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Subject: GCSE English Term: 2 Topic: English Language Paper 1

Week 2 – Key language techniques

. 

Week 1 – Language P1 Reading overview

Language Techniques

Diction The writer’s choice of words. 

Hyperbole The use of extreme exaggeration.  

Imagery When the writer provides mental “pictures”. 

Irony Like sarcasm, where the opposite is implied. 

Juxtaposition Two ideas together which contrast each other.  

List (of three) A number of connected items (three= effect).

Metaphor Something is presented as something else.

Oxymoron Contradictory terms together “bittersweet”.

Pathos Language used to appeal to the emotions. 

Personification Giving human traits to something non-human.

Repetition When a word, phrase or idea is repeated.

Semantic Field A set of words from a text related in meaning.

Simile Something is presented as like something else. 

Symbolism An idea is reflected by an object/character etc.

Syntax The way words and phrases are arranged.



Subject: GCSE English Term: 2 Topic: English Language Paper 1

Week 4 – Word classes and sentencesWeek 3 – Structural Techniques

Word Classes

Noun Identifies a person (girl), thing (wall), idea (luckiness) or state 

(anger). 

Verb Describes an action (jump), event (happen), situation (be) or 

change (evolve).

Adjective Describes a noun (happy girl, grey wall).

Adverb Gives information about a verb (jump quickly), adjective (very 

pretty) or adverb (very quickly).

Sentence Structures

Fragment An incomplete sentence (no subject verb agreement). “Nothing.” 

“Silence everywhere.”

Simple A sentence with one independent clause. 

“She went to the shop.”

Compound A sentence with multiple independent clauses. 

“She went to the shop and bought a banana”

Complex A sentence with one independent clause and at least one 

dependent clause. “Sometimes, when she goes to the shop, she 

likes to buy a banana.”

Structural Techniques

Atmosphere The mode or tone set by the writer.

Climax The most intense or decisive point.

Dialogue The lines spoken by characters.

Exposition The start where ideas are initiated.

Flashback (Analepsis) Presents past events.

Flash-forward (Prolepsis) Presents future events.

Foreshadowing Hints what is to come(can mislead).

Motif A recurring element in a story. 

Resolution The answer or solution to conflict. 

Setting A geographical/historical moment.

Spotlight Emphasis is placed on something.   

Shift A switch or change of focus.

Tension The feeling of emotional strain. 



Subject: GCSE English Term: 2 Topic: English Language Paper 1

Week 6 – Descriptive writing 

. 

Week 5 – Narrative devices 

Types of Narrator

Limited 

3rd person

External narrator with knowledge of one character’s feelings (he). 

Omniscient 

3rd person

External narrator- knowledge of more than one character’s feelings 

(he).

1st person Told from a character’s perspective (I).

2nd person Directed to the reader (you).

Unreliable

narrator

When the perspective offered makes us question the narrator’s 

credibility.

Narrative Styles

Linear Events are told chronologically. 

Non-Linear Events are not told chronologically.

Dual Told from multiple perspectives.

Cyclical Ends the same way it begins. 

Explaining the Extract. 

Introducing An idea or character is first shown.

Focusing Our attention is aimed somewhere.

Building When an idea/tension is increased.

Developing An earlier point is extended. 

Changing A shift is created for an event/idea.

Concluding Ideas/ events are drawn to a close. 

Techniques to use:

Simile- Example: He was as timid as an urban fox.
Metaphor- Example: He was a night owl.
Pathetic Fallacy- Example: The sky became cloudy and darkness fell.
Personification-Example: The thorns gripped my shirt as I ran through.
Impressive Vocabulary-Example: Guile, Radiant, Irksome, Serpentine.
Noun, Adjective, Noun- Example: Blood red shoes
Alliteration- Example: Colin can’t catch!
Sensory Language- Example: I could taste blood streaming from my lip.

Purpose: Reason you are writing

-You are writing to describe, entertain and impress.
You want to show how impressively you can describe the picture 
in front of you and show the examiner you can create imagery in 
the reader’s mind through your use of the English language.

Helpful Hints:

-Keep your tone consistent throughout: Do not use similes which suggest a light 
and playful atmosphere after you have just spent 15 minutes making the scene 
sound creepy.
-Describe the setting and location. Avoid action: The easiest way to gain marks in 
this section of the paper is to describe in detail using techniques. Too much action 
will deviate from this description.
-Use a variety of structural features: Flashbacks or deep thoughts of the 
protagonist work well.
-Keep to one or two characters: You should concentrate on saying a lot about very 
little. Fuller descriptions of one/two character(s) is best.



Subject: GCSE English Literature Term: 2 Topic: English Literature Revision

https://www.bbc.co.uk/bitesize/topics/zgq3dmn
https://www.sparknotes.com/shakespeare/macbeth/
https://www.youtube.com/watch?v=nkrQmkZznxo
https://senecalearning.com/en-GB/
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/macbeth/

Macbeth Week 1

https://www.bbc.co.uk/bitesize/topics/zgq3dmn
https://www.sparknotes.com/shakespeare/macbeth/
https://www.youtube.com/watch?v=nkrQmkZznxo
https://senecalearning.com/en-GB/
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/macbeth/

Macbeth Week 2

https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision

Poetry of Power and Conflict Week 3

https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision

Poetry of Power and Conflict Week 4

https://www.physicsandmathstutor.com/english-revision/gcse-aqa/an-inspector-calls/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/zpr639q
https://www.sparknotes.com/drama/an-inspector-calls/
https://www.youtube.com/watch?v=M75yUsyNySY

An Inspector Calls Week 5

https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision

An Inspector Calls Week 6

https://www.physicsandmathstutor.com/english-revision/gcse-aqa/a-christmas-carol/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/zwhkxsg
https://www.sparknotes.com/lit/christmascarol/
https://www.youtube.com/results?search_query=a+christmas+carol+revision

A Christmas Carol
Week 7

https://www.aqa.org.uk/subjects/english/gcse/english-literature-8702/specification-at-a-
glance

Specification
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https://senecalearning.com/en-GB/
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/macbeth/
https://www.bbc.co.uk/bitesize/topics/zgq3dmn
https://www.sparknotes.com/shakespeare/macbeth/
https://www.youtube.com/watch?v=nkrQmkZznxo
https://senecalearning.com/en-GB/
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/macbeth/
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/an-inspector-calls/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/zpr639q
https://www.sparknotes.com/drama/an-inspector-calls/
https://www.youtube.com/watch?v=M75yUsyNySY
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/power-and-conflict/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/z4nc87h
https://www.youtube.com/results?search_query=power+and+conflict+poetry+revision
https://www.physicsandmathstutor.com/english-revision/gcse-aqa/a-christmas-carol/
https://senecalearning.com/en-GB/
https://www.bbc.co.uk/bitesize/topics/zwhkxsg
https://www.sparknotes.com/lit/christmascarol/
https://www.youtube.com/results?search_query=a+christmas+carol+revision
https://www.aqa.org.uk/subjects/english/gcse/english-literature-8702/specification-at-a-glance


Subject: Maths 11 Higher Term:2 Topic: Proportion and Graphs

Week 1: Graph Transformations

Week 2: Laws of Indices and Standard Form

𝑓 𝑥

𝑓 𝑥 + 2 (translated 2 up)

𝑓 𝑥 + 2 (translated 2 to the left)

𝑓(𝑥) 3𝑓(𝑥) 𝑓(2𝑥)



Subject: Maths 11 Higher Term: 2 Topic: Revision

Week 3: Surds
Week 4: Bounds

1

1 + 2
=

1

1 + 2
×
1 − 2

1 − 2
=

1 − 2

1 − 2
= 2 − 1

3.5 ≤ 𝑚 < 4.5

Lower Bound Upper Bound

Distance 115 miles 125 miles

Time 1.5 hours 2.5 miles

Speed 115÷ 2.5 = 60mph 125 ÷ 1.5 = 83.3mph

The difference between Kelly’s greatest speed and lowest speed is 
23.3mph



Subject: Maths 11 Higher Term: 2 Topic: Revision

Week 5: Rearranging Formulae
Week 6: Simultaneous Equations

A formula has an equals sign and letters to 
represent different quantities, e.g. 𝐴 = 𝜋𝑟2

The letters are variable as their values can vary

When the letter to be made the subject appears twice you will 
need to factorise



Subject: Maths 11 Higher Term: 2 Topic: Revision

Week 7: Non-Linear Simultaneous Equations

a) 𝑥2 + 𝑦2 = 4
b) 𝑥2 + 2𝑥 − 1 2 = 4
𝑥2 + 4𝑥2 − 4𝑥 + 1 − 4 = 0
5𝑥2 − 4𝑥 − 3 = 0
𝑥 = 1.27, 𝑥 = −0.47
𝑦 = 1.54,−1.94
(1.27, 1.54) and (-0.47, -1.94)

Substitute y = 2x-1 into the circle equation

Expand and rearrange so the right-hand side is 0

Solve the quadratic using the formula

Substitute x values into y = 2x-1 to find y values



Subject: Maths 11 (DAB) Higher Term: 2 Topic: Similarity and congruence

Week 1: Congruence

Triangles are congruent if they have equivalent
• SSS (all three sides)
• ASA (two angles and the included side)
• SAS (two sides and the included angle)
• RHS (right angle, hypotenuse, side)

Triangles where all the angles are the same (AAA) are similar but might not be congruent

When two shapes are congruent, they are the exact same shape and size, one can be rotated or reflected to fit 
exactly on the other

Example



Subject: Maths 11 (DAB) Higher Term: 2 Topic: Similarity and congruence

Week 2: Similarity
Week 3: Similarity in 3-DWhen one shape is an enlargement of another, 

the shapes are similar

These triangles are similar.
Corresponding sides are shown in the same colour
Corresponding angles are shown in the same colour

For similar shapes:
Corresponding sides are all in the same ratio
Corresponding angles are equal



Subject: Maths 11 (DAB) Higher Term: 2 Topic: Similarity and congruence

Week 4: Using similarity

When a shape is enlarged, the perimeter is enlarged by the same scale 
factor.

To work out the scale factor, divide two corresponding sides together to 
find the ratio

15 ÷ 10 = 1.5

The scale factor of enlargement is 1.5
Therefore the perimeter of the larger flower bed is 1.5 times the 
perimeter of the smaller flower bed.

To work out the perimeter of the smaller flower bed, divide the 
perimeter of the larger flower bed by the scale factor

48 ÷ 1.5 = 32
The perimeter of the smaller flower bed is 32m



Subject: Maths 11 (DAB) Higher Term: 2 Topic: Trigonometry

Week 5: Sine function



Subject: Maths 11 (DAB) Higher Term: 2 Topic: Trigonometry

Week 6: Cosine function

Worked example



Subject: Maths 11E Foundation Term: 2 Topic: Probability

Week 1: Tree diagrams
An independent event is when the probability of that event occurring is not affected by the other events. For example, flipping a heads on a coin has no affect 
on being able to roll a 6 on a dice.

To find the probability of two independent events occurring, we multiply their probabilities together. Therefore: P(A and B) = P(A) x P(B)

Conditional probability is when the outcome of the first event affects the possible outcome of the second event. For example, Selecting a red card from a pack 
of cards on the first pick will mean that there is one less red card in the pack of cards, which reduces the chances of another red being picked. Therefore the 
probability for the second pick will reduce by 1.

Worked example: Independent event Worked example: Dependent events (conditional probability)



Subject: Maths 11E Foundation Term: 2 Topic: Multiplicative reasoning

Week 2: Percentages

Remember: Percent means “out of 100” 



Subject: Maths 11E Foundation Term: 2 Topic: Multiplicative reasoning

Week 3: Growth and decay
If a value increases by a constant rate then we describe it as a 
growth. If a value decreases by a constant rate then we describe it 
as a decay. To calculate the rate of growth you should look to find 
the decimal multiplier.

If a value increases by a percentage based on the value at the end 
of each year we can calculate the compound interest. Most 
interest rates are compound interest.

We can calculate compound interest by using the formula:

𝑁𝑒𝑤 𝑎𝑚𝑜𝑢𝑛𝑡 = 𝑖𝑛𝑖𝑡𝑖𝑎𝑙 𝑎𝑚𝑜𝑢𝑛𝑡 ×
100 + 𝑖𝑛𝑡𝑒𝑟𝑒𝑠𝑡 𝑎𝑚𝑜𝑢𝑛𝑡

100

𝑛

n represents the number of years that we are calculating for.

We can use the formula below to calculate depreciation (the 
opposite of compound interest):

𝑁𝑒𝑤 𝑎𝑚𝑜𝑢𝑛𝑡 = 𝑖𝑛𝑖𝑡𝑖𝑎𝑙 𝑎𝑚𝑜𝑢𝑛𝑡 ×
100 − 𝑖𝑛𝑡𝑒𝑟𝑒𝑠𝑡 𝑎𝑚𝑜𝑢𝑛𝑡

100

𝑛

n represents the number of years that we are calculating for.



Subject: Maths 11E Foundation Term: 2 Topic: Multiplicative reasoning

Week 4: Compound measures

DID YOU KNOW? Police Accident Investigators use compound measures (Kinematics formulae) to work out the speed cars were 
travelling at in a serious collision.

Compound measures combine measures of 
two different quantities. One example is 
speed, distance and time. The formula to 
calculate speed distance and time is shown 
below:

𝑠𝑝𝑒𝑒𝑑 =
𝑑𝑖𝑠𝑡𝑎𝑛𝑐𝑒

𝑡𝑖𝑚𝑒



Subject: Maths 11E Foundation Term: 2 Topic: Multiplicative reasoning

Week 5: More compound measures
Week 6: Ratio and proportion – direct proportionOther compound measures that you can have are listed below:

Mass, density and volume:

𝐷𝑒𝑛𝑠𝑖𝑡𝑦 =
𝑚𝑎𝑠𝑠

𝑣𝑜𝑙𝑢𝑚𝑒

Density is the mass of substance in g contained in a certain 
volume in cm3. Density is often measured in grams per cubic 
centimetre (g/ cm3).

Force, pressure and area:

𝑃𝑟𝑒𝑠𝑠𝑢𝑟𝑒 =
𝑓𝑜𝑟𝑐𝑒

𝑎𝑟𝑒𝑎

Pressure is the force in newton's applied over an area in cm2 or 
m2. It is usually measured in newton's (N) per square metre 
(N/m2) or per square centimetre (N/cm2)

Hint: 1cm3 = 1000l
A proportion compares a part with a whole. When two things are 
in direct proportion, if one value is zero so is the other. When one 
value doubles, so does the other. The two values will always 
increase or decrease at the same rate (by multiplying or dividing). 

For example: Jeremy uses 420g of flour to make 6 muffins. How 
much flour would he need to make 30 muffins?

Step 1: Find out how much we need for 1 muffin
420g : 6 muffins

70g : 1 muffin

Step 2: Now scale to find how much flour we need for 30 muffins
7g : 1 muffin

2100g : 30 muffins

This graph represents two values that are in direct 
proportion

÷ 6

x 30



Subject: Maths 11E Foundation Term: 2 Topic: Multiplicative reasoning

Week 7: Ratio and proportion – inverse proportion

Inverse proportion is when one
value increases whilst the other
decreases by the same rate. For
example, if one variable doubles (x2)
the other will half (÷2) over time.



Subject: GCSE Biology Term: 2 Topic: Biodiversity and ecosystems

Week 3-4

These are three ways we pollute the environment:

Pollution
Biodiversity – the variety of different species on Earth, or within an ecosystem. 

Biodiversity
Week 1-2

High biodiversity 
(lots of different 

species)

Reduced dependence of one 
species on another for things like 

food, shelter and the maintenance 
of the physical environment

Stable 
ecosystems

The Earth is gradually being heated up as a result of increasing levels of greenhouse gases 
in the atmosphere. 
Three consequences of global warming could be:
1. Rising sea levels (so low-lying places may flood)
2. A change in the distribution of some organisms
3. A decrease in biodiversity (as some species may become 

extinct)

Global warming

Humans use land for things like building, quarrying, farming and dumping waste. 
This means there’s less land available for other organisms. 

Deforestation – the cutting down of forests. It has been done on a large-scale in tropical 
areas in order to:
- Clear land for rice fields and farming cattle
- Grow crops to make biofuels

Land use and deforestation

An increasing human 
population and 

standard of living

More resources used 
more quickly

More waste 
produced

More 
pollution

More plants and 
animals killed, so less 

biodiversity

1. Breeding programmes – endangered species
are bred in captivity to make sure the species survives.

2. Habitat restoration – rare habitats like mangroves, heathland and coral reefs are 
are protected and regenerated. 

3. Hedgerows and field margins – these are reintroduced around fields where only a single  
crop type is grown, creating habitats for more organisms

4. Government regulations – e.g. to reduce deforestation and CO2 emissions

5. Recycling – reduces the amount of waste going to landfill sites.

5 Programmes to protect ecosystems



Subject: GCSE Physics Term: 2 Topic: Electromagnetism

Week 7 

Food security – having enough food to feed a 
population. It’s threatened by 6 things:
1. Increasing birth rate
2. Changing diets in developed countries
3. New pests and pathogens that affect crops 

and livestock
4. Environmental changes that affect farming
5. Cost of farming
6. Conflict

Food security threatsTrophic level – as stage in a food chain
Pyramid of biomass – a diagram showing the relative amounts of biomass at each tropic 
level.

Trophic levels Week 5-6 

Decomposers – e.g. bacteria, 
secrete enzymes to break down 

dead plant and animal mater into 
small soluble food molecules. These 

then diffuse into the 
microorganisms

Here are three reasons why biomass is lost between trophic levels:
1. Not all of the material ingested by an organism is absorbed, some is lost as faeces
2. Some biomass is lost as waste substances (e.g. CO2 and water in respiration, water and 

urea in urine) rather than being used to build new biomass
3. Lots of glucose is used for respiration rather than being used to build new biomass

𝐸𝑓𝑓𝑖𝑐𝑖𝑒𝑛𝑐𝑦 𝑜𝑓 𝑏𝑖𝑜𝑚𝑎𝑠𝑠 𝑡𝑟𝑎𝑛𝑠𝑓𝑒𝑟 %

=
𝑏𝑖𝑜𝑚𝑎𝑠𝑠 𝑡𝑟𝑎𝑛𝑠𝑓𝑒𝑟𝑟𝑒𝑑 𝑡𝑜 𝑡ℎ𝑒 𝑛𝑒𝑥𝑡 𝑙𝑒𝑣𝑒𝑙

𝑏𝑖𝑜𝑚𝑎𝑠𝑠 𝑎𝑣𝑎𝑖𝑙𝑎𝑏𝑙𝑒 𝑎𝑡 𝑡ℎ𝑒 𝑟𝑝𝑒𝑣𝑖𝑜𝑢𝑠 𝑙𝑒𝑣𝑒𝑙
× 100%

Biomass transfer

Energy is 
transferred by light 

to producers. 

Only about 1% of energy that 
hits producers is transferred 

for photosynthesis

Only about 10% of biomass 
available at one trophic level 

is passed onto the next

Food can be produced more 
efficiently by reducing the energy 
transferred from livestock to the 
environment, for example:
- By restricting movement
- By keeping animals in temperature 

–controlled environments

Increasing Efficiency

Fish stocks are declining due to overfishing. We need to maintain stocks at a level where 
the fish continue to breed. This can be done by:
- Introducing fishing quotas - controlling net size

Overfishing

Biotechnology – where living things and biological processes are used and manipulated 
to produce a useful product. It can be used to produce food for the growing human 
population (e.g. microorganisms can be cultured for use as a food source). 

Genetically modified crops produce more food or food with a greater nutritional value –
e.g. ‘golden rice’ produces a chemical that’s converted into vitamin A in the body.

Biotechnology

Glucose syrup

Fusarium fungus

Aerobic 
conditions

Fungal 
biomass

Mycoprotein – used 
to make protein-rich 

food (suitable for 
vegetarians)

Harvesting and 

purification



Subject: GCSE Chemistry Term: 2 Topic: Earth’s Atmosphere

Week 2

Fossil fuels contain hydrocarbons and sometimes sulphur impurities.
Combustion of these fuels releases gases and particle which pollute the air. 

Air pollutionGreenhouse effect – when greenhouse 
gases in the atmosphere absorb long 
wavelength radiation and re-radiate it in 
all directions, including back towards 
Earth helping it to keep the Earth warm.
Greenhouse gases include:
- Carbon dioxide
- Methane
- Water vapour

The Greenhouse Effect
Week 1

Deforestation means less carbon dioxide is 
removed by photosynthesis. 

Human activities

Burning fossil fuels 
releases CO2

Farm animals 
produce methane

Decomposition of landfill and agricultural 
waste releases carbon dioxide and methane

Causes of increased 
carbon dioxide and 

methane

Global climate change is very complex and 
hard to model. This leads to oversimplified 
models and speculation in the media where 
stories are biased or missing information. 

Four possible consequences of climate 
change:
1) Flooding and erosion in coastal areas 

due to the melting of the polar ice caps 
causing sea levels to rise. 

2) More frequent and severe storms
3) Difficulty producing food in certain 

areas if temperature and rainfall 
patterns change

4) Changes in the distribution of some 
wild species if habitats change. 

Climate change evidence
Carbon footprint – how much carbon 
dioxide and other greenhouse gases are 
released over something’s full life cycle –
e.g. a product, service or event. 

Reducing carbon dioxide and methane 
emissions reduces carbon footprint. 

Actions to reduce carbon footprints may 
be limited if individuals and governments 
are unwilling or 
unable to make 
changes. 

Carbon footprints

Pollutant Formation Effects

Carbon monoxide

Incomplete combustion of 
fossil fuels (e.g. coal)

Stops blood from 
transporting enough 
oxygen around the body –
this can cause fainting, 
coma or death. 

Carbon particulates (soot) Respiratory problems,
global dimming. 

Sulphur dioxide Oxidation of sulphur 
impurities in fossil fuels
during combustion. 

Acid rain
Respiratory problems. 

Oxides of nitrogen Reaction between nitrogen 
and oxygen in the air 
caused by the heat of 
burning fuels, e.g. in car 
engines



Subject: GCSE Chemistry Term: 2 Topic: Using our resources

Week 5 

Sustainable development – meeting the needs of present society while not damaging the 
lives of future generations.
Three ways to improve sustainability:

Recycling and reusing products reduces the amount of finite natural resources we need to 
extract, as well as energy and waste involved in their extraction. 

Improving sustainabilityHumans use natural resources for a variety of different purposes:
- Fuel for heating - Shelter                                    - Food
- Clothing                                                   - Fuel for transport
We can use agricultural or synthetic products in place of certain natural resources, e.g. 
rubber can be replaced by man-made polymers.
Some natural resources are finite – they will eventually run out:
- Nuclear fuel, oil, coal
Renewable resources – resources that reform at a similar, or faster, rate than we use 
them, e.g. timber. 

Resources Week 3-4 

Life cycle assessment (LCA) – an assessment of the environmental impact of a product 
over each stage of its life. 

- Some factors (e.g. water, energy resources and waster) are easily quantified
- Some factors (e.g. pollutant effects) are hard to measure or depend on a person’s 

opinion. This can make life cycle assessments biased. 
- Selective LCA – LCA where some information has been removed to make a product look 

better than it really is, often to give positive advertising. 

Life Cycle Assessments

Life cycle assessment stage Plastic bag Paper bag

Raw materials Crude oil Timber

Manufacturing and 
packaging

Key compounds extracted 
by fractional distillation. 
Waste has other uses. 

Takes a lot of energy to 
pulp timber and creates 
lots of waste

Using the product Reusable Single-use

Product disposal Recyclable, not 
biodegradable

Biodegradable and 
recyclable

1. Reducing the amount 
of raw materials used

2. Reusing products instead 
of throwing them away

3. Recycling products that 
can’t be reused

Copper ore – is a finite 
resource that is becoming
scarce. We can improve
sustainability by 
extracting from low-grade 
ores. 

Recycling materials – helps to save 
large amounts of energy required 
to mine and extract them. 

Waste material is melted down 
and recast into new products. 
Amount of separation required for 
recyclable metals depends on the 
metal and final product. 

Recycling materials

Copper ores

Waste glass

Separated by colour and chemical composition

Crushed and melted

Reshaped

Recycling glass



Subject: GCSE Chemistry Term: 2 Topic: Using our resources

Potable water – water that is safe to drink

Potable water Week 6-7 

Type of water Source Treatment

Ground water Underground rocks
Must be filtered and 
sterilised

Salt water Sea water Must be desalinated

Waste water
Sewage treatment and 
agricultural systems

Requires a lot of treatment

Mesh – to remove any large 
debris such as twigs
Sand and gravel filtration – to 
remove any smaller solid bits 
of water
Sterilisation – to kill off any 
harmful bacteria or microbes 
using chlorine gas, ozone e or 
UV light. 

Treating ground water

Desalination – carried out in areas 
without much fresh water to make 
sea water potable.
1. Distillation – boiling the water to 

separate it from dissolved salts. 
2. Reverse osmosis – passing the 

water through a membrane that 
only allows water molecules 
through

Two methods of desalination

Treating waste water



Subject: GCSE Physics Term: 2 Topic: Waves and Electromagnetism

A convex lens makes parallel rays convers to a focus. The point where parallel rats are 
focused to is the principal focus. 
A concave lens makes parallel rays diverge.

Whether the lens is concave or convex, the distance from the centre of the les to the 
principal focus is called the focal length of the lens.

𝑀𝑎𝑔𝑛𝑖𝑓𝑖𝑐𝑎𝑡𝑖𝑜𝑛 𝑝𝑟𝑜𝑑𝑢𝑐𝑒𝑑 𝑏𝑦 𝑎 𝑙𝑒𝑛𝑠 =
𝑖𝑚𝑎𝑔𝑒 ℎ𝑒𝑖𝑔ℎ𝑡

𝑜𝑏𝑗𝑒𝑐𝑡𝑠 ℎ𝑒𝑖𝑔ℎ𝑡

Lenses

We can use lenses to form real images:

We can also form a virtual image using convex and concave lenses. 

Week 1
Using lenses

Week 2

Permanent magnet – produces it’s own magnetic field. 
Magnetic fields are strongest at the poles. 
Magnetic field strength decreases with distance from the magnet
Field lines show the direction force would act on a north pole, if placed at that point. 

Magnetic fields

Magnetic field – region where other magnets or magnetic 
materials experience a force. 
Field is stronger where field lines are closer together. 

Induced magnet – a magnetic material that turns into a magnet when it is put in a 
magnetic field.
Four magnetic materials:

1) Iron 2) Steel 3) Nickel 4) Cobalt
A permanent magnetic and an induced magnet are always attracted to each other.
When the induced magnet is moved away from the permanent magnet, it quickly loses all 
(or most) of its magnetism.

Magnetic materials and induced magnets

Compass needled points in the 
direction of the magnetic field it is in. 

When a compass isn’t near a magnet, 
its needle points north to line up with 
the Earth’s magnetic field. 

Compasses
Two factors the magnetic field strength 
depends on:
1) Size of current
2) Distance from the wire

Current-carrying wire



Subject: GCSE Physics Term: 2 Topic: Electromagnetism

Week 4

Twisting a wire into a solenoid increases the magnetic field strength around the wire. 

Solenoids and magnetic fields

Week 3

Magnetic fields of each 
turn of wire add 

together. So, magnetic 
field inside solenoid 
strong and uniform. 

Magnetic field (same 
shape as bar magnet. 

Electromagnet – a 
solenoid with an iron 

core. It is a magnet that 
can be turned on and off.   

Putting an iron core in 
a solenoid increases its 
magnetic field strength.

Motor effect – when a magnet and a current-carrying conductor exert a force on each 
other. 

Three ways to increase the force:
1) Increase the current 2) Increase the magnetic field strength
3)   Increase the length of the conductor

Force on a conductor

Direct current is passed through the wire

Each side of the coil experiences 
opposite forces

Coil rotates

Alternating current is sent through coil

Coil moves back and forth

Paper cone moves back and forth

Sound waves are created

Loudspeakers and headphones

Sound waves hit diaphragm

Diaphragm moves back and forth

Coil of wire moves back and forth

Alternating current is generated

Microphones

Electric motors



Subject: GCSE Physics Term: 2 Topic: Electromagnetism

Week 6 

Generator effect – when a potential difference is induced in a wire which is moving 
relative to a magnetic field, or experiencing a change in magnetic field.

The generator effect

Week 5

Two ways to induce a 
potential difference…

To swap the direction of 
the potential difference…

Move the magnet in the 
opposite direction, or,
Start with the magnet the
other way round

Move the wire in the 
opposite direction, or, 
Start with both magnets 
the other way round

To increase the size of the 
induced potential 
difference…

Increase the speed of the movement, or, 
Increase the magnetic field strength. 

Alternators 
generate 
alternating 
current.

Generators 
generate direct 
current. 

Alternator 
vs 

generators

Ratio between primary and secondary potential difference = ratio 
between number of turns on primary and secondary coils
If a transformer is 100% efficient: input power = output power

Transformers

Alternative current 
passed through 

primary coil

Changing magnetic 
field induced in 

iron core

Alternating current 
induced in 

secondary coil

The life cycle of a star

Our solar system is a tiny part of the Milky Way galaxy.
It contains the Sun, eight planets, dwarf planets, moons (natural satellites) and artificial 
satellites. 
Planets orbit the Sun, moons orbit planets and artificial satellite (generally) orbit the 
Earth.

Our solar system



Subject: GCSE Physics Term: 2 Topic: Space

Extra Notes:

Gravitational force keeps planets and 
satellites in circular orbits. 
It causes the objects directions to 
constantly change. 
This means the object’s velocity 
constantly changes. 

Circular orbits

If the speed of an object in a stable orbit 
changes, the radius (size) of the orbit 
changes. 

Stable orbits

Red-shift – an observed increase in the wavelength of light (light is shifted towards the 
red end of the spectrum). Observed when a galaxy moves away from Earth.  

Red-shift

Big Bang Theory – all the matter in the universe occupied a dense and hot tiny space. 
Then it exploded and space started expanding. 

Three things in the Universe that aren’t fully understood:
1) Why distant galaxies are receding at increasing speeds (shown by observations of 
supernovae since 1998)
2) Dark matter
3) Dark energy

The Big Bang theory and Universal mysteries

Week 7



Subject: GCSE Geography Term: 1 Topic: Ecosystems

Topic 2: What is an ecosystem?. Topic 1: -The Living World

The Living World
Ecosystems exist at a range of scales and involve the interaction between 
biotic (living) and abiotic (non-living) components.

Epping Forest Case Study

Epping forest is an ancient, deciduous woodland to the north-east of London. 
It is all that remains of a more extensive forest that covered England at the 
end of the last ice age. The forest is approximately 19 kilometres (12 miles) 
long from north to south, but no more than 4 kilometres (2.5 mi) from east to 
west at its widest point.
Epping Forest has a complex food web, composed of 
thousands of species, due to its careful management. 
The forest has:
• a wide variety of native tree species that include 

beech, elm, oak and ash;
• a shrub layer consisting of hazel and holly, along with 

grasses, brambles, fern, bracken and flowering 
plants;

• 177 species of lichen and moss
• many primary consumers including insects and small 

mammals and deer, along with 38 species of birds
• secondary consumers such as owls, adders and foxes;
• 700 species of fungi, important decomposers, which 

are common due to a large amount of deadwood;
• over 100 lakes and ponds provide important habitats 

for numerous fauna species (animals) and flora 
(plants).

An ecosystem is an area that includes all the biotic  (living organisms) parts such 
as plants and animals and the abiotic (non-living) such as soil, rocks and climate 
sharing an environment.

How does energy flow through an ecosystem?
Organisms within an ecosystem can be classed as producers, consumers or 
decomposers. Energy flows through these organisms within the ecosystem.
Producers, such as trees, produce their own food and begin this cycle. Using 
energy from the sun they produce food. They do this by photosynthesis. Most 
producers are plants, but there are some small organisms that produce food 
through photosynthesis as well.
The producers are eaten by primary consumers that cannot produce their own 
food, such as a giraffe. Primary consumers are herbivores which means they only 
eat plants. Secondary consumers are carnivores such as lions. In a simple food 
chain, secondary consumers eat primary consumers.
Decomposers and break down dead plants and animals. They also break down 
the waste of other organisms. Examples of decomposers include bacteria and 
fungi. Decomposers get their energy from breaking down dead material e.g. 
dead producers, dead consumers or fallen leaves. When dead material is 
decomposed nutrients are released into the soil. These nutrients are then taken 
up from the soil by plants. Decomposers are very important for any ecosystem. If 
they weren’t in the ecosystem the plants would not get essential nutrients and 
dead matter and waste would gather.
A food chain shows the relationships between these feeding groups. They show 
the flow of energy from producer to tertiary consumer. 



Subject: GCSE Geography Term: 2 Topic: Ecosystems

Topic 4: What is a biome?

What is a biome?

Topic 3: How do changes affect the 
balance of an ecosystem?

Natural events, such as extreme weather, flooding and natural hazards can 
disturb the balance of ecosystems. For example, in 1987, a great storm resulted 
in the felling of 15 million trees in England. This led to a considerable decline in 
primary and secondary consumers in the food chain. Consumer species have 
since returned following secondary forest growth. This is an example of 
ecosystem resilience.
Human actions can also significantly upset the natural balance in an ecosystem. 
A range of human activities in the Amazon rainforest has had a detrimental
effect on the ecosystem. The removal of forest exposes the topsoil, which is then 
eroded, making it impossible for the rainforest to recover.
How does the loss or gain of a species affect a food web?
The diagram below shows the food web for Epping Forest. A decline in insects due 
to disease could lead to a reduction in the number of rabbits, mice and small 
birds. Also, more primary consumers, such as caterpillars are consumed as there 
are fewer insects, reducing butterfly numbers. However, deciduous trees may 
thrive due to the lower number of insects feeding on them.  As well as these 
direct impacts, there will also be indirect impacts caused by the reduction of 
insects. There could be fewer secondary consumers such as foxes, owls and 
sparrow hawks as there are few secondary consumers.
Rewilding
‘Rewilding’ or ‘ecosystem restoration’ has been used to restore balance in 
ecosystems. In 1995 grey wolves were re-introduced to Yellowstone National Park 
in the USA as a way of returning balance to the ecosystem. Since the removal of 
wolves from the ecosystem in the 1920s, the elk population boomed along with 
other large prey animals. The number of elk and other large prey animals 
increased to the point that they gathered in large herds along valley bottoms and 
meadows overgrazing new-growth vegetation. This caused a significant change in 
the ecosystem

Biomes are very large ecological areas e.g. tropical rainforest. The map below 
shows 10 of the world’s main biomes.

The distribution of ecosystems is affected by local factors including:
• climate
• altitude
• soil type
Climate (rainfall, temperature and sunshine hours) is the main factor that 
influences the distribution of ecosystems. On a smaller scale, altitude and soil 
type become more important.
Altitude, height above sea level, affects the growth of vegetation. Higher altitudes 
are colder so fewer plants grow. This also limits the number of animal species that 
can thrive. Cold environments also have thin soils due to the lack of organic 
matter available to decompose and form soil.
Soil types also affect the diversity of plants and animals. Nutrient-rich soils can 
support more vegetation. The acidity, drainage and thickness of soils also affect 
whether plants can grow.
Biomes contain fauna and flora (animals and plants) that have adapted to the 
environment. Biomes are often defined by abiotic (non-living) factors such as 
climate, relief, geology, soils and vegetation.



Subject: GCSE Geography Term: 2 Topic: Ecosystems

Topic 5: What is the structure of the 
tropical rainforest?

WHAT ARE THE MAIN LAYERS IN THE RAINFOREST?
There are clear layers in the rainforest. Each layer has animals and plants which have 
adapted to the conditions found there.

Topic 6-How has rainforest vegetation 
adapted to the climate? 

.

Emergents are the tallest trees and are usually over 50 metres tall. The Kapok tree is an 
example of an emergent
The sea of leaves blocking out the sun from the lower layers is called the canopy. The 
canopy contains over 50% of the rainforest wildlife. This includes birds, snakes and 
monkeys. Lianas (vines) climb to the canopy to reach sunlight. Epiphytes, or air plants, are 
also found in this layer. An epiphyte is an organism that grows on the surface of a plant and 
gets its moisture and nutrients from the air, rain, water or from debris gathering around it.
The under canopy mainly contains bare tree trunks and lianas. Lianas are vines that climb 
the vegetation in a bid to reach sunlight.

The shrub layer has the densest plant growth. It contains shrubs and ferns and other 
plants needing less light. Saplings of emergents and canopy trees can also be found here.

The forest floor is usually dark and damp. It contains a layer of rotting leaves and dead 
animals called litter. This decomposes rapidly (within 6 weeks) to form a thin humus, rich 
in nutrients. Below the rich top soil the soil lacks nutrients. This is because nutrients are 
rapidly absorbed by vegetation.

Vegetation in the tropical rainforest has adapted to thrive in its hot, wet climate in a 
range of ways.
The rainforest has four distinct layers of plants with different adaptations. For example, 
plants in the highest layer (emergent) only have branches at their crown (where the most 
light reaches them), and plants in the under-canopy have large leaves to absorb as much 
light as possible to support photosynthesis.
In the tropical rainforest, most trees in the rainforest have wide buttress roots to support 
them as they grow incredibly tall (over 20-40m in some cases) as there is considerable 
competition for sunlight. In addition to this roots grow wide rather than deep because 
nutrients exist in the top layer of soil.

Epiphytes are plants that grow on the surface of another plant. They get their moisture 
and nutrients from the air, rain, water or debris accumulating around it.

Tree adaptations
Tree bark in the tropical rainforest is typically thin. This is because the temperature 
throughout the year is typically between 26-28°C. Therefore they do not need protection 
from the cold.
Plants drop their leaves gradually throughout the year, meaning they can go on growing 
all year round.
Many trees have smooth, think bark as there is no need to protect the trunk from cold 
temperatures. The smooth surface also allows water to run off efficiently to the soil so 
the tree can absorb the water.
Additionally, smooth trunks reduce the risk of epiphytes growing on a tree as they have 
nothing to attach themselves. This helps protect the tree from the risk of collapse under 
the weight of epiphytes.
Plants have thick, waxy leaves with pointed tips. The pointed tips (called drip-tips) 
channel the water to a point, so it runs off – that way the weight of the water doesn’t 
damage the plant, and there’s no standing water for fungi and bacteria to grow in. The 
waxy coating of the leaves also helps repel the rain.



Subject: GCSE History Term: 2 Topic: America – The Boom (KQ1)

Week 4-6

. 

Week 1-3

Key question 1: Why was there a boom? 

America was a divided country – by race and wealth as well as other factors
Several developments after the First World War lead to a ‘Boom’, a significant economic upturn 
in America. The car industry, inspired by the success of Henry Ford, was particularly productive. 
America found itself in a ‘Cycle of Prosperity’ due to several reasons
- Natural resources
- The effects of the war
- Hire purchase
- Advertising and marketing strategies 
- The Republican government
- The Stock Market  and others
However, not everyone benefitted from the Boom: people in the countryside, African-American 
workers and Native Americans all lost out. 

Key question 2: Social and cultural developments?

America found itself in the ‘Roaring Twenties’, a time of fun and loud music!
Many aspects of life changed during this time and people became more focused on 
entertainment:
- Games
- Sport was now viewed by mass audiences
- Jazz music became very popular
- People loved going to the cinema (Charlie Chaplin)
- Hays Code
- ‘Talkies’

Life changed particularly for American women. Before the war, American society had been very 
conservative. Now, women had an enhanced role in society and young women became known 
as ‘flappers’: they went to nightclubs, rode motorbikes and challenges other previously held 
views on ‘female behaviour’.  

Key question 3: Why was American society divided? 

Many elements of 1920s life in America divided people. 
1. Prohibition: from 16 January 1920, a new law was introduced, which prohibited the sale 

of alcohol. It was hard to enforce and lead to significant impacts on society 
(speakeasies, bootleggers, moonshine). Prohibition ultimately failed. 

2. Gangsters: Al Capone is a well known gangster in America and his story highlights the 
amount of crime in the 1920s. 

3. Immigration has a significant impact on society and divided it into various groups of ‘old 
immigrants’ and ‘new immigrants’ as well as people who agreed and disagreed with 
immigration.

4. Then experience of African- Americans remained poor. They were free, but not equal 
and racist terror groups like the KKK maintained their views of ‘white supremacy’.

5. Americans worried about the ‘Red Scare’ coming from Russian citizens immigrating to 
America. They feared that Bolsheviks wanted to stage a communist revolution like they 
had in Russia in 1917. 

Further reading and research:

https://www.bbc.co.uk/bitesize/guides/zsggdxs/revision/1
https://www.bbc.co.uk/bitesize/topics/zthf6yc
https://www.bbc.co.uk/bitesize/guides/z9c8v9q/revision/3
https://www.history.com/topics/crime/al-capone

https://www.bbc.co.uk/bitesize/guides/zsggdxs/revision/1
https://www.bbc.co.uk/bitesize/topics/zthf6yc
https://www.bbc.co.uk/bitesize/guides/z9c8v9q/revision/3
https://www.history.com/topics/crime/al-capone


Subject: GCSE History Term: 1 and 2 Topic: Migration, Empires and the People

Week 7-12

Key Content
• The scramble for Africa: Until the 1800s, European countries weren’t really 

interested in Africa – unless it was to make use of people from west Africa to use 
as slaves. Between 1562 and 1807, British ships took around 3 million Africans 
into slavery. By 1900, European nations controlled over 90% of Africa: 16 
colonies were added to the British Empire between 1870 and 1900.  

• Explorers and missionaries brought back tales of African gold, diamonds, ivory 
and rubber, coffee and timber. Between 1880-1900 there was a ‘scramble for 
Africa’ where many wanted to make their riches. 

• Many Africans fought to defend their lands, but European armies had a major 
advantage over the Africans. Many Africans suffered hardship and hunger as 
their traditional way of life was destroyed. 

• Cecil Rhodes is regarded as one of Britain’s greatest empire-builder, and most 
recently a very controversial figure. He was an imperialist and believed Britain 
should extend its power and influence over other parts of the world.

• Britain fought for control for land in southern Africa, the British invaded Cape 
Colony in 1806 and the Boers (farmers) fought back. The first and second Boer 
wars followed after British troops were sent to force the Boers to accept British 
rule. First Boer War 1867-1881, Second Boer War 1899-1902. 

• There was a huge surge in Irish immigration after the Irish potato harvest failed 
in 1846. Hundreds of thousands fled to Britain, peaking in the 1840s and 1850s –
over half a million Irish left their homeland. Britain’s canals, roads and railways 
could not have  been built without Irish natives. 

Key Questions:
-What was the impact of the empire on Britain and India?
-Why is Cecil Rhodes a controversial figure?
-Why did the Boers become interested in Cape Colony?
-Why did war break out in southern Africa in 1899?
-Why did thousands of Irish immigrate to Britain?

Week 1-6

Key Content
• In the 1870s and 1880s, there was a new influx of Jews from Eastern Europe. 

They had been wrongly blamed for the assassination of Russian emperor Tsar 
Alexander II in 1881, and a series of laws were placed against them. As a result, 
between 1881 and 1914 around 120,000 Jews arrived in Britain. 

• The impact of world wars meant Britain was no longer on the world’s stage and 
man countries began to create their own industries/supplies. By the end of 
WWII, many British colonies were demanding independence. In August 1947 
India became independent, alongside African countries such as Kenya. The Suez 
Crisis showed Britain could no longer preserve their interests if others 
disapproved. 

• June 1948, the Windrush boat arrived in London with 492 people from Jamaica 
who wanted a new life. Thousands more followed – they became known as the 
‘Windrush generation.’ 

• Several colonies remained as part of the British Empire, one of those was a group 
is islands in the south Atlantic Ocean – the Falkland Islands. In 1982, Britain 
fought hard to keep them when Argentina invaded. 

• After WWII, European leaders were determine to avoid another war – they 
joined forces to develop Europe peacefully. Britain had been long divided over its 
relationship with Europe, but it joined the European Economic Community 
(renamed as the European Union in 1992) in 1973. Britain has a referendum in 
2016, the result is 52% against 48% to leave the EU. Britain left the EU in 2020. 

Key Questions:
-Why were Jewish migrants treated differently?
-Why did some colonies demand independence from British rule?
-What was the Suez Crisis and what was the impact of Britain?
-What was the ‘Windrush generation’ and why did they migrate to Britain?
-Why did Argentina invade the Falklands and what impact did this have?
-Why did many European countries want to increase cooperation between 
themselves in the 1950s?



Subject: GCSE Spanish Term: 1 & 2 Topic: ¡A currar! – Let’s work! (GCSE Theme 3)

Term 1 Week 3 & 4 -

. 

Term 1 Week 1 & 2 -
• Describing the sort of person you are.
• Using adjectives of personality and the verb ‘to be’

• Describing the work you and/or someone else does
• Using infinitives with ‘tengo que’
• Giving opinions, using adjectives, modifiers and using a range of vocab

Saying what you would like to do/be in the future
Describing future plans. Using jobs vocabulary.

This is CORE 
vocabulary for this 
topic.

This is CORE 
vocabulary for this 
topic.

This is CORE 
vocabulary for this 
topic.

Make sure you practise to be able to use and recognise the vocab. Practise using 
‘look, cover, write, check’. Add other things you may wish to say to your list. 

SER – to be (permanent)

Soy I am
Eres You (s) are
Es He/She/It is
Somos We are
Sois You (p) are
Son They are

Era I was
Eras You (s) were
Era He/she/it was
Eramos We were
Eráis You (p) were
Eran They wereMODULE 7 

QUIZLET LINK -
ALL VOCAB

https://quizlet.com/288435634/viva-gcse-module-7-flash-cards/


Subject: GCSE Spanish Term: 1 & 2 Topic: ¡A currar! – Let’s work! (GCSE Theme 3)

Week 7 & 8 -

. 

Week 5 & 6 -

• Saying if you earn pocket money.
• Describing what tasks/chores or part-time jobs you do to earn money
• Using narrative description to talk about what you do, using frequency and opinions
• Talking about skills and careers
• Adding 6W details to extend answers

This is CORE 
vocabulary for this 
topic.

• Using the preterite tense to describe single past actions.
• Talking about what you did in work experience.
• Adding opinions and justifications. Adding variety of expression. 
• Using the imperfect tense to give descriptions and narrative in the past.
• Understanding the difference between preterite and imperfect and where to use them

The preterite is the simple past tense. 
It is used to talk about single completed actions 
in the past. It translates as ‘–ed.’

Form this by taking the infinitive, chopping off 
AR/ER/IR and adding these endings….

AR            -é,  -aste, -ó,  -amos,   astéis,   -aron

ER/IR      -í, -iste,   -ió,   -imos,    -istéis,    -ieron

The Imperfect is another past tense. 
It is used to talk about repeated actions in the 
past, past actions with no specific start/end point, 
interrupted/unfinished past actions or general 
description in the past. It translates as ‘was/were 
–ing’ or ‘used to …’.

Form this by taking the infinitive, chopping off 
AR/ER/IR and adding these endings….

AR     -aba,   -abas,   -aba,  -ábamos, - abáis, -aban

ER/IR    -ía,   -ías,  -ía,   -íamos,   -iáis,   -ían

This is CORE 
vocabulary for this 
topic.

Tengo que + inf – I have to…

Tenía que + inf – I had to…

Tendré que + inf – I will have to…

TENER – to have

Tengo I have
Tienes You (s) have
Tiene He/She/It has
Tenemos We have
Tenéis You (p) have
Tienen They have

Tenía I was
Tenías You (s) were
Tenía He/she/it was
Teníamos We were
Teniáis You (p) were
Tenían They were



Subject: GCSE Spanish Term: 1 & 2 Topic: ¡A currar! – Let’s work! (GCSE Theme 3)

Term 2 Week 3 & 4 -

. 

Term 2 Week 1 & 2 -

• Talking about different forms of transport
• Using ‘ir + a + infinitive’ structure to form 

the compound future and talk about near 
future plans

• Describing the benefits and disadvantages 
of different types of transport

• Using more advanced opinions and 
complex structures

• Using ‘puedes + infinitive’  and a modal 
verb structure

• Using transactional language with 
transport

This is CORE 
vocabulary for this 
topic.

This is CORE 
vocabulary for this 
topic.

• Talking about the advantages of learning a language
• Using infinitive structures

• Writing a letter
• Using formal and informal modes of address (usted and tú)
• Describing yourself to others
• Applying for a job
• Describing skills
• Using the PERFECT tense

This is CORE 
vocabulary for this 
topic.

The PERFECT Tense

Is another past tense
Used to describe very recent events, or to talk about something with emphasis
Is a compound tense
It translates as ‘ have… -ed’
FORMATION:
You need to take the verb ‘Haber’ (to have) and the past participle. (AR  ADO/
HABER: ER/IR  IDO)
He Hemos + -ADO
Has Habéis + - IDO
Ha Han



Subject: GCSE Spanish Term: 1 & 2 Topic: ¡A currar! – Let’s work! (GCSE Theme 3)

Term 2 Week 5 & 6 -

This is CORE 
vocabulary for this 
topic.

This is CORE 
vocabulary for this 
topic.

The NEAR FUTURE

Means ‘going to…’

Voy Vamos  + INFINTIVE
Vas Vais
Va Van

The SIMPLE FUTURE

Means ‘will – verb’

Take the stem (usually the INFINITIVE) 
Do NOT chop anything off!!
Add…

é emos
ás éis
á án

• Extending descriptions of future plans. Using different future tenses. 

• Talking about gap years and 
benefits/disadvantages



Subject: GCSE Business Studies Term: 2 Topic: Growing the Business

Week 2 – Ethics and business
Week 1 – International trade and competing 

internationally

International trade is exchanging goods between countries. There is often 
charges that make exporting goods and services to other countries more 
expensive – these are called tariffs. Some countries that have high tariffs and 
quotas on goods can be said to be pursuing a protectionism strategy.

Reasons for barriers to trade:
 Protecting jobs
 Raising revenue from tariffs
 Protecting domestic goods from international competition

Competing internationally

Ethics are the standards and morals a business or person that guides their 
decisions

Companies need to decide between the opportunity cost/trade-off
between focusing on profits or ethics. Being ethical usually means costs 
rising as you need to pay fairer wages/prices to suppliers

Pressure groups
Organisations that lobby and pressure 
companies to make changes that will benefit 
others.

Pressure groups can impact the marketing mix

Product – sustainably sourced and safe
Price – increase price to cover increased costs 
e.g. fair trade
Promotion – conform to laws
Place – source local products and use local 
distribution channels

Ethical behaviour includes:
Being fair to employees
Sourcing fair trade and sustainable materials
Producing things in line with legislation
Being conscious of the environment

Domestic = home country

Trade Blocs – countries that group together 
and promote trade amongst themselves. 
Barriers are lower for the countries in the 
bloc but higher for those outside e.g. EU, 
NAFTA & ASEAN

Free trade = no barriers

E –commerce
Companies can trade 24/7
They can access worldwide markets 
without need of physical presence
Mobile trading is increasing particularly 
through social media

Glocalisation
Seling to international markets 
but adapting to their tastes and 
legal requirements

Element Strategy

Product - make sure the plugs are relevant – change for tastes –meet legislation

Price - include tariffs – know tax laws – understand exchange rates

Promotion - think about differences in culture and language

Place -think about shopping preferences in other countries e.g. open til 8pm?

It is important for businesses to minimise 
their impact on the environment 
e.g. reducing short term traffic for a long-
term positive impact on climate change

This becomes more of a concern as a 
company grows

How can a business reduce its impact on 
the environment?
- reducing distribution miles
-Using renewable energy
- minimising plastic use
- supporting social causes

Being ethical and environmental
has led to new business 
opportunities by being 'greener' 
for example. Companies can
charge higher prices by doing so!



Week 4 – Price

. 

Week 3 – Product 

Subject: GCSE Business Studies Term: 2 Topic: Making marketing decisions

The product design mix is 
ensuring the balance of 
appearance, function and 
cost.

The variety of the design mix helps to 
differentiate from competitors.
Function: how well the product does what it's 
meant to
Cost- linked to price and profit margin so 
lower costs are better
Appearance – is it attractive

Price is important as it helps indicate quality and value. If a market is competitive it 
means that price can have a huge impact on demand.

Different prices convey different messages about the product or service:
Luxury products have a premium price
Competitive pricing involves seeing what competitors' prices are and setting in line 
with that
Low prices are used for non-branded products or for product trials

Businesses may increase prices in order to increase profit but they must be careful 
to avoid demand falling too much

Businesses may choose to have a low profit margin
and sell a high volume of products. This is called 
VOLUME STRATEGY.

Other businesses may have a higher profit margin 
and sell less. This is often reserved for luxury items.
A business may select a point anywhere between 
these two strategies. This is called MARGIN 
STRATEGY

Introduction – The launch of the product
Growth – sales increase rapidly, and profit begins to be made
Maturity – sales growth slows and customer loyalty increases
Decline – product becomes outdated and perhaps obsolete

Product life cycle

Function

Cost

Appearance

Extension strategies include:
New marketing campaign
Add new features
Reduce price

Extension 
strategies

Product differentiation
Standing out from rivals, 
targeting different 
market segments and 
finding a competitive 
advantage

Ways to differentiate:
o Quality
o Packaging
o Customer service
o USP

Influences on pricing strategy
- Competition
- Market segment
- Stage of the product life 
cycle
- Cost
- Branding
- Technology

Pricing strategies
Cost plus pricing – adding a percentage on top of the cost to manufacture
Price skimming - setting a high price before other competitors come into the market.
Penetration pricing - setting a relatively low initial entry price, usually lower than the 
intended established price, to attract new customers. Then raising prices.
Loss leader - priced below cost-price in order to attract consumers in the hope they also 
buy more profitable items from the shop
Competitor pricing – setting prices in line with competitors



Week 6 – Place

. 

Week 5 – Promotion

Subject: GCSE Business Studies Term: 2 Topic: Making marketing decisions

Promotion communicates a message about the product or service to consumers
Place is how a business gets its products to customers. This is done 
through channels of distributions.

Method Examples Benefits Drawbacks

Advertising TV, radio, 
magazine, posters, 
website, leaflets, 
brochures

If successful leaves a lasting 
impression and communicates a 
strong brand identity.

Can be expensive
May not be effective if the 
wrong channels are used

Sponsorship At sports events, 
music festivals, 
celebrities

Gives lots of exposure and can 
elevate brand awareness

Information is not specific
about products

Product trials Free samples Encourages customers to try a 
new product without investing in 
it

Can be expensive to give 
things away

Special offers Buy one get one 
free, discount sales, 
free prize draws

Boosts short-term sales Not sustainable as a long-
term strategy as it reduces 
profits significantly

Public 
relations

Using logo on 
materials, aligning 
with good causes

Can build loyalty Is a long-term strategy but 
can be damaged quickly if 
an error is made

Branding
A brand is more than a logo and slogan it 
is also the characteristics and personality 
that customers.

Value of a strong brand
- customers are loyal - strong brand recognition
- strong customer trust
-can charge premium prices

Technology in promotion
Social media – promotion is cheap and can achieve viral advertising
Apps – can advertise through third-party apps
Email – can email tailored e-newsletters
Targeted advertising – use cookies to monitor habits and use this information to target customers

Retailing
Manufacturer - Retailer - Customer

Retailing
Retailer - Customer

E-tailing
Manufacturer - Customer

E-tailing
Manufacturer - Third party - Customer

Traditional retailing
Manufacturer – wholesaler – retailer - customer

Two level

Two level

One level

One level

Three level

Benefits of retailing
- customers can browse products
- can use displays to encourage 
purchasing
- retail employees can provide advice
- customers enjoy shopping

Benefits of e-tailing
- lower rental costs
- 24/7 purchasing potential
- worldwide market
- small businesses can be more 
competitive

Location is a key decision an entrepreneur must make when deciding how to set up! 
Some factors that might affect location are:
-Proximity to market (where are the customers) - transport to the location
-Availability of labour - availability or materials -are there any competitors



Week 7 – Integrated Marketing mix

Subject: GCSE Business Studies Term: 2 Topic: Making marketing decisions

The marketing mix must be integrated to provide a cohesive 
brand identity. The four Ps impact on each other and the 
message that is sent about the product e.g.

 If the product has lots of features the pricing strategy will 
reflect this in a higher price

 If a product is targeting a premium market it will be 
promoted in high end magazines

 Is the product suitable for e-tailing or could delivery be a 
problem?

 If the company is pursuing a low-cost strategy such as a 
volume strategy there won't be much room for promotion 
e.g. expensive adverts and displays

Securing a competitive advantage using the marketing mix

Product – find a USP, add features, use quality items, is it fair trade or 
made sustainably?
Place – is the location convenient, are the distribution channels 
suitable? Is the shop or website attractive?
Promotion – do all the different methods of promotion send the same 
image? Is this building a strong brand identity?
Price – can you charge lower prices than competitors?

Competitive advantage: an element of the business' offering that stands out 
from competitors and encourages customers to purchase your product or 
service!



Subject: GCSE D&T Term:2 Topic: Manufacturing Specification & Product 
Analysis 

Video Links – What is a Product Analysis Week 1-2
What is a Product Analysis
Click on the links to learn more on Product Analysis:

https://www.youtube.com/watch?v=gIa079pY3JE&t=
522s

https://www.youtube.com/watch?v=4vdxFVnHcy0

https://www.youtube.com/watch?v=K-63trEEqng

Video Support Link Learning Outcomes 

Understand how to 
produce a Market 
Research page

How to create a client 
profile for your project 

Design ideas and CAD/CAM options 
You may want to start thinking about a 
range of ideas

https://www.youtube.com/
watch?v=xVvkONMT3zs

https://www.youtube.com/
watch?v=rr87IxgXAk4 https://www.youtube.com/watch?v=g

MLvmQriku0

https://www.youtube.com
/watch?v=w_Y_9fNHwE4

https://www.youtube.
com/watch?v=2E7Qtg
TK798

A manufacturing specification is a more detailed list of 
criteria that the product must fulfil. There are a set list of 
headings that can be used to structure the specification. 
This list of requirements will be used to judge the success 
of designs later on in the design process.
• function

• performance criteria

• safety

• environments it may operate or be 

kept in

• measurement targets

• ergonomics

• aesthetics

• materials availability.

A manufacturing specification 

https://www.youtube.com/watch?v=gIa079pY3JE&t=522s
https://www.youtube.com/watch?v=4vdxFVnHcy0
https://www.youtube.com/watch?v=K-63trEEqng
https://www.youtube.com/watch?v=xVvkONMT3zs
https://www.youtube.com/watch?v=rr87IxgXAk4
https://www.youtube.com/watch?v=gMLvmQriku0
https://www.youtube.com/watch?v=w_Y_9fNHwE4
https://www.youtube.com/watch?v=2E7QtgTK798


Subject: GCSE D&T Term:2 Topic: Production Techniques 

Production Methods Week 3-6
Computer aided design (CAD) allows designers to draw, design and model 
on screen.

Products can be designed in one location and made at a location in another 
part of the country or another part of the world.

CAD can be linked to a compatible machine to produce products using 
computer aided manufacturing (CAM).

CAM can create a faster production process and generally only uses the 
necessary amount of raw materials.

3D PRINTING 

Small-scale car production is now being developed where all 
the exterior body parts are 3D printed and assembled.

Click here to watch the video.

Flexible manufacturing systems (FMS)

Production is organised into cells of machines performing 
different tasks. Each cell has a range of computer 
numerically controlled (CNC) machines.

• FMS are highly flexible because:

• they can produce different products at the same time

• they can be set up to produce new products quickly and 
easily, saving time and effort.

Just in Time (JiT) 

JIT production is a method of organising a factory so that materials and 
components are ordered to arrive at the product assembly plant just in 
time for production. It helps to create lean manufacturing, which means 
it focuses on giving customers value for money by reducing waste.

Click here to watch a video about JiT manufacture.

The Nissan Factory in 

Sunderland operates JiT

Computer aided design (CAD): using computer software to draw, design and model on screen.

Computer aided manufacturing (CAM): manufacturing products designed by CAD.

Flexible manufacturing system (FMS): a system in which production is organised into cells of 
machines performing different tasks.

Computer numerically controlled (CNC): machine tools that are controlled by a computer.

Just in Time (JIT): a production method that means materials and components are ordered to 
arrive and the product assembly point just in time for production.

Lean manufacturing: focusing on reduction of waste when manufacturing.

https://youtu.be/6eObnwWfqU4
https://you.be/nFu4FFgbMY4


Subject: GCSE Drama Term: 2 Topic: Devising Drama

Component 2 - Coursework 

Creative Process – Getting to know your character
Character Status: The power difference between the characters
Role-on-the-wall: To visually map the relationship between characteristics (emotions) and 
actions (behaviors) onto a simple outline of a human figure.
Hot Seating: A strategy in which a character or characters are interviewed by the rest of 
the group. This activity invites students to recount a specific event, explore motivation and 
multiple experiences related to a theme, topic, event, or idea.

Creative Process – Group Work
Collaboration: working with others to produce a piece of work.
Practising: Is the process of developing a performance and repeating sections to improve 
and refine the skills used.
Rehearsal: Is the process of practicing your performance as a full performance.

Theatrical Skills
• Learn how to commit dialogue to memory for devised performances and/or learn text 

they are performing for text-based performances 
• Develop the ability to interpret and/or create and perform a character as appropriate 

to the demands of the performance 
• Develop a range of vocal skills and techniques eg clarity of diction, inflection, accent, 

intonation and phrasing; pace, pause and timing; projection, pitch; emotional range; 
song and/or choral speaking 

• Develop a range of physical skills and techniques eg movement, body language, 
posture, gesture, gait, co-ordination, stillness, timing, control; facial expression; eye 
contact, listening, expression of mood; spatial awareness; interaction with other 
performers; dance and choral movement 

• Develop an appropriate performer/audience relationship and ensure sustained 
engagement throughout the performance 

• Adopt the latest safe working practices

Devising Drama

Starting the Devising Process

What is a stimulus?
A stimulus OR stimuli can be defined as something that gives you an idea – an inspiration, 
a starting point. It is the beginning of the devising process.

How to use a stimulus for dramatic potential

What is Improvisation?
Improvised drama is work that hasn't been scripted but is made up as you go along. It's 
important not to block members of your group when improvising but accept and try out 
their ideas. This will encourage you all to run with an idea rather than try and direct or 
plan the improvisation.

Genre and Style of Theatre

Genres of Theatre
• Theatre in education (TiE)
• Physical theatre
• Epic theatre
• Political theatre
• Comedy
• Tragedy
• Melodrama
• Commedia dell’arte

Theatre Styles
Naturalistic – Stanislavski Method
Non Naturalistic – Brechtian Techniques

Exploring a Stimulus Component 2 - Coursework 



Subject: GCSE Drama Term: 2 Topic: Devising Drama

Component 2 - Coursework 

This is a practical component in which learners are assessed on their ability to create and 
develop ideas to communicate meaning for theatrical performance (AO1), apply theatrical 
skills to realise artistic intentions in live performance (AO2) and analyse and evaluate their 
own work (AO4). Component 2 constitutes 40% of the GCSE.

Contribute to a final devised duologue or group performance.
The Devising log is marked out of 60.
Each learner's contribution to the final devised performance is marked out of 20.

Performance Criteria
Section A – Response to Stimulus
My first response to the stimuli
• The image of … led us to the idea of….
• We wanted to show the audience ….to make them think/feel...
Our final decision
• This idea was further developed when…
• For my character I…
My Research
• I found out research about… 
• This helped develop my understanding because....
Dramatic aims and intentions 
• The group’s aim was to…
• An example of this would be when…
• One of my main intentions is to…so I will use…

Dramatic Intentions 
• What do you want the audience to feel when watching your piece?
• What do you want the audience to learn when watching your piece?
• What do you want the audience to think about after watching your piece?

How do you rehearse effectively for a performance?
Self Discipline: To be able to work independently and stay on task
Repetition: To practice your use of skills over and over again to improve.
Reflection: To look at your work and understand how to improve it and be able to listen 
and implement feedback from others.
Performance Skills
Physical Skills: body language, posture, gesture, co-ordination, gait, stillness, timing, 
control; facial expression; eye contact, listening, spatial awareness.
Vocal Skills: Tone, Volume, Pace, Pitch
Interaction with other performers
Proxemics: Use of Space within the stage area.

Rehearsal Process Component 2 - Coursework 



Subject: GCSE Drama Term: 2 Topic: Devising Drama

Component 2 - Coursework 

Section 2: Development and collaboration
In this section students are expected to explain the process they undertook to refine their 
initial ideas and intentions into a final devised piece.

The learner must explain:
• how they developed and refined their own ideas and those of the pair/group
• how they developed and refined the piece in rehearsal
• how they developed and refined their own theatrical skills during the devising process
• how they responded to feedback
• how they as individuals used their refined theatrical skills and ideas in the final piece.

Section 3: Analysis and evaluation
This section offers learners the opportunity to demonstrate their analytical and evaluative 
skills with respect to their own devised work. Learners are expected to analyse and 
evaluate the ways in which they individually contributed to the devising process as a 
whole and to the final devised piece, exploring their strengths and the learning 
opportunities taken from the experience. 

Learners should analyse and evaluate: 
• how far they developed their theatrical skills 
• the benefits they brought to the pair/group and the way in which they positively 

shaped the outcome 
• the overall impact they had as individuals. Students should also appraise those areas 

for further development in their future devising work (i.e. the aspects that did not go as 
well as they'd hoped). 

In the context of this section: 
• to ‘analyse’ is to identify and investigate 
• to ‘evaluate’ is to assess the merit of the different approaches used and formulate 

judgements.

Devising Drama
Section A – Response to Stimulus
My first response to the stimuli
• The image of … led us to the idea of….
• We wanted to show the audience ….to make them think/feel...
Our final decision
• This idea was further developed when…
• For my character I…
My Research
• I found out research about… 
• This helped develop my understanding because....
Dramatic aims and intentions 
• The group’s aim was to…
• An example of this would be when…
• One of my main intentions is to…so I will use…

Dramatic Intentions 
• What do you want the audience to feel when watching your piece?
• What do you want the audience to learn when watching your piece?
• What do you want the audience to think about after watching your piece?

How do you rehearse effectively for a performance?
Self Discipline: To be able to work independently and stay on task
Repetition: To practice your use of skills over and over again to improve.
Reflection: To look at your work and understand how to improve it and be able to listen 
and implement feedback from others.
Performance Skills
Physical Skills: body language, posture, gesture, co-ordination, gait, stillness, timing, 
control; facial expression; eye contact, listening, spatial awareness.
Vocal Skills: Tone, Volume, Pace, Pitch
Interaction with other performers
Proxemics: Use of Space within the stage area.

Devising Drama Component 2 - Coursework 



Subject: GCSE Drama Term: 2 Topic: Understanding Drama

This is a practical component in which learners are assessed on their ability to create and 
develop ideas to communicate meaning for theatrical performance (AO1), apply 
theatrical skills to realise artistic intentions in live performance (AO2) and analyse and 
evaluate their own work (AO4). Component 2 constitutes 40% of the GCSE.

Contribute to a final devised duologue or group performance.
The Devising log is marked out of 60.
Each learner's contribution to the final devised performance is marked out of 20.

Devising Drama
Creative Process – Getting to know your character
Character Status: The power difference between the characters
Role-on-the-wall: To visually map the relationship between characteristics (emotions) and 
actions (behaviors) onto a simple outline of a human figure.
Hot Seating: A strategy in which a character or characters are interviewed by the rest of the 
group. This activity invites students to recount a specific event, explore motivation and 
multiple experiences related to a theme, topic, event, or idea.

Creative Process – Group Work
Collaboration: working with others to produce a piece of work.
Practising: Is the process of developing a performance and repeating sections to improve 
and refine the skills used.
Rehearsal: Is the process of practicing your performance as a full performance.

Theatrical Skills
• Learn how to commit dialogue to memory for devised performances and/or learn text 

they are performing for text-based performances 
• Develop the ability to interpret and/or create and perform a character as appropriate to 

the demands of the performance 
• Develop a range of vocal skills and techniques eg clarity of diction, inflection, accent, 

intonation and phrasing; pace, pause and timing; projection, pitch; emotional range; 
song and/or choral speaking 

• Develop a range of physical skills and techniques eg movement, body language, posture, 
gesture, gait, co-ordination, stillness, timing, control; facial expression; eye contact, 
listening, expression of mood; spatial awareness; interaction with other performers; 
dance and choral movement 

• Develop an appropriate performer/audience relationship and ensure sustained 
engagement throughout the performance 

• Adopt the latest safe working practices

Devising Drama Component 2 Practical Assessment Component 2 Practical Assessment 



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

AO1

AO1: Develop ideas through investigations, demonstrating 
critical understanding of sources. A relevant mood board of 

ideas

A relevant mind map of ideas

At least 3 artist pages (A3)

An artist essay for each artist 
studied

Copies of artists’ work

Annotation to explain your 
ideas

Check List

The portfolio is made up of preparatory studies leading to a fully resolved 
response, or group of responses. The portfolio represents 100% of the final mark.

Assessment Objective 1 is about developing ideas from a starting 
point to a final piece. This is done through mind-mapping, sketches 
and studies related to the work of other artists.

You need to analyse and understand these contextual sources, and 
develop your ideas in a personal way. Don't just state facts that you 
have found out. Relate what you have found out to your own ideas 
and experience.

Make sure you clearly annotate what is your work and 
what comes from other sources



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

AO2

. 

AO2: Refine work by exploring ideas, selecting and experimenting with 
appropriate media, materials, techniques and processes.

Assessment Objective 2 is about refining your ideas through selecting 
and experimenting with appropriate resources, media, materials, 
techniques and processes.

Your choice of resources should be linked to your understanding of the 
media and materials used by artists and designers. Practical experience 
and experimentation will help you understand the possibilities of 
various media and develop your technical skills.

You don't have to use all the different ideas and methods that you have 
explored, but your final work should be developed from or link with 
your studies in different media. It is important to show that you have 
experimented with processes and techniques, so you should present 
your samples and studies carefully in your workbook, journal or on 
mounted sheets.

You should make it clear how and why you have selected and used 
particular materials and working methods. For example, you could 
present examples of artists' work alongside your own studies. You could 
explain the connection in written annotations.

.

Experiments with your observation
studies, in the style of your artists

3 designs in the styles of your artists

Annotation of your work

Check List

Presenting your own 
work alongside that of 
inspirational artists and 

designers can help 
explain your visual 

choices



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

AO3

. 

AO3:Record ideas, observations and insights relevant to intentions as 
work progresses
Assessment Objective 3 is about recording your 
ideas, observations and insights. These can be 
visual, written and in other forms.

You should work from a range of experiences 
and stimulus materials, as each of these could 
lead you to different ways of developing your 
ideas. You should reflect upon your work, and 
consider what you have achieved at each stage 
and what you will do next.

Evidence of your understanding and intentions 
can be shown by the ways you use media, 
materials and processes, as well as in the ways 
that you develop your ideas, skills and 
techniques.

You should demonstrate that you have reflected 
on how you developed your ideas. This should 
be based on your selection of media, sources 
and contextual material. You need to show you 
have understood the formal elements in your 
own work and that of others. You should also 
consider how you could develop your ideas 
further on the set brief or theme.

. Secondary resources 
(internet/ magazines etc.)

Primary resources (your own 
photos)

Observation studies

- tonal/ biro

- Colour pencil

- Water colour

- Other (acrylic/ ink/ oil pastel 
act)

Annotation of your work

Check List



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

AO4

. 

AO4: Present a personal and meaningful response that realises 
intentions and demonstrates understanding of visual language.

Assessment Objective 4 is about presenting a personal, informed and 
meaningful response, from your initial research through to the final 
piece. You need to demonstrate analytical and critical understanding 
as you respond to your theme.

You must show that you have understood the theme, and that you 
have an understanding of the way artists, designers or craftspeople 
work. You need to demonstrate this understanding in your research 
and development studies, as well as in your final piece.

To make a meaningful response it is important to demonstrate that 
you have selected suitable source material and media. You need to 
make connections between your work and suitable contextual 
sources. You should record your ideas as you develop them into a 
completed final piece.

Organise your projects so that the development of your ideas and the 
connections between all the elements of your work are made clear. 
There should be a visual 'journey' from your starting point through to 
your final piece that demonstrates your understanding of your 
particular area(s) of art and design.

.

Check List

Experiments with your observation
studies, in the style of your artists

3 designs in the styles of your artists

1 final design idea (a small scaled 
version of what you hope your final 
piece will look like)

Annotation of your work

Showing clear links between your starting point, sources and 
final piece will help show how successful your project has been

Your work needs to be personal, so make sure you explain what 
the theme or other starting point means to you, and show how 
you have developed your own individual visual language



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

Annotation

. 

AO2: Annotating your work, ideas and concepts

Annotations are written explanations or critical comments added to 
art or design work that record and communicate your thoughts.

• analyse the work of an inspirational artist or designer
• record a technique
• record ideas
• explain the thinking behind an idea
• analyse the success of a technique, idea or composition
• explain how a particular artist or designer’s style or technique has 

influenced your work#

To annotate your work successfully, you should explain:

• what you have done and why you did it
• how you did it, such as the media and techniques used
• why you chose a particular medium or technique
• how an artwork or design fits in with your project
• what aspects you like
• how you could improve the work
• what you think you will do next

Annotations can be used for your own reference, eg to 
make a note of how you achieved a technique, or to 
record an idea you might like to try later.
They can also be used to communicate information to 
the examiner that will help explain your thoughts and 
decision-making processes.
Using annotations can demonstrate evidence of 
planning, decision-making and problem-solving ability, 
which will all contribute towards your assessment.

Carefully placed annotation can complement your visual work as well as 
explaining it



Subject: GCSE Fine Art Term: 1-2 Topic: Personal Investigation

Annotation

. 

AO2: Annotating your work, ideas and concepts: Vocabulary

Using the correct vocabulary in your annotation will show that you 
are developing your knowledge, understanding and skills. Think 
about using key terms, such as:

Subject –
• what is shown in the artwork?
• who is it a portrait of?
• what objects are in a still life?
• what is your natural or built environment?

Composition –
• how are the elements of the work arranged?
• are they close together or far apart?
• what is the overall shape of the composition?
• what viewpoint is it shown from?

Foreground and background –
• which elements appear close up or further away?

Visual elements –
- how are line, shape, colour, tone, form, texture and pattern used?

Think carefully about how your annotation looks. It should add to your 
work and not distract from it.
Make sure handwritten annotation is easy to read. If your handwriting is 
messy you might be better printing your notes.
If you want to print notes you should use a font that complements your 
images.
Don't feel you have to write in full sentences. Noting key words or 
phrases can be just as effective.

Short, simple notes using correct vocabulary can give a clear idea of your 
understanding and knowledge

Annotations can be added to artwork using 
a variety of formats:

• Writing them next to work produced in a 
sketchbook

• Writing on tags or post it notes
• Writing them on separate presentation 

sheets
• taking photographs of the work at 

different stages and tagging the images 
with comments



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim B: Interpreting Health Indicators 
(exam)

Week 1 – Health indicators – pulse rate & blood 
pressure

. 

Pulse Rate- How fast your heart is beating/heart rate

Physiological – relates to how a person and their bodily parts 
function normally.
Measurable health indicators – waist to hip ratio, temperature, 
height/weight, blood pressure, peak flow, cholesterol levels, blood 
glucose, live function, resting pulse and recovery pulse rates after 
exercise.
Health monitoring and illness prevention: regularly checking that 
everything is as it should be. Monitoring helps to detect any 
problems that may arise to be able to deal with them quickly to give 
the best chance of sorting them out. 
Illness prevention services: The National Healthy Schools 
Programme – encourages young people to make informed choices 
by providing knowledge, healthy school dinners, opportunities for 
exercise and an environment that increases emotional wellbeing.
Health screening: such as dental and eye check ups and breast 
screening, check that certain areas of the body are working as they 
should be or in the best condition they should be.
Vaccinations: help the body fight infectious disease such as flu, 
tetanus, diphtheria and polio.
Observed indicators: a health practitioner will gain information by 
observing whether, for example, a person is pale, flushed, sweating, 
breathless, limping, behaving oddly, twitching, has a swelling, lump 
or rash and so on. 

Week 1 – Physiological health indicators: Pulse rate

Cardiovascular system: the system that moves blood, nutrients 
and gases around our bodies. It is made up of the heart, blood 
and blood vessels, also known as the circulatory system. 
Arteries: are the blood vessels that carry blood away from the 
heart.
Pulse rate: every time your heart beats it pumps blood into 
your cardiovascular system. These beats cause a pulse, or shock 
wave, that travels along the walls of the arteries. This pulse is 
strong enough to be measured wherever an artery crosses a 
bone most easily in the radial arteries in the wrist and the 
carotid arteries in the neck.

Blood pressure: the 
pressure exerted by your 
blood against the walls of 
your arteries. Top number 
is systolic pressure –
maximum pressure in the 
arteries as heart pumps 
blood around the body. 
Bottom number is the 
diastolic pressure –
minimum pressure as the 
heart relaxes between 
beats.

High blood pressure (hypertension) puts extra strain on the blood 
vessels and organs, which can cause kidney disease, heart disease 
strokes, blindness, vascular dementia. Hypertension risks include; 
having a relative with high blood pressure, not getting enough 
sleep or exercise, being 65+, drinking too much caffeine, not 
eating enough fruit and veg, eating too much salt, being 
overweight, smoking.



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim B: Interpreting Health Indicators 
(exam)

Week 2 – Physiological health indicators – Peak 
flow & BMI 

. 

Week 2 – Physiological health indicators – Peak flow & BMI

Peak Flow Is how quickly you can blow air out of your lungs. It shows 
if your airways have narrowed. It can diagnose/monitor bronchitis, 
cystic fibrosis, lung cancer and asthma.

A peak flow meter will measure the air 
pushed out from the lungs.
The most common reason for taking and 
recording peak flow readings is to monitor a 
persons asthma, caused by narrowed 
airways, to make sure its not getting worse 
and is being kept under control by 
prescribed mediation.

Peak flow can be used to diagnose and monitor other lung 
problems such as bronchitis, emphysema, cystic fibrosis 
and lung cancer.

Peak flow 
readings 
show if 
your 
airways are 
narrowed.

BMI (body mass index) is a measure of the amount of fat on 
your body in relation to your height to tell you if your 
weight is healthy.
It is important to measure body fat because if a person is 
overweight, they are at risk of cardiovascular disease, high 
blood pressure, diabetes, arthritis, stroke. 
Having low amounts of body fat (being very underweight) 
can indicate problems such as an undiagnosed illness or 
eating disorders. 
BMI is calculated by dividing an adults weight in kilograms 
by their height in metres squared. 

An abnormal reading suggests a person may 
need to improve their lifestyle such as lose 
weight, reduce stress alcohol and salt in their 
diet or give up smoking
Limitations of readings include:
 Muscular people may appear 

overweight but their body fat could be 
low

 Women and men are measured against 
the same BMI scale but have different 
body fats



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim B: Interpreting Health Indicators 
(exam)

Week 3 – Lifestyle Data 

Lifestyle data can be used to develop health and wellbeing 
improvement plans to tackle health issues. 
Data on Smoking
• Helps the government to launch campaigns/pass laws to 

reduce smoking
• Tells us how many deaths smoking causes and other illnesses 

it leads to which can help advise people to quit
Data on Alcohol
• Alcohol Concern and Drinkaware Trust provides information, 

advice and support in reducing drinking
• Tells us what illnesses and disease excessive drinking is linked 

to 
• Advises us on safe limits for men and women per week
Data on Physical Activity
• Helps to advise us on how much we should be doing each 

week
• British Heart Foundation is a charity that aims to prevent 

premature death from heart disease
• Public Health use data on activity to improve the nations 

health 

Lifestyle Data Risks

Smoking Heart attacks, cancers including lung, mouth and 
throat, bronchitis, emphysema, heart disease, 
premature death, osteoporosis, teeth problems sperm 
abnormalities

Alcohol
Men and Women should not drink 
more than 14 units a week and not 
all in one go

Links to seven types of cancer e.g bowel cancer, liver 
disease, pancreatitis, breast cancer.
Someone under the influence is also more likely to 
have an accident or injury

Inactivity (lack of exercise) Early death, type 2 diabetes, cardiovascular disease, 
stroke, coronary heart disease, mental health issues, 
obesity, weaker muscles and bones, more susceptible 
to illness



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim B: Interpreting Health Indicators 
(exam)

Week 4-Revision of Learning Aim B/Assessment Practice 

Physiological indicators

Physiological indicators that are used to measure health:

a. Pulse (resting and recovery rate after exercise)

b. Blood

c. Peak flow

d. Body mass index (BMI)

Using published guidance to interpret data relating to these physiological indicators

The potential significance of abnormal readings: risks to physical health

Lifestyle indicators

Interpretation of lifestyle data, specifically risks to physical health associated with:
a. Smoking
b. Alcohol consumption 
c. Inactive  lifestyles

Key Terms
• Physiological
• Indicators
• Prevention
• Cardiovascular system
• Arteries
• Pulse rate
• Blood pressure
• Hypertension

• Peak flow
• Body mass index
• Abnormal reading
• Lifestyle
• Targets
• Data



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim C Health and Wellbeing

Week 5: Learning Aim C – Person Centred Approach

Key Terms
• Collaboratively 
• Empathy 
• SMART targets 
• Support
• Obstacles 

A person-centred approach means that:
The service user is at the centre of their care and support.
The service user is included in any planning and decision 
making about their care and support.
Service providers work collaboratively with service users.
Service providers require empathy and a willingness to see 
things from the service  users perspective. 

Benefits of a person-centred approach;
Improve the quality of the services available
Help people get the care and support they need when 
they get it
Reduce some of the pressures on health and social 
services
Help people to be more active in looking after 
themselves.

The Health Foundation is an independent charity. It works to 
improve the quality of health care in the UK. It carries out 
research and analysis of policy and funding improvement 
programmes to put ideas into practice in the NHS. It has 
identified four principles of person-centred care.
• Treating people with dignity, compassion and respect
• Offering care, support or treatment that is coordinated
• Offering care, support or treatment that is personalised
• Helping people to recognise and develop their own strengths 

and abilities, which can help them to live an independent 
and fulfilling life. 



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim C Health and Wellbeing

Week 5: Learning Aim C – Recommended actions to improve health and wellbeing

Key Terms
• Targets – challenges to 

help you reach your 
goal.

• Goal –what you want 
to achieve in the long 
term

• Norm – something 
that is usual, typical or 
standard

A health and wellbeing 
plan is used to help an 
individual improve some 
aspect of their health and 
wellbeing. 

Short and long term targets
SMART targets: Specific, measurable, achievable, 
realistic, time related.

Monitoring and reviewing targets are 
important to monitor progress and make 
changes if necessary. 
Review – involves assessing or inspecting 
something with the intention of making 
change if necessary. 

Sources of support
Formal support – given by a trained health and social 
care professional who is paid to provide support. 
It includes;
• Practical support – e.g. GP monitoring visits
• Advice
• Information – leaflets, promotion materials
• Emotional support
• Aids such as medicines and equipment

Informal support – comes from family and friends who 
want to encourage you and are not paid. 
It includes;
• Aids such as equipment
• Practical support
• Emotional support – encouragement etc.
• Advice



Subject: Health and Social Care Term: 2 Topic: Component 3 Learning Aim C Health and Wellbeing

Week 6: Learning Aim C – Recommended actions to improve health and wellbeing

Key Terms
Obstacles –factors that 
could get in the 
way/hinder progress
Psychological relates to 
the mental and emotional 
state of a person 

Emotional/psychological 
obstacles
Lack of motivation
Low self esteem
Acceptance of current 
state

Short and long term targets
SMART targets: Specific, measurable, achievable, 
realistic, time related.

Monitoring and reviewing targets are 
important to monitor progress and make 
changes if necessary. 
Review – involves assessing or inspecting 
something with the intention of making 
change if necessary. 

Factors to consider when designing a health plan
Occupation
Social class
Levels of stress
Self-concept
Support
Time available 
Social pressure
Peer group
Gender
Age
Potential obstacles to implementing plans
• Time constraints
• Family commitments 
• Work/study commitments 
• Availability of resources 
• unachievable targets 
• Lack of support 
• Barriers to accessing services 



Subject: Creative iMedia Term: 2 Topic: RO82 Creating a multipage website revision

Week 1

Week 2

Week 3

Understanding the purpose and properties of digital graphics
Why digital graphics are used – Entertain, advertise, promote, inform, educate. How digital graphics are used; print publishing labelling and branding 
of products, advertising, website banners and buttons, presentations and games. Types of digital graphics – bitmap and raster graphics – what is the 
difference. Image file formats - .jpg .png .gif .tiff .eps .psd .spp .dpp .svg .psp .pdf .bmp .wdp .hdp .jxr.  
Compression settings – lossy and lossless compression, and properties of digital graphics including pixel dimensions and DPI. 
How different purposes and audiences influence the design and layout of digital graphics. 
Extended learning: https://youtu.be/hbOGp51nYGI

Be able to plan the creation of a digital graphic;
Interpreting client requirements: Before starting work on creating a digital graphic, you must cheque what the client wants. Read the client brief or 
specification carefully. Then think about how to satisfy the brief using your creative talents and ideas. Write a 250+ words assignment showing your 
understanding of the client requirements including your initial design ideas including content, layout, composition, house style and image properties.
Understanding the target audience: The expectations, needs and requirements of the target audience must be considered if your digital graphic is to 
be successful. This is helped by categorising the target audience before thinking about their needs. Once you have a clear idea about who your target 
audience is, you can consider what they want or need from the digital graphic. For example, do they want information or to be entertained?

Producing a work plan for graphics creation;
Project plans are structured lists of all the tasks and associated activities needed to create the digital graphic, with a time scale for each 
activity and estimated completion date for the overall project. A work plan does not have to be in any set format but should include a 
range of activities that must be completed to create the digital graphic. When thinking about the effectiveness of the work plan consider 
'could somebody else follow it'? Nearly all learners at WPS make a Gantt chart for this pat of the project... 

Extended learning: How to make a Gantt chart: https://www.youtube.com/watch?v=un8j6QqpYa0

https://youtu.be/hbOGp51nYGI
https://www.youtube.com/watch?v=un8j6QqpYa0


Week 4

Week 5

Subject: Creative iMedia Term: 2 Topic: RO82 Creating a multipage website revision

Producing a visualisation diagram
A visualisation diagram is a drawing or sketch to illustrate your ideas of what the final graphic could look like. The visualisation diagram can be produced in one of two ways.
1. Hand drawn using paper and pencils or coloured markers. Sketch out what you want the graphic to look like. Annotate this with comments on colours, fonts and layouts.
2. Digitally produced: using a software application. This does not have to be image editing software: you could use desktop publishing applications such as Microsoft publisher / .ppt
Your visualisation diagram should have enough detail to be created by somebody else as well as giving your client a good idea of what you are intending to create. That might need 
some detailed annotations to illustrate your ideas.

Identifying assets needed to produce a digital graphic
You need ideas about what could potentially be used, but you will also need to comment on their suitability. Assets could be from: photographs, whether taken by yourself or by 
others and images, from any printed material ( think about Copyright restrictions) , image libraries, from web based picture libraries ( conditions and costs of used to be identified)
graphics and logos, these might be supplied by the client in a vocational or commercial context. Internet images can be found using an image search, but the results do not always 
show images that would be suitable resolution for print, check the pixel dimensions of the image for suitability. Check the pixel dimensions and divide these by 300 to determine how 
large they could be ( in inches). The second restriction is Copyright - most Internet images will be protected, even if it isn't clearly stated. 

Identifying resources needed to create a digital graphic
Peripherals for use in creating digital graphics: Mouse, keyboard, computer, monitor, printer, scanner, graphic tablet, using a stylus pen on 
the tablet is similar to using a brush on paper, so it is popular with creative artists and designers. Digital camera: You may have your own 
images if you study photography.

Choosing image editing software
Adobe Photoshop: a widely used industry standard application used with photographs and graphic design
Other applications can be used to edit graphics, such as Microsoft publisher, word, PowerPoint ET cetera but they are not considered 
good choices.
Keep in mind what will be needed and why when planning your digital graphics projects so that you can make informed choices.



Subject: GCSE Photography Term: 2 Topic: Coursework Unit

Week 1 - 2AO3
AO2 Week 1 - 2

• Create work using lots of different styles and techniques.
• Analyse and evaluate your work, changing it as you go to make it better.
• Refine and develop – Always think, how can this be more successful?
• Take risks and if something didn’t work, explain why to show your understanding.
• Edit photographs and present stages of editing.
• Design a range of different ideas.

This term we will focus on Assessment Objective 2 (AO2)  which means you will refine 
your work by exploring ideas, selecting and experimenting with appropriate media, 
materials, techniques and processes and reviewing and refining your ideas as your 
work develops.

You will develop your photographs using a range of manual or digital processes. It 
important to choose processes that play to your strengths and so you will need to research 
a broad range of styles before selecting your preferred method.



Subject: GCSE Photography Term:2 Topic: Coursework Unit

Week 5 - 6 

. 

AO4

Digital and Manual Manipulation Week 3 - 4 
You will learn how to manipulate your photographs in the style of the below artists (left 
to right Camila Casullo, Nico Goodden, Brandon Kidwell, Barbara Kruger and Julie 
Cockburn). You will learn how to isolate colour, create a double exposure affect, add text 
and repeat and rotate to create patterns. You can find YouTube tutorials for all of these 
skills to practice using Photoshop prior to your lesson.

You will learn how to manipulate your photographs in the style of the below artists (left to 
right Amy Friend, Elise Wehle, Erin Case, Victoria Villasana, Alana Dee Haynes). You will 
learn how to create tessellation patterns, negative space effects, create a double exposure 
affect, add embroidery and add drawing/ etching to your photographs. 

You will create a personal 
response to your 
investigation of your theme. 
This is your final piece and 
can take many different 
formats but must clearly link 
your theme and the artists 
you have studied. You should 
aim to show all of the 
knowledge and skill you have 
develop over the last two 
years.



Subject: GCSE Psychology Term: 2 Topic: Psychological Problems

Week 2 – Psychological Theories of 
Depression

Week 1 – Clinical Characteristics of Depression 
and key statistics 

The ICD identifies the following characteristics as 
being necessary to diagnose depression
• Depressed mood
• Disturbed sleep
• Diminished appetite
• Reduced energy
• Reduced concentration/attention
• Reduced self-esteem
• Loss of interest/enjoyment 
• Pessimistic views of the future
• Ideas of guilt and unworthiness
• Ideas or acts of self harm

Key Statistics:
• Prevalent in 25% of the population
• Most common in 18-30 year olds
• Twice as many females are diagnosed
• People of Indian and Pakistani/Bangladeshi origin 

are more likely to experience it than people of 
Caribbean and African origin

• Most people recover but about 50% of people 
who have an episode will have a second one

The ABC model is a 
cognitive theory of 

depression which focuses 
on what is happening in 

peoples minds.

A01 
Depression begins with irrational beliefs.

An activating event-triggers an individual to have an irrational thought
The belief (about the event)- can be rational or irrational. 

The consequence- will be negative if the belief is irrational. This is likely to 
lead to depression. 

A03
The model assumes people have control over their beliefs 

because it believes in free will. This is arguably overly optimistic. It 
may be that depression is caused by factors out of their control. 
 The model ignores depression that begins without an activating 

event
 There are problems with cause and effect. Maybe irrational 

beliefs come after?



Subject: GCSE Psychology Term: 2 Topic: Psychological Problems

Week 3 –Biological Theories of Depression
The Social Rank Theory 

Week 4- Key Study- Tandoc et al (2015) Is Facebook 
Depressing? 

A01- Evolutionary theories suggest- All adaptive behaviours have a survival 
value which means they allow us to live long enough to reproduce and pass 
on our genes. 
Social rank theory suggests that Schizophrenia has evolved as it helps us to 
survive. 

E.G Experience loss of a loved one  feel depressed  so we withdraw and 
lose motivation. 

E.G Lose a partner to someone else  don’t want to fight back due to risk of 
failure  withdraw

According to this theory, by accepting the lower rank of others around us 
and feeling depressed instead of fighting back, we cope better in society and 
keep a place in the community. 

A03
 Too reductionist as it simplifies depression into an instinctive 

reaction to loss. Other psychologists argue it is not just one 
factor on its own

 Depression does not just occur with people in lower ranks. 
People with a high status in society have it and so it doesn’t 

apply to modern day
 Severe depression can lead to suicide which would not be a 

survival instinct

Aim: To see if depression is linked to Facebook usage and whether Facebook use links to 
feelings of envy.  
Hypotheses:
1. FB users would report higher levels of envy
2. The higher the network of friends the greater the feeling of envy
3. Higher envy would link to more symptoms of depression
Method: A questionnaire conducted online which measured FB use, levels of envy and 
symptoms of depression. 
Sample: 736 students from an American Uni with an average age of 19.
Findings: 
• Heavy FB users had higher levels of envy
• Size of network didn’t relate to levels of envy
• FB envy was a positive predictor of depression
• No relationship between frequency of use and how depressed people felt

A03
 Culturally biased- All USA and educated which may influence how they deal with 

feelings and FB usage
 Social desirability bias could have occurred where pps underplayed their use, level of 

envy and depression levels
 Construct validity may lack- as it is hard to measure envy and depression 

quantitatively 



Week 5 –6 Application: The Development of Treatment 

Antipsychotics to treat Schizophrenia
These reduce the symptoms of 
Schizophrenia like hallucinations and 
delusions. 
The chemicals in these drugs block some of 
the receptors (e.g dopamine receptors) 
which reduces the messages that are sent 
through the brain. 

Psychotherapy for Schizophrenia
Psychoanalysis involves uncovering childhood traumas that 
may have lead to Schizophrenia in adulthood. These 
unresolved conflicts have often been buried in the 
unconscious mind. 
Psychoanalysis aims to discover these conflicts and resolve 
them in therapy sometimes with the therapist playing the 
role of the parent. Dream analysis and hypnosis can also be 
used. 

Subject: GCSE Psychology Term: 2 Topic: Psychological Problems

Anti-depressants to treat depression
These raise people’s moods. The drugs 
increase the amount of serotonin and 
noradrenaline in the brain. For example 
SSRI’s prevent the reabsorption of serotonin 
by blocking the neurons that released it 
which means serotonin remains in the 
synapse and lifts the mood.

Psychotherapy for Depression
Counselling involves clients recognizing their 
own problems and addressing them. CBT
aims to rationalize the irrational beliefs and 
other therapies aim to focus on the clients 
self-esteem and having a better view of 
themselves.  

Neuropsychological Tests
These measure how well a brain is functioning. The 
scores of people with mental health issues can be 
compared to those without. The WCS test can be 
used to check cognitive ability (card sorting task). 
Depression symptoms can also be measured through 
multiple choice questionnaires that have been 
created. 

Brain Imaging Techniques
Brain scans allow us to look at images of the 
brain so we can see structure and functions. 
PET scans have shown us the brains of 
someone with Schizophrenia have larger 
ventricles than normal. fMRI scans have been 
used to measure the connections between 
neural circuits in the brain which have 
explained different types of depression. 



Subject: Sport Term: 2 – Learning Outcome 1, 
2, 3 and 4.

Topic: Unit RO53 Sports Leadership

Delivering a session: 
safe practice, i.e. organisation of 
group/activity, safe supervision (e.g. 
as a leader, coach) 
delivery style, i.e. proactive/reactive, 
demonstration/explanation
communication skills, i.e. verbal, non-
verbal, appropriate language, 
technical terms 
motivation techniques, i.e. 
encouragement, extrinsic motivators 
(e.g. rewards, prizes) 
activity-specific knowledge, i.e. 
appreciation/understanding of 
current techniques and tactics which 
are appropriate to the requirements 
of the performers
adaptability, i.e. making adjustments 
in an activity that isn’t working,  
addressing issues you hadn’t 
prepared for.

. 

Evaluating a session

evaluating planning and delivery of a sports activity 
session, i.e. ○ what went well? – against the plan 
(e.g. was the order of activities effective? – against 
the delivery (e.g. did I keep everyone motivated?) 

what did not go well? – against the plan (e.g. did I 
consider an appropriate number of activities?) –
against the delivery (e.g. was the group listening to 
me?) 

what could be improved for the future? – against 
the plan (e.g. were the group’s objectives met?) –
against the delivery (e.g. could I position myself 
better when communicating with the group?)


