was disgusted by the war and what he perceived as the utterly futile
or pointless nature of it. Thousands of young men seemed to be losing
their lives in horrifying ways for no reason. In this poem, Owen turns his
focus to the weather and how it too becomes an enemy to the soldiers. His
regular use of personification helps to get across to the reader how the
weather seems to be an enemy to soldiers and is deliberately attacking
them.

Fear
The power
of nature
The power
of humans
The effects
of conflict
The
realities of
conflict
Anger

Subject: English

Term: 6

Topic: Conflict Poetry

Week 8 -

Week 7 Key content and ideas

Like many of Heaney’s other poems, this one is packed with images of nature. He
describes the work the people of the community are doing to ensure they are
protected from the oncoming storm; the speaker also describes the power of the
storm through very military-like imagery and shows the growing strength of it,
but ultimately this is a ‘huge nothing’ that they fear- which is the wind.

Power of
nature
Power of
humans
Lack of
power
Fear

The Charge of the Light Brigade

Structure and Form

Structure and Form

The poem is presented in one stanza, which could be used to represent the
isolation of the island within the storm. Both enjambment and caesuras are used
at times throughout the poem to emphasise the preparations of the people on
the island and the ferocious power of the storm. Moreover, the poem is
presented in blank verse: 19 lines of unrhyming iambic pentameter. Again, like
‘The Prelude’, iambic pentameter is used as it best represents the natural way of
speaking. When you couple this with the at times informal language of the
speaker (“you know what I mean”) it feels as if the speaker is addressing us
directly.

Key
themes

Language

Key content and ideas

An isolated community is preparing itself for the onslaught of a severe storm. The
speaker describes the preparations, his thoughts and feelings about the storm,
the storm itself and how it affects him. Seamus Heaney grew up in rural Northern
Ireland, where his father was a farmer. Much of Heaney’s poetry focuses on the
countryside of his childhood and his descriptions of nature can often act as
metaphors for human behaviour – in many ways this is similar to Wordsworth’s
‘The Prelude’. Heaney spent much of his life living and teaching in Northern
Ireland and devoted himself to his writing.

Language

Storm on the Island

The speaker pleads with the reader to picture the six hundred soldiers that formed the
Light Brigade to see them as brave and to be respected, even though their deaths
were tragic and because someone ‘blundered’ or made a huge mistake. Although the
soldiers were killed because of a stupid mistake, the speaker tries to refocus the
outcry that this generated and instead asks the reader to remember the soldiers’
bravery and nobility rather than anything else. He describes the actions of the soldiers
in detail, focusing on their bravery rather than their deaths.
The poem is divided up into six stanzas, with the first being 8 lines long, the next two
have 9 lines, the fourth stanza is 12 lines long, the fifth 11 and the final stanza only 6
lines long. The structure in this poem is driven by the refrain that appears at the end
of each stanza and begins ‘Rode the six hundred’. This line changes slightly depending
on the message of each stanza, but the repetition of it focus the reader on the bravery
of these men. They continue to ride on despite the horrors they face. The poem also
features repetition heavily, suggesting an unrelenting rhythm that mimics the fast
pace of the soldiers and the horses as they rode into battle. This is further emphasized
with the use of rhyming triplets and couplets throughout the poem, including at times
the use of half rhyme.
The constant repetition within the poem mimics the movements of horses as they
galloped closer and closer to almost certain death. The repetition of cannon
emphasizes the deadly situation the soldiers find themselves in; the regular use of
powerful verbs like ‘volleyed’, ‘plunged’ and ‘flashed’ help to bring to life the action of
the battle and exaggerate the actions and movements of the soldiers and their
surroundings, building them up into almost superheroes or demigods.

Fear
The power
of humans
The effects
of conflict
The realities
of conflict
Memories

Subject: Maths 9DAB Higher

Term: 6

Week 1: Area, perimeter and units of
measure
Area of a rectangle:
𝑙×𝑤
Area of a triangle:

Topic: Shape

Week 2: Prisms- Surface area and volume
Volume- Amount of space inside a shape
Surface area- Amount of space on the outside of the shape

𝑏×ℎ
2

Area of a parallelogram:
𝑏 × 𝑝𝑒𝑟𝑝𝑒𝑛𝑑𝑖𝑐𝑢𝑙𝑎𝑟 ℎ𝑒𝑖𝑔ℎ𝑡
Area of a trapezium:

ℎ(𝑎+𝑏)
2

The upper bound is half a
unit greater than the
rounded measurement. The
lower bound is half a unit
less than the rounded
measurement

A table can help you to calculate
the surface area of a shape.
Back

4x3= 12

Top

5x4= 20

Bottom

5x4= 20

Side 1

3x5= 15

Side 2

3x5= 15

Front

4x3= 12

Total

94

Drawing a net can help you visualise
the surface area of a shape

Subject: Maths 9DAB Higher

Term: 6

Topic: Shape

Week 3: Circles, arcs, sectors and cylinders
Volume of a cylinder= 𝜋𝑟 2 ℎ
Surface area of a cylinder= 𝜋𝑑ℎ + 2𝜋𝑟 2
Area= 𝜋𝑟 2
Circumference= 𝜋𝑑

Calculate the Volume
Volume= 𝜋𝑟 2 ℎ
V=𝜋 × 102 × 5
=1570.796327𝑐𝑚3
=1570.8𝑐𝑚3 (1dp)

Week 4: Spheres, Pyramids and cones

Subject: Maths 9DAB Higher

Term: 6

Topic: Constructions

Week 5: Plans, elevations and transformations

The plan is the view from
above the object.
The front elevation is the
view of the front of the
object.
The side elevation is the
vide of the side of the
object.

To describe a rotation you need to give:
• The direction of the turn (clockwise or
anticlockwise)
• The angle of turn
• The centre of rotation

In a translation, all points move the same distance and same
direction. A translation can be described using a column vector.
The top number is the movement parallel to the x-axis and the
bottom number is the movement parallel to the y-axis.

Rotation anticlockwise 90⁰ about (1,-1)

An original shape is called the
object. When it is transformed,
it is called an image.

Subject: Maths 9DAB Higher

Term: 6

Topic: Constructions

Week 6: Transformations continued, bearings and constructions

An angle bisector cuts exactly in half
A perpendicular bisect cuts a line in
half at right angles

Points that are equidistant are in the middle- the same distance from
both sides
A Locus is the set of all points that obey a rule. It s often a continuous
path

Subject: Maths 9C Foundation

Term: 6

Topic: Averages and range

Week 1: Averages of listed data
There are 3 types of averages that you need to be
aware of. They are:
Mode: The mode is the most common value that
appears in a set of data. The best way to find the
mode is to list the numbers in order to help you
identify which value appears the most.
Median: The median is the middle value of a set of
data. You must list your data in order first and then
cross off from each end until you arrive at the
middle.
HINT: If you have two numbers in the
middle, you should add them together and
then divide by 2 to find the middle value

Example:
Find the mode of the set of data below:
3, 6, 5, 1, 3, 2, 3, 3, 3
Listed in order  1, 2, 3, 3, 3, 3, 3, 5, 6
Mode = 3
Example:
Find the median of the set of data below:
3, 6, 5, 1, 3, 2, 3, 3, 3
Listed in order  1, 2, 3, 3, 3, 3, 3, 5, 6
Step 1
1, 2, 3, 3, 3, 3, 3, 5, 6
Step 1 continued
1, 2, 3, 3, 3, 3, 3, 5, 6
Median = 3

Mean: The mean considers all of the data. To
calculate the mean you need to add all of the data
values together and then divide by how many data
values you have.
We can also find the range of a set of data. This is a measure of spread. In other words, it gives us information on
how spread out the data is. The bigger the answer for the range, the more spread out the data is.

Subject: Maths 9C Foundation
Term: 6
Week 2: Averages from Frequency tables
To find the median:

Topic: Averages and range
To find the mean:

To find the mode from a frequency table, you should look
for the group that contains the highest frequency. We
therefore identify the modal class when we are looking
for the mode from a frequency table.

Subject: Maths 9C Foundation

Term: 6

Topic: Averages and range

Week 3: Sampling
In a survey, a sample is taken to represent the population. The population is the whole of the group that you are
interested in. In a random sample, each item or person has an equal chance of being selected.
If the sample is too small, it could cause bias in the results. If something is bias it means that it favours one result or
outcome over all other results.
The population may be divided in to naturally occurring groups, such as age or gender. A stratified sample contains
members of each group in the same proportion as the population.

Subject: Maths 9C Foundation

Term: 6

Topic: Averages and range

Week 4: Rectangles, triangles and parallelograms To find the area of triangle…
To find the area of rectangle you
should multiply the length x width

width

length
To find the area of triangle…

To find the perimeter of a shape means to find
the length around the outside of the shape.
To do this, you need to add together each of
the lengths of the sides.

Subject: Maths 9C Foundation

Term: 6

Topic: Averages and range

Week 5: Trapeziums

Week 6: Area of compound shapes

A trapezium has a pair of parallel sides, a and b, and a
perpendicular height. When you put two trapezia
together, you make a parallelogram. The base is equal
to (a + b) and height, h.

Finding the area of compound shapes is the process of
finding the area of the overall shape when multiple
shapes have been joined together.

Area of a trapezium =

𝟏
𝟐

𝒂+𝒃 𝒉

Subject: Maths 9C Foundation

Term: 6

Topic: Averages and range

Week 7: Surface area and volume
The surface area of a shape is the total area of all of its faces.

A prism is a 3D shape that has the same cross
section all the way through its length.

To find the volume of any prism, you can find
the area of the cross section then multiply this
by its length.

Subject: Science

Term: 6

Week 1
Chemistry – Chemical changes
5.5 Salts from insoluble bases
5.6 Making more salts
5.7 Neutralisation and the pH scale
5.8 Strong and weak acids

Topic: Chemistry – Chemical calculations
5.5 Salts from insoluble bases
When you react an acid with a base, a salt and water are formed. The
general equation which describes this neutralisation reaction is:
Acid + Base  Salt + Water
Hydrochloric acid + Solid Iron  Iron chloride + Water
6HCl(aq) + Fe2O3(s)  2FeCl3(aq) + 3H2O(l)

5.7 Neutralisation and the pH scale
Soluble hydroxides are called alkalis. Their solutions are alkaline. E.g. Sodium Hydroxide solution.
Bases, which include alkalis, are substances that can neutralise acids. E.g. Metal oxides and metal hydroxides.
Acids, include citric acid, sulphuric acid and ethanoic acid.
Pure water is neutral; it is neither acid nor alkaline.
We use indicators that change colour when added to acids and alkalis..
We use the pH scale to show how acidic or alkaline something is.
Litmus is a
Alternatively, a pH meter can be used.
well-known
indicator

Subject: Science

Term: 6

5.6 Making more salts
There are two other important reactions you can use to make
salts:
• Reacting solutions of an acid and an alkali together
• Reacting an acid with a carbonate (usually added as the solid)
Acid + Alkali  Salt + Water
Hydrochloric acid + Sodium hydroxide  Sodium chloride +
Water
HCl(aq) + NaOHl(aq)  NaCl(aq) + H2O(g)
When you react an acid with an alkali, you need to be able to
tell when the acid and alkali have completely reacted. It is not
obvious by just observing the reaction. No gas is given off during
the reaction, also there is no excess insoluble base visible in the
reaction mixture when excess has been added so you need to
use an acid/base indicator to help to decide when the reaction
is complete.
To complete a pure, dry sample of crystals of the salt you
would:
• Carry out the titration with the indicator added to see how
much acid reacts completely with the alkali
• Run that volume of acid into the solution of alkali again, but
this time without the indicator
• Then crystallise and dry the crystals of salt from the reaction
mixture
Acid + Carbonate Salt + Water + Carbon dioxide
Hydrochloric acid + Calcium carbonate  Calcium chloride +
Water + Carbon dioxide
CaCO3(s) + 2HCl(aq)  CaCl2(aq) + H2O(l) + CO2(g)

Topic: Chemistry – Chemical changes
5.8 Strong and weak acids
Weak acids include ethanoic acid, citric acid and carbonic acid.
Strong acids include hydrochloric acid, nitric acid and sulphuric acid.
Acids must dissolve in water before they show their acidic properties. That is because in water all acids ionise (split up).
Their molecules split up to form H+(aq) ions and negative ions. For example:
HCl(aq)  H+(aq) + Cl-(aq)
Strong acids ionise completely in solution, but weak acids do not.
The concentration of an acid is to do with the amount of solute within a volume of solution. More solute in a particular
volume means it is more concentrated, but not necessarily stronger.

Subject: Science

Term: 6

Topic: AP6 Revision

Week 2-3: Biology revision
Biology AP6 test

4.1 Cell Biology

4.2 Organisation

4.3 Infection and response

• Animal and plant cells

• Principles of organisation

• Communicable (infectious) diseases

• Cell specialisation

• Human digestive system

• Viral, bacterial, fungal and protist diseases

• Microscopy

• The heart and blood vessels

• Human defence mechanisms

• Mitosis and cell cycle

• Blood

• Vaccination

• Stem cells

• Coronary heart disease: a noncommunicable disease

• Antibiotics and painkillers

• Transport in cells – diffusion,
osmosis and active transport

• Health issues
• The effect of lifestyle on some noncommunicable diseases
• Cancer
• Plant tissues and organ systems

• Discovery and development of drugs

Subject: Science

Term: 6

Topic: AP6 Revision

Week 2-3: Chemistry revision
Chemistry AP6 test

5.1 Atomic structure and the periodic

5.2 Bonding and structure, and the properties

5.3 Quantitative chemistry

table

of matter

• Conservation of mass

• Atoms, elements and compounds

• Chemical bonds

• Relative formula mass

• Mixtures and separating mixtures

• Ionic bonding

• Mass change in reactions

• The development of the atom model

• Ionic compounds and their properties

• Uncertainty in measurements

• Relative charges, sizes and mases of

• Covalent bonding and giant covalent

• Moles, masses and balancing equations (HT)

subatomic particles

structures

• Relative atomic mass

• Properties of small molecules

• Electronic structure

• Metallic bonding

• The periodic table

• Properties of metals and alloys

• The development of the periodic table

• Metals as conductors

• Metals and non-metals

• Polymers

• Group 0

• States of matter and state symbols

• Group 1

• Structure and bonding of carbon – diamond,

• Group 7

graphite, graphene and fullerenes.

• Limiting reactants (HT)
• Concentration of solutions

Subject: Science

Term: 6

Topic: AP6 Revision

Week 2-3: Physics revision
Physics AP6 test

6.1 Energy

6.2 Electricity

6.3 Particle model of matter

• Energy stores and systems

• Standard circuit diagram symbols

• Density of materials (density) REQUIRED PRACTICAL –

• Changes in energy (kinetic energy, elastic

• Electrical charge and current (charge flow)

potential energy, gravitational potential

• Current, resistance and potential difference

energy)
• Energy changes in systems (specific heat
capacity) REQUIRED PRACTICAL – specific
heat capacity

(potential difference) REQUIRED PRACTICAL –
resistance
• Resistors REQUIRED PRACTICAL – I-V
characteristics of various circuit elements

• Power (power)

• Series and parallel circuits

• Energy transfers in systems & efficiency

• Domestic uses – direct and alternating potential

(efficiency)
• National grid and global energy resources

difference
• Mains electricity including wires in plug
• Power transfer (power equations with potential
difference and current)
• Energy transfers in everyday appliances (energy
transferred)
• The National Grid

density calculations
• Changes of state & internal energy
• Temperature changes in a system and specific heat
capacity (change in thermal energy)
• Changes of heat and specific latent heat (energy for
change of state)
• Particle motion in gases

Subject: Science

Term: 6

Topic: Biology – Bioenergetics

Week 4-5: Biology - Bioenergetics
8.1 Photosynthesis
8.2 Rate of photosynthesis
8.3 How plants use glucose
8.4 Making the most of photosynthesis

8.1 Photosynthesis
Photosynthesis is the process by which plants make food.
Photosynthesis occurs in chloroplasts which contain a green
substance called chlorophyll. It is an endothermic reaction
and needs an input of energy from from sunlight:
𝐶𝑎𝑟𝑏𝑜𝑛 𝑑𝑖𝑜𝑥𝑖𝑑𝑒 + 𝑤𝑎𝑡𝑒𝑟
6𝐶𝑂2 + 6𝐻2 𝑂

𝑙𝑖𝑔ℎ𝑡

𝑙𝑖𝑔ℎ𝑡

𝑔𝑙𝑢𝑐𝑜𝑠𝑒 + 𝑜𝑥𝑦𝑔𝑒𝑛

𝐶6 𝐻12 𝑂6 + 6𝑂2

Leaf adaptations to make them good at photosynthesis:
- Most are broad to give them a large surface area
- Most are thin so diffusion distances are shorter
- They contain chlorophyll in the chloroplasts to absorb light
- They have veins, which bring water in the xylem to the
cells of the leaves and remove glucose in the phloem
- They have air spaces that allow gases to move by diffusion
- Guard cells that open and close the stomata to regulate
gas exchange

8.2 Rate of
Photosynthesis
Plants need light,
warmth, and carbon
dioxide if they are
going to
photosynthesise.
Sometimes any one
or more of these
things can be in short
supply and limit the
amount of
photosynthesis a
plant can manage.
This is why they are
known as limiting
factors.
• Light - No light =
no photosynthesis
• Temperature – too
how or cold the
enzymes used for
photosynthesis are
denatured
• Carbon dioxide –
No carbon dioxide
= no
photosynthesis
If the amount of chlorophyll in a leaf is limited in
any way, less photosynthesis will take place.

8.3 How plants use glucose
Plants produce glucose as a product of photosynthesis. They can
build up the glucose to make complex carbohydrates such as
cellulose to strengthen their cell walls. Some glucose can be
converted to starch so that it can be stored.
Starch present in a leaf or plant is evidence of photosynthesis.
You can test a leaf for starch using the iodine solution test.
Glucose can be used to make
amino acids. These are built into
proteins including enzymes.
The glucose is also used to build
up fats and oils. These may be
used in the cells as an energy
store in the plant and in their
seeds. Seeds then provide food
for the new plant to respire as it
germinates.

8.4 Making the most of
photosynthesis
The more a plant photosynthesises, the
more biomass it makes and the faster it
grows. In theory, if you give plants a warm
environment with plenty of light and carbon
dioxide, and water, they should grow as fast
as possible. Out in the fields it is almost
impossible to manipulate any of these
factors, but we have found ways to
artificially manipulate the environment of
plants. For example the garden greenhouse.

Subject: Science

Term: 6

Topic: Biology – Bioenergetics

Week 6-7: Biology - Bioenergetics

9.1 Aerobic respiration

9.1 Aerobic respiration
9.2 The response to exercise
9.3 Anaerobic respiration
9.4 Metabolism and the liver

Aerobic respiration is when glucose reacts with oxygen.
This reaction transfers energy that your cells can use. It is
an exothermic reaction because energy is released into its
surroundings.
𝐺𝑙𝑢𝑐𝑜𝑠𝑒 + 𝑜𝑥𝑦𝑔𝑒𝑛
→ 𝑐𝑎𝑟𝑏𝑜𝑛 𝑑𝑖𝑜𝑥𝑖𝑑𝑒 + 𝑤𝑎𝑡𝑒𝑟 + 𝑒𝑛𝑒𝑟𝑔𝑦
𝐶6 𝐻12 𝑂6 + 6𝑂2 → 𝐶𝑂2 + 6𝐻2 𝑂 + energy
Respiration occurs in the mitochondria in cells. They are
tiny rod-shaped organelles found in plant an animal cells.

9.2 The response to exercise

9.3 Anaerobic respiration

9.4 metabolism and the liver

Your muscles store glucose as the carbohydrate glycogen.
This can be converted rapidly back into glucose when
exercising. The glucose is used in aerobic respiration. During
exercise:
• Heart rate increases to pump more oxygenated blood
around the body to the muscles
• Breathing rate increases to allow more oxygen to diffuse
into the red blood cells and waste products from the
muscles to be removed.
• Glycogen stored in the muscles is converted back to
glucose, to supply the cells with the fuel they need for
increased cellular respiration.

Even though we breathe heavily and heart rate increases,
sometimes we cannot get enough oxygen. This is called
anaerobic respiration:
𝐺𝑙𝑢𝑐𝑜𝑠𝑒 → 𝐿𝑎𝑐𝑡𝑖𝑐 𝑎𝑐𝑖𝑑 (+ 𝑒𝑛𝑒𝑟𝑔𝑦)
If anaerobic respiration occurs for too long the muscles
become tired and fatigued and lactic acid builds up. This
causes oxygen debt. The lactic acid that builds up needs to
broken down by providing oxygen:
𝐿𝑎𝑐𝑡𝑖𝑐 𝑎𝑐𝑖𝑑 + 𝑜𝑥𝑦𝑔𝑒𝑛 → 𝑐𝑎𝑟𝑏𝑜𝑛 𝑑𝑖𝑜𝑥𝑖𝑑𝑒 + 𝑤𝑎𝑡𝑒𝑟
This process can also be used in organisms for fermentation:
𝐺𝑙𝑢𝑐𝑜𝑠𝑒 → 𝑒𝑡ℎ𝑎𝑛𝑜𝑙 + 𝑐𝑎𝑟𝑏𝑜𝑛 𝑑𝑖𝑜𝑥𝑖𝑑𝑒 (+𝑒𝑛𝑒𝑟𝑔𝑦)

Metabolism is the sum of all reactions that take place in
the cell or in the body. Here are some of the most
common metabolic reactions:
- Conversion of glucose to starch
- Formation of lipid molecules
- Use of glucose and nitrate ions to form amino acids
- Reactions of respiration
- Reactions of photosynthesis
- Breakdown of excess proteins in the liver to form urea
The liver is used to detoxify poisonous substances such as
ethanol, passing the breakdown products into the blood
and breaking down old, worn out blood cells.

Subject: Geography

Term: 6

Topic: Revision for AP6

Topic 1- Structure of the earth- plate
tectonics
During the 20th Century, scientists developed the theory of Plate Tectonics.
The theory suggested that the crust of the Earth is split up into seven large
plates (see map below) and a few smaller ones, all of which can slowly move
around on the Earth’s surface. They float on the semi-molten mantle.

What is the evidence for continental drift?
Wegener’s evidence for was that:
• the same types of fossilised plants and animals are found in South
America and Africa;
• the west coast of South America fits the east coast of Africa like a jigsaw
puzzle;
• rock formations and mountain chains match in South America and Africa;
• similar mineral deposits and natural resources such as coal exist along
the east coast of Africa and the west coast of South America.

Topic 2- Plate boundaries- Constructive
Constructive Plate Margins
Constructive plate margins happen where plates move apart. Most of these
plate margins are under the oceans. As the plates move apart, magma rises
from the mantle to the Earth’s surface. The rising magma forms shield
volcanoes.

Constructive boundaries are mainly located under the sea, e.g. the Mid-Atlantic Ridge. Here, chains of underwater volcanoes have formed along
the plate boundary. One of these volcanoes may become so large that it
erupts out of the sea to create a volcanic island, e.g. Surtsey and the
Westman Islands near Iceland.
Iceland is about 18 – 25 million years old and is thus one of the youngest
countries in the world. The formation of Iceland started about 60 million
years ago when the mid-Atlantic ridge (the boundary between the North
American tectonic plate and the Eurasian tectonic plate) started to give way
and when mantle plumes appeared.

Subject: Geography

Term: 6

Topic: Revision for AP6

Topic 3-Plate boundaries- Destructive
Destructive Plate Margins
A destructive plate margin forms when an oceanic and continental
plate move towards each other. The less dense (lighter), thicker
continental plate is subducted by the heavier, denser oceanic plate.
The oceanic plate melts as it sinks below the continental plate due
to friction in the subduction zone and the heat of the mantle. The
crust becomes molten magma. This may be forced to the surface of
the earth causing a volcanic eruption.
One explanation for plate movement at a destructive plate
margin is slab pull. Oceanic plates are heavy so gravity, acts upon
them, pulling them down.
Alternatively, convection currents under the Earth’s crust transfer
heat, which rises through the surface and cools back down. These
convection currents are thought to cause the oceanic and
continental plate to move towards each other.

Topic 4How do tropical storms form?
Tropical Storms start within 5º and 30º north and south of the equator where
surface sea temperatures reach at least 26.5ºC. The air above the warm sea is
heated and rises. This causes low air pressure. As the air rises it cools then
condenses, forming clouds. The air around the weather system rushes in to fill
the gap caused by the rising air. The air begins to spiral. This is caused by the
spinning movement of the earth (the Coriolis effect)
What is the structure of a Tropical Storm?
The central part of the tropical storm is known as the eye. The eye is usually
between 30-50km across. It is an area of calm, with light winds and no rain. It
contains descending air. Large cumulonimbus clouds surround the eye. These
are caused by moist air condensing as it rises. Wind speeds average 160km
per hour around the eye.
Located just outside of the eye is the eye wall. This is the location within a
hurricane where the most damaging winds and intense rainfall is found. ... Eye
walls are called as such because at times the eye is surrounded by a vertical
wall of clouds.

Subject: Geography

Term: 6

Topic: Revision for AP6

Topic 5- How has climate changed since
the beginning of the Quaternary
How has climate changed since the beginning of theperiod??
Quaternary period?
Climate change is any significant change in the Earth’s climate over a long
period. Global temperatures have fluctuated (gone up and down) throughout
the Earth’s history.
The Quaternary period is the most recent geological time period, spanning from
2.58 million years ago to today.
The Earth’s climate was warmer and more stable in the period before the
Quaternary. Since then, things have changed quite significantly.
Global temperatures have shifted between cold glacial periods and warmer
interglacial periods. As you can see from the graph below glacial periods have
lasted around 10 times longer than interglacial periods.

Topic 6- How can climate change be
managed?
Mitigation
Mitigation involves reducing the causes of climate change by reducing greenhouse gases in the
atmosphere.
Alternative energy production
The development of renewable energy solutions such as wind, solar and tidal energy reduces our
reliance on fossil fuel burning power stations. This helps reduce carbon dioxide emissions being
released into the atmosphere.
Carbon Capture
Carbon capture involves reducing carbon dioxide emissions from the fossil fuel burning power
stations. Carbon Dioxide is removed from waste gases. Once captured the Carbon dioxide is then
converted into a dense liquid. This can be stored in safe locations e.g. underground in old coal
mines. This helps reduce the amount of carbon dioxide released from fossil fuel burning power
stations by up to 90%.
Planting trees
Planting trees helps reduce the amount of carbon dioxide in the atmosphere as trees absorb it as
part of the process of photosynthesis. Through afforestation (planting trees) a greater proportion of
carbon dioxide can be absorbed reducing greenhouse gasses in the atmosphere.
International agreements
The Kyoto Protocol is an international law that countries signed up to reduce their carbon emissions
by 5 percent that came into effect from 16th February 2005. The Kyoto Protocol expired in 2012. Its
impact has been limited due to major developing countries such as China and India not being
required to make reductions and the US refused to participate.
The most recent UN climate talks were held in Paris in 2015. During these talks, it was agreed that
the European Union would put its emission-cutting pledges inside the legally-binding Kyoto
Protocol. Many major countries have signed up to the Paris Protocol.
The main aim of the protocol was to agree to limit global temperature change this century to well
below 2 degrees Celsius. In the Paris Agreement, each country determines, plans and regularly
reports its own contribution it should make in order to mitigate global warming. There is no
mechanism to force a country to set a specific target by a specific date, but each target should go
beyond previously set targets.

Subject: Geography

Term: 6

Topic: Revision for AP6

Topic 7- How does energy flow through
an ecosystem?
•

•
•

•

•

Organisms within an ecosystem can be classed as producers, consumers or
decomposers. Energy flows through these organisms within the ecosystem.
Not all the energy is passed from one level of the food chain to the next.
About 90 per cent of energy may be lost as heat (released during respiration),
through movement, or in materials that the consumer does not digest.
Producers, such as trees, produce their own food and begin this cycle. Using
energy from the sun they produce food. They do this by photosynthesis. Most
producers are plants, but there are some small organisms that produce food
through photosynthesis as well.
The producers are eaten by primary consumers that cannot produce their own
food, such as a giraffe. Primary consumers are herbivores which means they
only eat plants. Secondary consumers are carnivores such as lions. In a simple
food chain, secondary consumers eat primary consumers.
Decomposers break down dead plants and animals. They also break down the
waste of other organisms. Examples of decomposers include bacteria and
fungi. Decomposers get their energy from breaking down dead material e.g.
dead producers, dead consumers or fallen leaves. When dead material is
decomposed nutrients are released into the soil. These nutrients are then
taken up from the soil by plants. Decomposers are very important for any
ecosystem. If they weren’t in the ecosystem the plants would not get essential
nutrients and dead matter and waste would gather.

Topic 8- Sustainable Management of the
Tropical Rainforest

International approaches to sustainable management of the
tropical rainforest
Debt reduction programme – Many tropical rainforests are located
in LICs. Many LICs are heavily in debt and often use natural
resources such as the rainforest as a way of making money to pay
off loans. However, there have been instances when wealthier
countries have agreed to write off the debt in return for protecting
the rainforest. In 2010 The USA and Brazil signed an agreement
converting $21m (£13.5m) of Brazilian debt into a fund to protect
tropical ecosystems. Instead of paying back the debt, Brazil will use
the money to conserve its Atlantic coastal rainforest, as well as the
Cerrado and Caatinga ecosystems.
International Agreements – Tropical hardwood, such as mahogany,
is in high demand in richer countries to make things like furniture.
This high demand is leading to increased rates of illegal
deforestation. To overcome this international agreements are in
place to restrict wood that is not from a sustainable source being
imported into countries. An example of this is FSC. The Forest
Stewardship council source sustainable timber and mark these
products with their logo so people buying the wood know that the
wood is sustainably sourced.

Subject: Geography

Term: 6

Topic: Revision for AP6

Topic 9- How has hot desert vegetation adapted to
the climate?
How has hot desert vegetation adapted to the climate?
The extreme climate of the desert ecosystem means that plants and animals have had to
adapt to survive. Vegetation has had to adapt to the extreme temperatures, lack of water
and high rates of evaporation.
The main adaptations are:
• Vegetation has leaves that are very small (and only grow after it rains) or have no leaves
at all. This helps to reduce water loss;
• Plants either have long root systems spread out wide or go deep into the ground to
absorb water;
• Plants have short life cycles. They germinate following rainfall, grow, flower and die
within a short space of time e.g. one year. This helps them avoid drought;
• Some plants have spines to discourage animals from eating plants for water and reduce
water loss through transpiration;
• Many plants are slow-growing – this requires less energy. The plants don’t have to make
as much food and therefore do not lose as much water.
Some plants are succulents and store the water in their leaves, stems or roots. An example
of this is the cactus.
Cacti also have spines instead of leaves. These minimise surface area and helps reduce
moisture loss through transpiration during the day. The spines also protect the cacti from
being eaten by animals. They also have a waxy coating on stems to help reduce water loss.
Cacti have widespread root systems, located close to the surface that can collect water
from a large area.
Other ways plants tolerate the dry conditions include:
long roots to tap into the water deep underground
short life cycles – a plant or seed could remain dormant until the rains come

Topic 10- Reducing the risk of
desertification
Reducing the risk of desertification
There are many different strategies for reducing the risk of desertification. This includes water
management, tree planting, soil management and using appropriate technology.
Water Management
Crops can be grown that don’t need very much water (e.g. olives and millet). This helps
reduce water use. Drip irrigation schemes can be set up which means little erosion happens
compared to adding a large amount of water in one go. Planting pits or zai involves digging a
hollow in the soil and planting crops in them. They collect rainfall and runoff in the depression
(hole) which means there is a regular supply of water to the plant.
Tree Planting
Growing trees in amongst crops ensure the soil remains fertile as there is a regular supply of
nutrients through leaf litter. Also, the roots hold the soil together reducing the risk of it being
eroded. Trees also protect the soil from wind erosion as they act like windbreaks. Trees also
provide shade which reduces evaporation rates from the soil and reduces temperatures. The
Great Green Wall is an example of a large-scale tree planting scheme in The Sahel.
Soil Management
Allowing land to rest between growing crops and grazing allows it nutrients to recover which
means it can be used again in the future. Changing the crops (crop rotation) means the same
nutrients are not removed from the soil. Local people can produce their own compost and
add it to the soil to replace nutrients.
Appropriate technology
Appropriate technology means using cheap, sustainable and available materials that local
people can use. Stone lines (or bunds) are an example of appropriate technology. This
involves building lines of stones along contours (area of land that is the same height). These
stones trap soil being transported by the wind so that it is isn’t eroded. Also, the stone lines
reduce the flow of water over the surface of the land which means top soil, rich in nutrients,
is not eroded. Also, by reducing the flow of water, more water enters the soil.

Subject: History

Term: 5 and 6

Topic: GCSE Conflict and Tension: The Interwar Year 19118-1939

Week 8-11

Week 1-7
Key concept 1: What were the aims of the peacemakers?

Key question 4: How fair was the treaty?

The ‘Big Three’, Britain, France and the USA met at the end of the war. They decided on a peace
agreement in Versailles, near Paris.
Georges Clemenceau (France): his main aim was security for France, so he wanted to see Germany
punished
David Lloyd George (Britain): his main aim was to punish Germany, but make sure Germany remains
strong enough to trade with
Woodrow Wilson (USA): he wanted to strive for a lasting world peace and suggested a League of Nations

Negative aspects:
- Six million Germans were now not living in Germany and this would cause a problem later
- The treaty was seen as too harsh on Germany and Germany swore revenge – World War 2 started
20 years later!
- Wilson’s 14 points were not included in the peace and it did not last
- The reparations crippled Germany
- The causes of World War 1 were complex, yet Germany and her allies had to take all the blame;
this was seen as unfair
Positive aspects:
- This war had been the worst the world had seen; the guilty countries must be punished
- The peacemakers had to act quickly as Europe was falling apart; they did the best they could do

Key Question 2: What did the Versailles peace treaty set out?
At the end of the war, the conflicting nations signed an armistice, a declaration for
peace.
The Germans had to sign
- The war guilt clause (accepting the entire blame for the war)
- They had to pay reparations (money to the allies to rebuild their countries)
- They lost about 13% of land
- The Rhineland was demilitarised (no army)
- The German army, navy and air force were severely limited
Overall the peace was rushed and had many flaws!
Key question 3: What were the reactions to this treaty?
Germany: Outrage! The Germans felt unfairly treated, especially as they were not
allowed to negotiate any of the terms
France: Many French people felt that Germany was not punished enough
Britain: Most British people wanted to see Germany suffer, but trade remained
important
USA: The USA feared that this peace would not last

.

Key question 5: To what extent did the peacemakers achieve their aims?
France: Germany was made to pay, but not enough. The German army was reduced, but not
enough. Germany had to pay reparations, but not enough. Overall the French were not happy and
Clemenceau lost the next election
Britain: Britain was happier. The reduction in Germany navy retained its naval supremacy.
Germany was punished, but was still strong enough to trade
USA: The League of Nations was established and countries vowed to be peaceful. However the
USA did not join the League and this weakened it significantly.
Further reading and research:
https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/zkb86v4
https://www.bbc.co.uk/bitesize/guides/zbg4t39/revision/1
https://www.bbc.co.uk/bitesize/guides/zxp9kqt/revision/1
https://www.bbc.co.uk/bitesize/guides/z8vt9qt/revision/2
https://www.bbc.co.uk/bitesize/guides/zsrwjxs/revision/4

Subject: Religious Studies

Term: 6

Topic: People and the Planet

Week 1- 5: Environmental Ethics

Week 6-10: Medical Ethics
Key concept 3: Creation of humans

Key concept 1: Creation of the world
• Throughout history, there have been numerous views about the
creation of the universe.
• Scientists believe that the world was created by the Big Bang Theory
(the view that about 13.7 billion years ago all the matter in the
Universe was concentrated into a single incredibly tiny point).
• Jews and Christians believe that God created the world, as told in
Genesis. This is seen as evidence for God
being all-powerful (omnipotent),
all-knowing (omniscient) and beyond
human understanding (transcendent).
• While some believers reject the
scientific viewpoint, most can reconcile
the two accounts
of creation.

Key concept 2: Environmental Issues
•
•
•

How much value should we place on the environment?
Considering how beliefs about creation can influence views about
caring for the environment.
Comparison of stewardship (looking after the world for God) and
dominion (human rule over nature).
Animal rights (the idea that animals should be
entitled to live lives that are free from abuse
by humans). Do animals have equal rights to
humans? Can humans use animals in
experiments?

• Charles Darwin’s ‘Theory of Evolution’ (the theory that organisms have grown and
developed from earlier forms). This led many to question the
validity of the Judeo-Christian creation narrative.
• While many believers feel that religious and scientific
views can coexist, others feel that they conflict as
evolution does not allow humans to have been created
in God’s image (Genesis 1.26-27).

Key concept 4: Sanctity of Life

.

Applying teachings about the creation of humans, including sanctity of life (belief that life is
precious and sacred) to two key ethical dilemmas –
• Abortion (the termination of a pregnancy and is legal in
England under certain strict conditions)
• Euthanasia (the deliberate ending of a person's life for
compassionate reasons because they are suffering,
for example, from a painful or incurable disease)

Websites to find out more
• Is the story of creation in Genesis true?
https://www.youtube.com/watch?v=0vDlRWuoGDM&feature=emb_imp_woyt
• Does it matter how we treat animals? https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/zns2kmn
• Is the Earth sacred? - https://www.bbc.co.uk/bitesize/topics/zkdk382/articles/z729vk7
• Short film focusing on the question of responsibility for global pollution https://vimeo.com/206644709?embedded=true&source=vimeo_logo&owner=14253330
• Views on euthanasia - https://www.bbc.co.uk/ethics/euthanasia/
• Rights and wrongs of abortion - https://www.youtube.com/watch?v=Hv41TzJR49g

Subject: Spanish

Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

Term 5 Week 3 & 4 -

Term 5 Week 1 & 2 •
•
•
•
•

Describing different meal times
Using food related verbs
Talking about daily routine
Looking at reflexive verbs- ARSE/IRSE
Using SOLER + infinitive structure

This is CORE vocabulary for this topic.
•
•
•
•
•

REMEMBER LITTLE AND
OFTEN IS KEY!

Talking about illnesses and injuries
Asking for help at the pharmacy
Using the verb DOLER
Practising using the DESDE HACE structure
Giving instructions using TIENE QUE/ HAY QUE

This is CORE vocabulary for this topic.
REMEMBER TO PRACTISE THOSE
RANDOM WORDS! THIS
VOCABULARY WILL LIKELY POP UP
TO ‘TRICK’ YOU!

.

https://quizlet.com
/224542990/aqaviva-gcse-spanishmodule-6-flashcards/

Make sure you practise
to be able to use and
recognise the vocab.
Practise using ‘look,
cover, write, check’. Add
other things you may
wish to say to your list.

https://quiz
let.com/22
4542990/aq
a-viva-gcsespanishmodule-6flash-cards/

www.conjuguemos.com

Subject: Spanish

Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

Term 5 Week 7-

Term 5 Week 5 & 6 • Talking about typical food
• Spotting words that signify increase/decrease
• Practising different quantities and containers

This is CORE vocabulary for this topic.
•
•
•
•

REMEMBER LITTLE AND
OFTEN IS KEY!

Using the passive
Avoiding the passive
Comparing different festivals
Practising question words

This is CORE vocabulary for this
topic.
Practise MAKES perfect! Make
flash cards, use online tools,
test friends, RECALL these
quickly and regularly 

.

https://quizlet.com
/224542990/aqaviva-gcse-spanishmodule-6-flashcards/

Subject: Spanish

Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

Term 6 Week 1 & 2 •
•
•
•

Describing a special day
Using reflexive verbs in different tenses
Inferring meaning in literary texts
Using different opinions and reasons

Term 6 Week 3 & 4 -

This is CORE vocabulary for this topic.
• Ordering in a restaurant or café
• Using absolute superlatives
• Spotting irregular patterns in the Preterite tense

REMEMBER TO
PRACTISE THOSE
RANDOM WORDS! THIS
VOCABULARY WILL
LIKELY POP UP TO
‘TRICK’ YOU!

TRY to do your own
research of different
festivals and special
days in Spain and
Spanish speaking
countries. You might
find out something new
and exciting!

https://quizlet.
com/22454299
0/aqa-vivagcse-spanishmodule-6flash-cards/

REMEMBER
to use
Active
Learn to
help your
confidence

This is CORE vocabulary for
this topic.

REMEMBER to use linguascope
to help your confidence

Subject: Spanish

Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

Term 6 Week 5 & 6 • Talking about a music festival
• Using expressions followed by the infinitive
• Adding interest when narrating a story

General Revision

This is CORE vocabulary for this topic.
REMEMBER TO PRACTISE THOSE RANDOM
WORDS! THIS VOCABULARY WILL LIKELY POP UP
TO ‘TRICK’ YOU!

REMEMBER to practise little
and often- that really is key!
Don’t leave it until the last
minute!

KEY GRAMMAR POINTS WE HAVE LEARNT...
www.conjuguemos.com
• Present Tense Grammar
• Preterite Tense (Past- Completed Actions)
www.quizlet.com
• Imperfect Tense (Past- Used to do/Ongoing)
www.linguascope.com
• Perfect Tense (Past- Have done)
www.memrise.com
• Present Continuous Tense (I am doing, We are playing)
• Near Future Tense (Future- I am going to go, We are going to visit)

https://quizlet.com/
224542990/aqaviva-gcse-spanishmodule-6-flashcards/

DON’T FORGET KEY PREVIOUS MODULES TOO...
WE HAVE COVERED 5 MODULES SO FAR- BE SURE
TO PRACTISE THEM LITTLE AND OFTEN TOO!
MAKE YOUR LIFE AS EASY AS POSSIBLE NOW
RATHER THAN LEAVING IT TOO LATE!
 Create flash cards
 Practise module vocabulary using Knowledge Maps and Vocabulary Lists for 10 mins
per day
 Use online resources to practise
 Create vocabulary revision posters and you can colour code the words you know
 Test your friends and get your family to test you
 Little and Often is key
 Re Write your notes- Look, Cover, Write, Check
 Read through your book
 Ask for support if you need it
 Attend support sessions/Ask for support sessions BE PROACTIVE!
 Don’t give up- even if you find it tough! KEEP GOING! YOU CAN DO IT! 

Subject: Spanish

Terms: 5&6 Topic: Viva AQA GCSE; Módulo 6: De Costumbre Theme 1- Identity and Culture

La Comida- Vocabulary
There is a lot of food and drink vocabulary for this module. It is dotted through the Knowledge Map but you can find it here too!
Obviously there are plenty more pieces of vocabulary linked to food, but here is the vocabulary from the text book 

Subject: Art

Term: 6

Topic: Fine Art - Surrealism

Key Skill: Observational Pencil Drawing Portrait Reflection in Spoon

It is important when drawing from life that;
•
•
•
•
•
•
•
•
•
•
•
•

Feel the object so you understand the texture of the surface so you can try and replicate it.
Once object placed on table you don’t move it.
You spend 80% observing and 20% drawing.
Look for the basic shapes that make up the object.
Sharpen your pencil
“Keep it light before you get it right”
Draw the basic shape and form very lightly before adding the detail.
Add a light tone to whole of drawing.
Show a range of graduated tone from light to dark.
Do not be scared of adding really dark tone.
Use a rubber to remove reflection light spots
Do not draw line round edge of shadow.

How you hold your pencil will make a huge difference when applying
graduated tone

Subject: Art

Term: 6

Topic: Fine Art - Surrealism

Key Skill: Research
Surrealism was a cultural movement that developed in Europe in the aftermath of World War 1 in which artists depicted unnerving,
illogical scenes and developed techniques to allow the unconscious mind to express itself. Its aim was, according to leader Andre Breton ,
to "resolve the previously contradictory conditions of dream and reality into an absolute reality, a super-reality", or surreality. It produced
works of painting, writing, theatre, filmmaking, photography, and other media.

MC Escher Transcription
Maurits Cornelis Escher was a
Dutch graphic artist who made
mathematically inspired woodcuts
and lithographs.

Despite wide popular interest, Escher was for most of his life neglected in the art world, even in his
native Netherlands.
Key Skill: Analysis
Each lesson you will be required to complete written tasks about either associated artists, art movements your own work or about
techniques you have been developing. Self / Peer assessment will allow you to reflect on your progress throughout the Topic supporting
you in making relevant improvements to work.

Subject: Art

Term: 6

Topic: Fine Art - Surrealism

Key Skill : Final Outcome

Emerging
(Some 4-3)

Developing
(Moderate 5-4)

Securing
(Consistent 7-6)

Mastering
(Highly Developed 8-7)

Exceptional Performance
(Exceptional 9-8)

The final outcome has a simple
composition and has been completed
with at least 2 materials being used
successfully.

The final outcome has a more
complex composition and has been
completed with at least 3 materials
being used successfully.

The final outcome has a more
complex composition and has been
completed with at least 4 materials
being used successfully.

The final outcome has a highly
developed composition and has been
completed with at least 5 materials
being used successfully.

The final outcome has a highly
developed composition and has been
completed with all 6 materials being
used successfully.

Key Skill: Transcriptions and Responses
Transcription in art means to copy or replicate an artist's work, to learn how another works: how they construct their painting, produce
brush strokes and visual effects, and how they mixed colours. You come to understand the work far more deeply than you ever could just
by looking.
Responding to the work of other artists is a great way to generate ideas, using the style, techniques and knowledge learnt during the
transcription process to show your understanding of the ideas and aesthetic of the artist.

Subject: Art

Term: 6

Topic: Fine Art - Surrealism

•

•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

Key Vocabulary and Definitions:

Surrealism - is a style in art and literature in which images, and objects are combined in a strange way, like in a dream.
Lithograph -is a printing process that uses a flat stone or metal plate
Observation – observations can be recorded using images, models and words
Recording – drawing from observation.
Line - defined as a point moving in space. Any mark made with a drawing implement.
Tone - refers to the relative lightness or darkness of a colour
Shape - a flat, enclosed area of an artwork created through lines, textures, colours or an area enclosed by other shapes such as
triangles, circles, and squares
Form - something that is three-dimensional and encloses volume, having length, width, and height
Perspective - the representation of three-dimensional objects or spaces in two dimensional artworks
Special awareness - the understanding of the self and of the relationships between objects within a given space.
Graduate - visual technique of gradually transitioning from one colour hue to another, or from one shade to another, or one texture
to another.
Colour - element of art that is produced when light, striking an object, is reflected back to the eye
Illustration - illustration is a visualisation or a depiction made by an artist, such as a drawing, sketch, painting, photograph, or Other
kind of image of things seen, remembered or imagined, using a graphical representation.
Composition - term given to a complete work of art and, more specifically, to the way in which all its elements work together to
produce an overall effect.
Free-hand - the ability to draw something without depending on instruments or something else to draw.
Carbon transfer – the ability to transfer one image to another piece of paper
Pattern - is a design in which lines, shapes, forms or colours are repeated. The part that is repeated is called a motif. Patterns can be
regular or irregular

Subject: Drama

Term: 6

Theatre Styles

Topic: Exploring Drama

Week 1 - 7

Brecht and Epic Theatre (1898-1956)
• German playwright, Bertolt Brecht's ideas were very influential. He wanted to make the
audience think, and used a range of devices to remind them that they were watching
theatre and not real life.
• He wanted his audiences to remain objective and distant from emotional involvement
so that they could make considered and rational judgements about any social comment
or issues in his work.
• To do this he used a range of theatrical devices or techniques so that the audience were
reminded throughout that they were watching theatre; a presentation of life, not real
life itself. His kind of theatre was called Epic theatre.
Stanislavski VS Brecht
Naturalism and Stanislavski https://www.bbc.co.uk/bitesize/guides/zxn4mp3/revision/1
Brecht and Epic Theatre https://www.bbc.co.uk/bitesize/guides/zwmvd2p/revision/1
•
•
•
•
•
•
•
•

Who was Stanislavski?
What type of theatre did he produce?
How did he influence modern theatre?
Who was Brecht?
What type of theatre did he produce?
How did he influence modern theatre?
What are the differences between Stanislavski and Brechtian work?
Why do we have different styles of theatre?

Stanislavski Style Set VS Epic Theatre Style Set

Brechtian Techniques

Week 1 - 7
Breaking the fourth wall
This is where the wall between the audience and actors on stage is broken. Rather than
allowing the audience to sit passively and get lost in the show, the actors will sometimes
directly address the audience with a speech, comment or a question - breaking the fourth
wall.
Narration
Narration is used to remind the audience that they are watching a story. Sometimes the
narrator will tell the audience what is about to happen in the story, before it happens,
because if the audience knows the outcome then they may not get as emotionally
involved.
Minimal set, costumes, props and lighting
Brecht believes the stage should be brightly lit at all times. That sets should not be
realistic, just suggestive. And that actors should use minimal props, often only one per
character. Also props can be used in several different ways, for example a suitcase may
become a desk.
Coming out of character
Actors will sometimes come out character, often at heightened moments of drama, to
remind the audience that it is a piece of fiction that they are watching.
Using placards
A placard, or projection screen can be used to give the audience some extra factual
information, for example it might say how many people have died in a particular war.
Placards can also be used to introduce characters in generic ways, e.g. ‘mum,’ or ‘dad.’
Placards are also used to introduce a new scene, or to tell the audience when one has
finished.
Freeze frames/tableaux/ Still Image
The actors may go into a freeze frame, so as to break the action. Sometimes it’s done so
that the audience can stop and think critically for moment. And sometimes it’s done so
that the narrator can speak, or so that an actor can come out of character and perhaps
break the fourth wall.

Subject: D&T
ITERATIVE DESIGN

Term:6

Week 1- 2

Topic: Iterative Design

Subject: D&T
Specification & Research

Term:6

Topic: Iterative Design
Designing

Subject: D&T
TECHNICAL TERMS

Term:6

Topic: Iterative Design

Week 3- 4
Keywords

Bandfac
er

Subject: D&T

Term:6

Hardwood, Software & Manufactured Boards

Topic: Iterative Design

Week 4-6

Subject: D&T
ITERATIVE DESIGN

Term:6

Topic: Iterative Design

Week 1-2

Subject: D&T
TECHNICAL TERMS

Term:6

Week 3- 4

Topic: Iterative Design

Subject: Food and Nutrition

Term: 6

Topic: Food Provenance

Week 1 – Food Hygiene & Safety
Food Hygiene and Safety Rules
1.
2.
3.
4.
5.

Tie back long hair when cooking.
Remove all jewellery on hands and wrists.
Wear an apron when cooking.
Wash hands with warm water and soap and dry them with paper towels.
Wash hands regularly whilst cooking, particularly if you cough, sneeze, handle raw food or
visit the toilet.
6. Hold sharp knives with the blade pointing down and use the ‘bridge and claw’ techniques.
7. Turn pan handles inwards when cooking.
8. Cover all cuts with a blue plaster.
9. Do not touch face or hair when cooking. If you must, then wash hands afterwards.
10. Use oven gloves to put food in and take food out of the oven.

Some Key Equipment

Temperature and Storage of Food
It is important to cook, reheat and store food at the
correct temperature to avoid food poisoning. Bacteria
will multiply most quickly in the danger zone as
outlined below:

Palette
knives

Grater
Spoons
Garlic
crusher

Fish
slice

Potato
masher

Wok

Colander

Week 2 – Practical: Vegetable Chilli
Equipment Required:
1 vegetable knife
1 chopping board
1 wooden spoon
1 colander or sieve
A tin opener if you need one
1 large saucepan
1 tablespoon
1 teaspoon

Food and Nutrition
is a brand new subject at Wootton Park
Recipe:
School!
Bridge hold
What topic areas do you think we will study in F&N lessons?
What topic areas would you particularly like to study?
.
Have
you ever cooked before at primary school or have you
studied food topics before?
Do you like to cook at home? If so, what is your favourite
Claw hold
dish?
What do you understand by the ‘carousel system’ in Design &
At the end of the practical lesson:
Technology
Fill your bowl with hot and soapy water.
Ensure your draining board is clear and clean.
Wash the cleanest item first, using the washing up brush to clean.
Place each clean item on the draining board.
Dry all equipment with a tea towel.
Return them back to the correct cupboard or tray.
Clean all surfaces with anti-bacterial spray and a wet dishcloth.

Subject: Food and Nutrition

Term: 6

Topic: Food Provenance

Week 3 – Evaluations
The 4 C’s of Food Hygiene & Safety
Cleaning - keeping work surfaces, equipment and yourself clean. This is important to minimise
bacterial growth.
Cross-Contamination – keep raw and ready-to-eat food separate to ensure that crosscontamination of bacteria does not occur.
Chilling - keep high risk foods chilled between 0-5°c. Cool hot food quickly but do not place
hot food in the fridge.
Cooking – Cook food thoroughly and always above 75°c. Reheat food only once. Use a
temperature probe to monitor the core temperature of food.

Week 4 – Practical: Fruit Muffins
Equipment Required
1 muffin tin
1 mixing bowl
1 wooden spoon
1 measuring jug
1 fork
2 tablespoons

Ingredients

Reflecting on our vegetable chilli
We still start by producing a set of ‘success criteria’ for an evaluation. What makes a good
quality one? What would I want to see as your teacher?
Examples of success criteria points:
• Answer all questions fully
• Consider your presentation
• Give reasons for your answers when required
• Use Food & Nutrition keywords when discussing skills and equipment
• Use appropriate sensory language when describing the flavour, texture, appearance and
smell of food

Self-assessment of evaluations
Place a tick or cross next to each success criteria point depending on whether you feel you
have done this in your evaluation or not.
Then, underneath your success criteria, complete a ‘WWW’ and ‘EBI’ for your evaluation using
your ticks and crosses to help you.
The final step is to go back to your evaluation and make improvements in green pen using
your own feedback.
You could also
Remember to selfcomplete this as a
assess in green pen
peer assessment task

You should always work with a
partner to put food in and
take food out of the oven.
One person holds the door
open and the other uses oven
gloves to put the food in or
out.

Method
1.) Preheat oven to 180C fan/gas 6 and line a 12-hole muffin tin with paper cases.
2.) Beat the butter and caster sugar together until pale and fluffy with a wooden
spoon.
3.) Add the eggs and beat in for 1 min, then mix in the yogurt, vanilla extract and milk.
4.) Tip the flour into the wet ingredients and stir in.
5.) Fold in the blueberries.
6.) Divide the mixture between the muffin cases using two tablespoons.
7.) Bake for 5 minutes, then reduce oven to 160C fan/gas 4 and bake for 1518 minutes more until risen and golden.
8.) Cool in the tin for 10 minutes, then carefully lift out onto a wire rack to finish
cooling.

Subject: Food and Nutrition

Term: 6

Topic: Food Provenance

Week 5 – Food Provenance
Food Provenance
Food Provenance means knowing where food is grown, caught or reared, how it is produced and
how it is transported.
What food can be grown?
Cereal crops such as wheat and barley, fruit and vegetables can all be grown.
What food can be caught?
Fish and shellfish, such as mackerel, haddock, mussels, scallops and salmon can be caught in the seas
around the UK.
What food can be reared?
Animals that can be reared for food include cows, sheep, pigs and chickens.

Week 6 – Savoury Scones
Equipment Required:
1 mixing bowl
1 sieve
1 table knife
1 jug
1 fork
1 round cutter
1 baking tray
1 pastry brush
1 cooling rack

Primary and Secondary Processing

Ingredients
Primary Processing – the process of converting raw food material into food that can be
eaten e.g wheat into flour.
Secondary Processing – changing primary food products into other types of products e.g flour into
bread.

Farming Methods
Intensive Farming - this means keeping animals indoors in large numbers.
Free Range Farming - Chickens are allowed to roam outside during daylight hours.
Organic Farming – Farmers follow very strict guidelines, such as not using any artificial pesticides or
fertilisers on fruit and vegetables.

Relevant Logos
Soil Association
Red Tractor logo
RSPCA Assured
Marine Stewardship Council

200g self-raising flour
50g hard margarine /butter
150ml milk
50g grated cheddar cheese
Extra ingredients as planned

Method
1.) Set the oven to 200°c Gas 7.
2.) Sieve the flour into a bowl.
3.) Rub the margarine/butter into the flour with your fingertips until it resembles breadcrumbs.
4.) Stir in the grated cheese and extra ingredients and mix with a table knife.
5.) Add milk gradually until you have a soft ball of dough that is not too sticky. Mix lightly
and quickly with a table knife. You may not need it all.
6.) Turn the dough onto a lightly floured surface and knead lightly for 30 seconds. Handle
the dough as little as possible to prevent it becoming tough.
7.) Lightly pat out the dough to a 2cm thickness and cut into shapes with a cutter.
8.) Place the scones close together on a greased tray. Glaze lightly with the remaining milk using a
pastry brush.
9.) Bake the scones for 10-15 minutes and cool on a wire rack.

Subject: Computer Science

Term: 6

IDE’s

Topic: Programming theory

Algorithms

Understanding what is an IDE in the role of programming
Exploring the functions of a code editor
Investigating additional tools that are used within an IDE

Use of algorithms including Google’s page rank, weather forecasting, Amazon.
Designing an algorithm using variables
Explaining bubble sort

Extended learning:
https://www.bbc.co.uk/bitesize/guides/zgmpr82/revision/4

Algorithms and control flow;

Extended learning: https://www.bbc.co.uk/bitesize/guides/z22wwmn/revision/1

Week 3

Extended learning:
https://www.bbc.co.uk/bitesize/guides/zrxncdm/revision/1

Understanding what are wearable technologies.
Exploring ethical implants.
Investigating bio hacking and determining its ethicacy?
Extended learning:
https://www.bbc.co.uk/bitesize/guides/zbgg4qt/revision/9

Understanding cyber security threats;

Week 4

Understanding different threats to computer systems that include:
• social engineering
• malicious code
• human error
Extended learning:
https://www.bbc.co.uk/bitesize/guides/znnny4j/revision/1

The role of sequence, selection and iteration in a program
Count control and conditioned loops

Wearable technology ;

Week 2

Week 1

Week 5
AP5 & AP6
Multiple choice assessment based on learning from Unit 5 – Binary and data
representation (see Term 5 sway documents and Knowledge map for Term 5)
The assessment will take place when required and is not scheduled for a specific
week.

Subject: PE – Year 9

Term: 6

Topic: Softball

Key Skills

The Game of Softball

• Hitting – Grip, Hand Position, Stance, Stride, Swing, Contact, Followthrough
• Pitching – Grip, Stride, Rotation, Follow-through
• Fielding – Catching, Throwing, Positions
• Umpiring – Rules

Softball is a game similar to baseball played with a larger ball (11 to 16 in.
circumference) on a field that has base lengths of 60 feet, a pitcher's
mound that ranges from 35–43 feet away from home plate, and a home
run fence that is 220–300 feet away from home plate, depending on the
type of softball being played. It was invented in 1887
in Chicago, Illinois, United States as an indoor game. The game moves at a
faster pace than traditional baseball due to the field being smaller and the
bases and the fielders being closer to home plate. There is less time for
the base runner to get to first while the opponent fields the ball; yet, the
fielder has less time to field the ball while the opponent is running down
to first base. The name "softball" was given to the game in 1926, because
the ball used to be soft; however, in modern-day usage, the balls are hard.

Websites, further reading and local information.
Softball UK – https://www.baseballandsoftball.co.uk/index.html
Rules of Softball –
https://www.baseballsoftballuk.com/uploads/_documents/Files/Rules/B
eginners_Guide_Softball.pdf
Softball Best Plays – https://www.youtube.com/watch?v=MCagd71zmFw

Jennie Finch
Jennie Lynn Finch Daigle (born September 3, 1980) is an American, former collegiate All-American and medal
winning Olympian, retired 2-time pro All-Star, right-handed hitting softball pitcher originally from La Mirada,
California. She pitched for the Arizona Wildcats, the USA national softball team and the Chicago Bandits. Finch
won the 2001 Women's College World Series and helped lead Team USA to the gold medal at the 2004 Summer
Olympics and the silver medal at the 2008 Summer Olympics.

Key Words
Fly Ball

Base

Bunt

Foul Ball

Home Run

Key Words
Fly Ball – A fly ball is a batted ball hit in an arcing manner. Fielders attempt to catch fly balls on their
descent, and an out is recorded if the ball is caught before it hits the ground.
Bases – There are four bases (first base, second base, third base and home plate) on the field of play. The
lines between the bases are generally 45 to 60ft (approximately 12 to 18m) apart and when joined they
form a 'diamond'.

Bunt – A bunt is a batting technique in baseball or fast pitch softball. To bunt, the batter
loosely holds the bat in front of home plate and intentionally taps the ball into play.
Foul Ball – A foul ball is a legally batted ball which: A) Settles on foul territory between home and first base or
between home and third base. B) Bounds past first or third on or over foul territory. C) First touches
on foul territory beyond first or third base.
Home Run – a home run is scored when the ball is hit in such a way that the batter is
able to circle the bases and reach home safely in one play.

Subject: PE – Year 9

Term: 5 and 6

GCSE Track events
Core skills, to include:
• Starting
• Finishing
• Posture
• Leg action
• Arm action
• Head carriage
Advanced skills, to include:
Learners should follow an appropriate technical
model which leads to effective performance in the
chosen event.
• Starting:
• Use of Blocks (where relevant)
• Leg action:
• Foot strike
• Cadence
• Bend running (where relevant)
• Stride pattern/pacing
• Hurdling with either leg (where relevant)

Topic: Athletics
GCSE Jumping events
Core skills, to include:
• Approach
• Synchronization of arm and leg action
• Take off/pole plant
• Flight
• Landing
Advanced skills, to include:
Learners should follow an appropriate technical model which leads to
effective performance in the chosen event.
• Approach: • Hitting appropriate speed for take off
• Efficient transition between technical phases of the movements • Flight:
• Appropriate elevation • Landing • movement of the body beyond initial
point of contact (long jump and triple jump)

Leadership in Athletics - Leadership will continue to be an integral part of the Year 9 curriculum for learners at

WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants,
giving feedback, establishing interpersonal relationships, and directing the group or team confidently.
Leadership will be developed in Athletics through learners taking on different roles such as; coaches,
umpires, timers and measuring.

GCSE Throwing events. Core skills, to include:
• Initial stance, • Grip, • Throwing action, • Release phase, • Recovery phase/follow through
Advanced skills, to include: Learners should follow an appropriate technical, model which leads to effective performance in the chosen event.
• Travel: • use of cross step/glide (where applicable) • rotational throws (where applicable) • Release phase: • Appropriate angle of release • Efficient transition between technical
phases of the movements

Key Words
Leg Drive – The leg drive phase of each stride begins when the ball of the lead foot
creates forceful contact with the surface and ends when the foot leaves the surface.
Arm Drive – During the arm drive, swing from the shoulders and not
from the elbow. Try not to lift your shoulders up or down during the
swing, which helps remove tension and stay relaxed.
Grip strength – Grip strength is a general term also used to refer to the physical strength of an animal
and, for athletes, to the muscular power and force that can be generated with the hands.

Timing – Without timing there would be
no world or Olympic records.

Cadence - Cadence in sports involving running is the total number of full cycles taken
within a given period of time, often expressed in steps or cycles per minute.

Subject: PE – Year 9

Term: 5 and 6

GCSE Core skills, to include:
• Grips
- Implementation for different shots
• Movement around the court
• Ground shots
– Forehand and backhand with topspin, slice and flat
• Serves
– Flat, slice and top spin
• Return of serve
• Volley
– Forehand, backhand
• Lob
– Forehand and backhand, defensive and attacking
• Drop shot
• Half volley.

Topic: Tennis
The Game of Tennis
Tennis is a racket sport that can be played individually against a single
opponent (singles) or between two teams of two players each (doubles). Each
player uses a tennis racket that is strung with cord to strike a hollow rubber
ball covered with felt over or around a net and into the opponent's court. The
object of the game is to maneuver the ball in such a way that the opponent is
not able to play a valid return. The player who is unable to return the ball will
not gain a point, while the opposite player will.
Tennis is played by millions of recreational players and is also a popular
worldwide spectator sport. The four Grand Slam tournaments (also referred to
as the Majors) are especially popular: the Australian Open played on hard
courts, the French Open played on red clay courts, Wimbledon played on grass
courts, and the US Open also played on hard courts.

Leadership in Tennis - Leadership will continue to be an integral part of the Year 9 curriculum for learners at
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving
feedback, establishing interpersonal relationships, and directing the group or team confidently. Leadership
will be developed in Tennis through learners taking on different roles such as; coaches, umpires, motivators
and organisers.

GCSE Decision making and tactical awareness, to include: • tactical application: movement pressure, variation, deception, serve and volley • appropriate shot selection with length,
height, speed and angle • taking into account a range of factors that impact on success such as strengths and weaknesses of opponent(s), playing conditions (such as playing surface) •
demonstrating communication and influence on performance in doubles (if offered as a doubles activity) • applying own strategy in competitive play • ability to adapt to the
environment and changing circumstances • adhering to rules, health and safety guidelines, and considering appropriate risk management strategies

Key Words
Groundstroke – A forehand or backhand shot made after the tennis ball bounces once on the court.

Lob – A tennis shot where the ball is lifted high above the net. Can be a defensive shot in some cases,
but also may cause a winner when the ball is just out of reach of the opponent, but still lands in play.

Passing Shot – When the tennis ball is hit such that it passes by the opponent at the net without them
being able to hit the ball.
Straight Sets – When one player wins every set in a match.

Jamming – To hit the tennis ball straight to the opponent’s body not allowing them to extend the
racquet to hit the ball well.

Subject: PE – Year 9

Term: 5 and 6

Topic: Rounders

Key Skills

Rounders at Wootton Park School

•Bowling:
Description- Knees bent, ball released inside
the square and shoulders and hip in line. Look
for a good pendulum motion when bowling.
Coaching points- Bowling action has to be
smooth and underarm.
Progression- Applying spin.

Rounders is a bat-and-ball game played between two
teams. Rounders is a striking and fielding team game that involves
hitting a small, hard, leather-cased ball with a rounded end wooden,
plastic, or metal bat. ... Gameplay centres on a number of innings, in
which teams alternate at batting and fielding.
At Wootton Park, there are opportunity's for learners to attend a
rounders club and if selected, take part in fixtures and tournaments
against other schools in the local area.

Other key skills:
•Batting
• Ground fielding
•Throwing
•Catching

Leadership will be an integral part of the Year 9 curriculum for learners at
WPS. Leadership might broadly be considered the behavioural process of influencing
individuals and groups towards set goals. In sport and exercise, leadership includes;
making decisions, motivating participants, giving feedback, establishing interpersonal
relationships, and directing the group or team confidently. Leadership will
be developed in Badminton through learners taking on different roles such as; coaches,
umpires, and scorers using the correct Badminton terminology throughout.

Key Words
No ball

Obstruction

Innings

Batting square

Rounder

Useful
websites
https://www.rou
ndersengland.co.
uk/
https://justgetact
ive.co.uk/othersports/rounders/
https://www.mas
tersofgames.com
/rules/roundersrules.htm

Key Words
No ball- A no-ball is one of the important terms used in the game of rounders and occurs for any of the following situations:
• If the bowler does not keep his feet inside the bowling square before releasing the ball.
• When the bowler directs the ball on to the wrong side of the batter or at the batter's body.
• If the bowled ball reaches higher than the batter's head or lower than the knee.

Obstruction- As a rule, obstructions get classed as either a fielder blocking a batter's hit or run, or a batter
deviating from the track. In both situations the obstruction is interfering with a fielder's play.

Innings- Each rounders match is usually made up of two separate innings for each team. The inning begins when the
first ball gets bowled and ends when the batters have all been declared out.

Batting square- The rounders phrase 'batting square' is a term used to describe the box shaped zone in
which all bats must get taken.
Rounder- A 'rounder' is rounders terminology for a score awarded to the batter. It occurs if you
successfully strikes the ball and you reach the fourth post before another ball gets bowled.

Subject: PE – Year 9

Term: 5 and 6

GCSE Core skills, to include:
Batting:
• Footwork
• Defensive shots off front foot
• Drives
• Cut
• Pull
• Running between the wickets
Bowling:
• Repetition of action for one style of bowling
• Fast, medium or spin
• Line, flight and length of bowl
Fielding: (outfield, infield and close)
• Stopping the ball
• Catching
• Pick up and throw – underarm and overarm
Wicket Keeping:
• Positioning in relation to pitch and type of
bowler
• Stance
• Low and high takes
• Catches
• Run outs

Topic: Cricket
GCSE Advanced skills, to include:
Batting:
• Defensive shots off back foot
• Square cut
• Hook shots
• Off or on drive
• Sweep
Bowling:
• Variation in delivery in terms of line, flight,
speed and length of bowl
Fielding: (outfield, infield and close)
• Pick up and throw for a run out – underarm
and overarm
• Pick up and throw on the run
Wicket Keeping: • Leg side takes and catches, • Stumping
Leadership in Cricket - Leadership will continue to be an integral part of the Year 9 curriculum for learners at
WPS. Leadership might broadly be considered the behavioural process of influencing individuals and groups
towards set goals. In sport and exercise, leadership includes; making decisions, motivating participants, giving
feedback, establishing interpersonal relationships, and directing the group or team confidently. Leadership
will be developed in Cricket through learners taking on different roles such as; coaches, umpires, motivators
and organisers.

•
GCSE Decision making and tactical awareness, to include: • Awareness and application of team strategies/ tactics • Selection of appropriate shot • Understanding and use of positions
and roles in batting and fielding • Principals of attack and defence • Applying different systems of play in different situations e.g. switching bowling styles to keep the opposition
guessing • Effective decision making for running between wickets • Awareness of the rules and regulations of the sport and their application

Key Words
Long Barrier – Approach the ball at speed and as you get into line with the ball, twist your upper body,
leading with the shoulder furthest from the ball. Bend both knees, so that the knee of the leg nearest
to the ball touches the ground, but it is also next to the back of the heel of the other leg
Boundary – The boundary is the perimeter of a playing field. It is also the term given to a scoring shot
where the ball is hit to, or beyond, that perimeter.

Overs – In cricket, an over consists of six consecutive legal deliveries bowled from one end of
a cricket pitch to the player batting at the other end, almost always by a single bowler.
Wide – In cricket, a wide is one of two things: An illegal delivery to a batter that is judged by the
umpire to be too wide or high to be hit by the batter by means of a normal cricket shot.
Run out – Run out is a method of dismissal in cricket. A Run out usually occurs when the batsmen are
attempting to run between the wickets, and the fielding team succeed in getting the ball to one wicket
before the batsman has made their ground at that end.

